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Abstract

Communication competence among teachers is one of the pillars of educational performance. In the digital age,
educators must manage complex interactions both in traditional classrooms and in virtual environments, collaborate
with students, parents and diverse communities, and build effective educational relationships. This paper analyzes the
theoretical foundations of communication and communicative competence, clarifies the role of context in developing
this competence and offers a practical methodology for teacher training in contextualized communication. It
synthesizes perspectives from the literature regarding the distinction between skills and competence, introduces the
concept of “instructional communication competence,” and demonstrates how conversation strategies, active listening,
emotional intelligence and feedback planning can be integrated into continuous training programmes. The proposed
methodology draws on evidence from learning theory and on examples from trainers’ experience to ensure that
competences are transferred to varied teaching situations. The article concludes that developing contextualized
communication competence requires strategic planning, deliberate practice and continuous evaluation and underlines

the need for further research on adapting to diverse cultural and technological contexts.
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Introduction

Communication is the act of transmitting information and at the same time a social practice that
gives meaning to the educational process. The Oxford dictionary defines communication as “the

act of transmitting, especially information” and “the science and practice of transmitting
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information”. This definition emphasizes that teaching is intrinsically linked to communication,
because teachers constantly transmit knowledge and values. At the same time, communication is
a complex process, which can be affected by barriers related to expression, environment or the
reception of messages. To be effective, this process must be based on two-way communication, in
which teachers receive constant feedback from students to assess understanding.

The literature emphasizes that, although communication involves skills, communicative
competence is a broader concept. A recent commentary on the definition of communicative
competence shows that in the scientific literature “there is no single definition” and that a clear
distinction is often not made between “competence” and “skills”. The concept of competence is
defined as a set of abilities, knowledge, motivational dispositions and attitudes that allow solving
problems in a responsible and context-appropriate manner. While skills are specific behaviors that
can be learned and applied sequentially, communicative competence refers to the ability to achieve
communication goals in a socially appropriate way, by selecting and applying the right skills in
various contexts.

In educational practice, teachers’ communicative competence is manifested not only by the clear
transmission of information, but also by the ability to listen, to interpret nonverbal language, to
adapt messages to the particularities of the classroom and to respond empathetically. Studies show
that nonverbal communication has a major impact on the reception of messages; teachers who
observe students’ body language can quickly identify confusion or boredom. Effective
communication strategies must also include planning, clarity, conciseness and advance
preparation. The Harvard Division of Continuing Education recommends that, before any
interaction, communicators define their objectives and audience, avoid irrelevant details and adopt
concise language.

Nowadays, teachers are required to communicate in a variety of contexts: face-to-face, through
digital technologies or in collaboration with families. The massive migration to online education
following the COVID-19 pandemic has accentuated the need for communicative competence
adapted to virtual environments. The concepts of ‘“social presence” and “instructional

communication competence” have acquired central importance: social presence refers to the
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feeling that interlocutors are “really present” in the virtual space, and instructional communication
competence describes the teacher’s motivation, knowledge and skills to select and evaluate verbal
and non-verbal messages based on student feedback.

The aim of the article is to develop a methodology for developing contextualized
communication competence in teachers. We will explore the theoretical foundations of the
concept, highlight the role of context and propose a training program that integrates conversational
strategies, active listening, emotional intelligence and feedback planning. Specific objectives
include:

e analysis of the concepts of communication, communication skills and communicative
competence;
e explaining the role of context and the digital environment in the formation of
communicative competence;
e developing a methodology for developing contextualized communication competence for
teachers, based on learning theory and reflective-participatory practices;
e  discussing the implications for initial and continuing teacher training.
Communication involves the transmission of information and is influenced by many factors. The
process can be disrupted by ambient noise, unclear word choice, or lack of understanding on the
part of the receiver. In an educational environment, teachers need to reduce these barriers by
controlling conditions (light, noise), by expressing themselves clearly, and by using accessible
vocabulary. A key element is two-way communication: teachers need to regularly request and
receive feedback from students to check that messages are understood. This involves active
listening, a technique in which the teacher gives the other person their full attention, eliminates
distractions, rephrases messages for clarification, and asks open-ended questions.
Nonverbal language also plays a crucial role. While words are part of the message, facial
expressions, gestures, and tone of voice can have a much greater impact. In teaching, teachers need
to observe students’ body language to assess their state of engagement and monitor their own
nonverbal signals to avoid contradictions between verbal and nonverbal messages. Tone, volume,

and intonation should be chosen to convey empathy and respect.



Annals of “Constantin Brancusi” University of Targu Jiu, Education Sciences Series, ISSN
1844-7031, No. 2/2025

Another key element is clarity of expression. Communicative competence involves the use of
concise and well-structured language. Harvard DCE specialists emphasize that word choice is
essential and that “less is more.” Before communicating, it is useful for teachers to define their
objectives and target audience. This preparation includes gathering relevant information and
anticipating questions or criticisms.

Communication skills are the basic components of the interaction process: speaking,
listening, using non-verbal language, organizing the message. Within a behavioral model, these
skills are considered serial and can be learned through repetition. For example, as in a couple
dance, each participant must have a repertoire of movements and coordinate them with those of
their partner for the interaction to be harmonious.

Communicative competence, on the other hand, is a higher-order characteristic. Hargie and
Weinert define competence as “the cognitive capacities and skills that individuals have or can learn
to solve certain problems, together with the motivational and social readiness to use these skills
responsibly.” Kiessling and Fabry propose an integrative definition: communicative competence
is the ability to achieve communication goals in a socially appropriate, organized and goal-oriented
way. This involves selecting and applying verbal and non-verbal skills according to the context,
coordinating actions over time and adapting to the reactions of interlocutors. Communicative
competence can be acquired gradually through reflective practice and repeated experiences.

The distinction between skills and competence is important because teacher education programs
need to go beyond the technical level of teaching skills. Rather than focusing solely on how to
speak or write, training needs to address teachers’ motivation, attitudes toward communication,
and ability to adapt to diverse cultural and technological contexts. Because communicative
competence includes values, reflection, and social adaptation, it cannot be reduced to a set of
standardized techniques.

In recent years, the rapid development of technologies has transformed the educational space. The
Frontiers editorial on instructional communication competence emphasizes that the emergence of
online education has generated a massive migration to digital courses and programs. This shift has

led to the emergence of research fields such as “educational technology” (which deals with the
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design and implementation of technology-assisted learning processes) and “instructional
communication” (which studies human communication processes in the context of learning). In
the virtual environment, face-to-face contact is lacking, and teachers must create a credible “social
presence” so that students feel that they are interacting with real people.

The concept of “instructional communication competence” describes the teacher’s
motivation, knowledge, and skills to select, implement, and evaluate verbal and nonverbal
messages, filtered through students’ development and their mutual feedback. This definition
emphasizes that success depends both on the correct choice of strategies and on adapting to the
developmental level of students and their reactions.

Digital media bring both opportunities and challenges. On the one hand, they allow for the
diversification of communication channels and access to interactive resources; on the other hand,
they can generate anxiety in computer-mediated communication and reduce participation.
Therefore, teacher training must include the development of contextualized communication skills,
i.e. adapted to specific contexts (face-to-face, online, collaboration with parents, etc.) and to the
cultural and socio-emotional particularities of students. Contextualized communication also
requires sensitivity to individual differences, the level of preparation of the audience and
institutional requirements.

Teacher training programs must be designed to develop not only isolated skills, but a complex
communicative competence, adapted to different contexts. The methodology proposed in this
article is based on the principles of learning theory, on the results of research on communicative
competence and on good practices identified in the specialized literature.

The first step in developing contextualized communication competence is a needs analysis.
Trainers need to identify what types of interactions teachers engage in (direct teaching, online
communication, collaboration with parents), what their strengths are, and what their perceived
barriers are. An initial analysis can include questionnaires, self-assessments, classroom
observations, and interviews. This analysis should be based on the concept of communicative

competence as the ability to achieve goals in a socially appropriate manner. Thus, training
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objectives will not only aim to improve verbal expression, but also to develop the ability to select
appropriate strategies for a given context and to integrate student feedback.

The training curriculum should be structured into modules covering basic skills, emotional
intelligence, conversation strategies, technology use, and cultural adaptation. Each module should
include clear objectives, practical activities, and assessment criteria.

Clarity and brevity messages . Training activities will encourage teachers to formulate concise
messages, eliminate irrelevant details and adapt language to the audience. These activities will
build on the recommendations that clear and concise language is essential for persuasive
communication.

Preparation and planning. Teachers will learn to define their communication objectives and
prepare interactions by researching relevant information, anticipating questions, and developing
response plans. Lesson plan exercises will also integrate aspects of communication with parents
and peers.

Conversational Strategies. The methodology will integrate the findings presented by Jones in the
volume “Conversation Strategies and Communicative Competence”, which describes studies on
teaching conversational strategies for developing competence. The modules will include activities
to identify and practice strategies such as initiating conversations, maintaining the discussion,
listening signals and ending the dialogue. Participants will analyze filmed situations or transcripts
of conversations and reflect on how the strategies change the dynamics of interactions.

Active listening and empathy. Building on the recommendations for active listening, exercises will
be organized in which teachers must give the interlocutor their full attention, avoid interruptions,
and rephrase messages for clarification. They will also practice identifying the emotions of
interlocutors and responding empathically. Studies show that emotional intelligence — awareness
of one’s own emotions and empathy for others — facilitates effective communication.

Non-verbal communication and tone. Teachers will be trained to control their gestures, facial
expressions and speech to convey confidence and respect. Exercises will include videotaping
presentations and benchmarking against performance checklists so that participants receive

objective feedback.
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Family Communication Plan. Inspired by the Edutopia article, the curriculum will include a
module on developing a communication plan with parents and students. It will discuss establishing
communication channels, scheduling messages, organizing parent-teacher conferences, and
feedback strategies. The benefits of consistent communication, such as increased student
engagement and improved performance, will be presented to motivate implementation of the
practices.

Technology use and online social presence. Given the shift to digital education, the program must
develop skills specific to virtual environments. Participants will learn to create an authentic social
presence through chat messages, video conferences and forums, to use interactive tools and to
maintain the level of participation. The concept of “instructional communication competence” will
guide the selection and evaluation of online messages.

The proposed methodology combines various training methods to encourage active learning and
transfer of skills.

Interactive lectures and discussions. Trainers will present theoretical concepts and facilitate
discussions about participants' experiences, ensuring a solid conceptual understanding.

Case studies and role-play. To facilitate transfer between contexts, real-life scenarios and role-
plays will be used. Participants will simulate difficult interactions (e.g., discussions with
disgruntled parents or managing conflicts in the virtual classroom) and will receive immediate
feedback. These activities reflect the recommendation that skills are developed gradually as
participants gain experience.

Simulations and deliberate practice. Kiessling and Fabry emphasize that learning communicative
skills is influenced by the level of experience of the learners and the degree of cognitive load.
Simulations allow adapting the complexity to the level of the participants: beginners will work
with simple scenarios, and advanced ones will approach complex situations, which facilitates
“deliberate practice” and the automation of skills.

Reflective portfolio. Participants will document their practice experiences, reflect on their
progress, and identify areas for improvement. According to transfer theory, transferring skills from

one context to another requires reflection on different situations.
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Mentoring and feedback. Peer observation and structured feedback help improve performance.
Experienced trainers or peers can provide suggestions on presentation style, tone, message
structure, and audience adaptation. Evaluation may include criteria such as clarity, empathy, use
of non-verbal language, and ability to adapt to context.

The assessment of contextualized communication competence should be continuous and should
address both the process and the product of communication. Tools can include self-assessment
sheets, observation grids, feedback rubrics, portfolios and communication projects. An important
aspect is the assessment of transfer: how teachers apply strategies in different contexts (face-to-
face, online, collaboration with parents). Kiessling and Fabry emphasize the importance of transfer
before (anticipating practice) and after (recognizing similar situations). To stimulate transfer,
varied activities and contrasting examples should be included in training programs.

A well-structured communication plan helps teachers organize their messages and maintain an
open relationship with students and parents. Edutopia recommends establishing primary
communication channels (email, approved messaging apps), defining the frequency of messages,
and preparing for parent-teacher meetings. Teachers should also let their audience know how and
when information will be delivered, avoid message overload, and use accessible language. The
communication plan should be updated periodically, and teachers should solicit feedback from
parents and students to improve it.

Conversational strategies are essential for the development of communicative competence.
Christian Jones shows that teaching these strategies contributes to the development of foreign
language competence, and the studies included in his volume range from corpus investigations to
experimental and qualitative research. This research demonstrates that training in strategies such
as initiating dialogue, maintaining conversation, and using verbal and non-verbal feedback leads
to improved fluency and cultural adaptation. Also, the book reviews highlight the fact that
conversation has been viewed only from the perspective of linguistic structure for too long, and
the book re-establishes the importance of conversational strategies in communicative pedagogy.
For implementation, workshops can be organized where teachers analyze dialogue transcripts,

identify support signals (“uh-huh”, “I understand”), formulate open-ended questions, and adapt
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the conversation to students’ responses. Exercises can include partnerships in which participants
switch roles as speaker and listener, practicing topic transfer techniques and empathetic rehearsal.
The use of video tools and peer feedback will allow for correction and adjustment of strategies.
Active listening is the key to effective communication. Harvard DCE emphasizes that listening
involves giving full attention, eliminating biases, and reframing the interlocutor’s messages.
Teachers who actively listen can better understand students’ difficulties and adapt the explanation
of concepts to their needs. Listening is closely related to emotional intelligence. Understanding
one’s own emotions and those of the interlocutors allows for conflict management and maintaining
an appropriate tone. During training sessions, participants can practice identifying emotions
(anger, frustration, excitement) and responding appropriately in simulated situations.

Tone and nonverbal language can reinforce or undermine a verbal message. Harvard DCE warns
that a poorly chosen word or inappropriate intonation can lead to misunderstandings. Therefore,
teacher training will include exercises in which participants record their presentations and analyze
their tone, volume, and intonation. Feedback from peers and the trainer, guided by checklists, will
help correct deviations. At the same time, teachers will practice controlling gestures, maintaining
eye contact, and adapting posture to convey confidence and empathy.

Planning is a vital component of communication competence. The Harvard DCE shows that
preparation involves not only rehearsing the speech, but also thinking about the entire flow of the
interaction, anticipating questions, preparing evidence, and setting goals. In the educational
context, this translates into planning lessons, presentations, discussions with parents, and written
messages. In training, teachers can develop communication plans for different situations
(introducing a difficult concept, providing feedback on performance, discussing with a concerned
parent) and receive feedback on structure and content.

According to learning theory, skills are strengthened through deliberate practice and transfer.
Kiessling and Fabry emphasize that the level of experience of the learner influences the way of
learning: beginners need to build a knowledge base, while advanced learners focus on solving
specific problems. Role-playing exercises and simulations should be adapted to the level of

expertise of the participants and gradually increase in complexity. To promote transfer, it is
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necessary for participants to practice in a variety of contexts and to reflect on the general principles
that apply. For example, after a simulation of a discussion with a parent, participants can analyze
how the same strategies can be adapted for an online presentation.

The methodology proposed in this article is based on the interconnection between theory and
practice. It combines elements from learning theory — such as deliberate practice, adaptation to the
level of expertise and transfer — with empirical recommendations from the specialized literature
on communication. In our analysis, we observed that the development of communicative
competence requires a continuous process of training and self-reflection. Communication is not
only about verbal techniques, but also includes emotional, attitudinal and contextual aspects.

An important aspect is the integration of cultural and institutional context. Contextualized
communication involves adapting messages to the values and cultural norms of the school
community. For example, in multilingual communities, teachers need to be sensitive to inclusive
language, address, and learning pace. This involves exploring the concepts of intercultural
communication and cultural competence, aspects that could be developed in future research.
Technology also poses challenges and opportunities. The migration to online education has
highlighted the importance of social presence and instructional communication skills. Teachers
must manage learning platforms, use interaction tools (chat, forum, videoconference) and maintain
the interest of students at a distance. The proposed methodology includes specific modules for the
development of these skills, but practices must be continuously updated according to the evolution
of technology.

Implementing the proposed program may also encounter difficulties. Time dedicated to training,
financial resources, and willingness to participate in practice sessions may limit implementation.
In addition, resistance to change among some teachers may reduce the effectiveness of the
programs. To overcome these obstacles, it is important that institutions support continuing
education by allocating time, resources, and professional recognition.

Another challenge is the assessment of communicative competence. In general, assessment focuses
on measuring students’ academic performance, while teachers’ communicative competence

remains less analyzed. By integrating communication assessment rubrics, systematic observations,
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and peer-to-peer feedback, institutions can collect data on the evolution of competence and adapt
training programs.

Finally, future research should explore how contextualized communication competence influences
student outcomes, teacher job satisfaction, and the quality of collaboration with families. It would
also be useful to investigate how individual differences (personality, learning style) affect the

effectiveness of proposed strategies.

Conclusion

Communication is the foundation of the teaching process, and the development of contextualized
communication competence in teachers is essential for educational success. The literature review
highlights the distinction between communication skills, which are specific behaviors, and
communicative competence, which involves the selection and adaptation of skills to the context.
It also highlights the importance of feedback and two-way communication, clarity and conciseness
of messages, control of non-verbal language and tone, and active listening.

The proposed methodology combines needs analysis with a competency-based curriculum and
interactive teaching methods such as role-play, simulations and reflective portfolios. It integrates
conversational strategies, message planning and online social presence, along with continuous
assessment and transfer to various contexts. Implementation requires institutional resources and
support, but can lead to improved relationships with students and parents, increased student
engagement and personal development of teachers.

In conclusion, contextualized communication competence is not a given, but a dynamic process
that must be cultivated through deliberate practice, reflection, and continuous adaptation. Teachers
must become aware of their own abilities and limitations, adopt varied strategies, and collaborate
with colleagues and the community to create an educational environment in which communication
supports learning and development. To meet the challenges of the future, an institutional culture
that values continuous communication training and that recognizes the central role of context in

educational interactions is needed.
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