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Abstract: 

The paper analyzes the fundamental role of values in the educational process and highlights the importance of 

studying foreign languages as a medium for axiological formation. Starting from the theoretical premises of value 

orientations, the link between intercultural, multicultural and multilingual education and the development of the 

personality of pupils and students is emphasized. Studying foreign languages is viewed not only as a cognitive 

exercise, but also as an identity and intercultural experience, through which students come into contact with 

different axiological systems, developing empathy, cultural tolerance and civic responsibility. The teacher appears 

as an axiological mediator, capable of correlating linguistic acquisitions with the ethical and civic dimension of 

education. The conclusions highlight the fact that intercultural and multilingual education represents a strategic 

axis of training in a university and pre-university context, contributing to the development of autonomous, 

reflective personalities capable of capitalizing on cultural pluralism in a stable identity core. 
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Introduction 

Intercultural and multilingual education is today a priority field of pedagogical 

reflection, as the educational process can no longer be dissociated from the global context in 

which it takes place. Studying foreign languages has implications that go beyond the linguistic 

level, transforming itself into a space for cultural and axiological negotiation. In contact with 

other cultures, pupils and students are challenged to compare, accept and integrate differences, 

develop empathy and build a flexible but coherent value system. This openness to otherness 

does not mean abandoning one's own identity, but a critical rethinking of it in the light of new 

experiences and benchmarks. 

The specialized literature emphasizes that value orientations represent relatively stable 

configurations of attitudes and beliefs that structure the behavior and the individual's 

relationship to himself and to society ( Rokeach , Schwartz, Kluckhohn ). In an educational 

context, these orientations acquire increased relevance, as they constitute the foundations on 

which motivation for learning, the capacity for cooperation and civic responsibility are based. 
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The analyzed article highlights the typologies of values, their functions in education and the 

direct impact on the development of the students' personality, emphasizing the role of the 

teacher as an axiological mediator and facilitator of intercultural dialogue. 

University education, in particular, is called upon to respond to this challenge by 

integrating fundamental value axes: interculturality, multiculturalism and multilingualism. 

These dimensions do not represent simple theoretical labels, but practical guidelines for 

curriculum and teaching, which ensure the formation of social and professional skills 

compatible with the demands of the contemporary world. The introduction of this theme into 

pedagogical research thus becomes not only opportune, but also necessary, because it reveals 

the mechanisms by which foreign languages are transformed from cognitive tools into factors 

of axiological and identity construction. 

 

Theoretical foundation of the concept of value orientation 

Value orientations represent relatively stable configurations of attitudes, beliefs and 

behavioral predispositions through which the individual structures his/her relationship to 

himself/herself, to others and to the social environment, attributing meaning to his/her own 

actions and the objectives pursued. They are not reduced to just an abstract set of principles, 

but involve dynamic mechanisms of internalization of values in interaction with life experiences 

and the particularities of the educational context (3). From a psychopedagogical perspective, 

this concept assumes both a cognitive dimension – knowledge about values and the ability to 

rank them – and an affective-motivational one, reflected in the personal commitment to these 

values. A useful analytical framework for defining value orientations can be built starting from 

the two-dimensional model of the type of orientation (personal, central, social) and the type of 

motivator (materialist or idealist). This approach allows the description of a wide spectrum of 

value sub- functions : for example, the values associated with personal orientation and Idealistic 

motivations include pleasure, emotion, and sexuality; personal orientation with materialistic 

motivation promotes success, power , and prestige; central orientation with materialistic 

motivation privileges stability and survival ; central orientation with idealistic motivation is 

linked to beauty and knowledge; social orientation with idealistic motivation emphasizes 

affection and support; and the social one with materialistic motivation values obedience and 

tradition (4). This structuring suggests that value orientations are not uniformly distributed, but 

form coherent clusters that correspond to distinct adaptive functions . From a professional-



_________________________________________________________________________________ 

Annals of “Constantin Brancuşi ” University of Targu Jiu, Education Sciences Series, ISSN 

1844-7031, no. 2/2025 
_______________________________________________________________________________ 
 

 

formative perspective, defining this concept requires its integration into an applicable 

pedagogical model. Such a model – such as PMVOPT – reconceptualizes value orientations 

from the perspective of professional competence formation and establishes a referential that 

includes taxonomies of these orientations and operational ways of recording and evaluating 

them (3). This way, a clear correlation is obtained between what is declaratively valued in the 

educational process and what is effectively internalized by students. More than a static 

definition, the concept must be seen as an educationally mediated process of identity 

construction. In the case of adolescents, this reporting is influenced both by contemporary social 

trends and by real or pseudo-models taken from close or virtual environments. The lack of 

authentic benchmarks can lead to confusing or contradictory orientations (2). Therefore, an 

effective pedagogical approach must include clear strategies for clarifying axiological notions 

and for transforming transmitted values into personally assumed values (2). In the context of 

foreign language learning, these orientations acquire an intercultural dimension. Contact with 

other cultural systems can amplify students' need to re-evaluate their own values and can 

stimulate cognitive flexibility. However, this exposure requires careful pedagogical guidance 

to avoid superficializing cultural contact or mechanical adoption of values without critical-

reflective integration (1). The teacher has a central role here: he functions as an axiological 

mediator capable of correlating linguistic acquisitions with the formation of a personal filter for 

the selection and internalization of relevant values. The axiological component of the teacher's 

competence thus becomes an essential resource . The development of a solid emotional culture 

allows the teacher to authentically communicate these values and create relational contexts that 

support the student's internal process (1). The postmodernist tradition in pedagogy adds to this 

vision the idea of value pluralism: instead of imposing a rigid set, the teacher facilitates the 

exploration of several axiological perspectives so that students can shape their moral-

intellectual autonomy. It is also important that value orientations can be affected by the structure 

of elevated motivation at a social level. Sometimes these develop in the form of emotional 

energy channeled towards precise objectives in concrete social situations (2). This energetic-

affective component influences how persistent the student is in pursuing an assumed value. 

Thus, the complete definition of the notion implies the recognition of this interdependence 

between the rational-cognitive and the affective-motivational. Finally, there is still the risk that 

the purely theoretical definition will remain excessively abstracted if it is not connected to the 

practical reality of student training. The categorical model presented above can serve as an 
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organizing scheme for concrete activities: the selection of cultural texts based on the criterion 

of axiological relevance; the creation of problematizing situations that put students in a 

decision-making-value position; assessing progress not only through cognitive tests but also 

through qualitative instruments that capture attitudinal changes (3,4). Thus defined, the concept 

depends simultaneously on the individual specificity of the student, the socio -cultural and 

professional context of his/her training and the methodological-organizational structure adopted 

within the educational institution. 

 

Typology of values in education 

 

The structuring of values in education can be approached from a functional perspective, 

considering how they respond to fundamental human needs and direct social action. The 

functional theory of values distinguishes between the function of guiding behavior and the 

function of cognitive expression of needs, configuring a three-dimensional framework in 

relation to the objectives pursued (social, central, personal) and a two-dimensional one 

depending on the level of needs expressed (survival or development) (4). The result of the 

interaction of these dimensions is a typology that includes six value sub-functions. Each sub-

function is represented by sets of individually marked values, which are assessed in specific 

instruments such as the Basic Values Survey (5). This organization allows for the clear 

identification of self-centered values – such as power and success – as opposed to community-

oriented ones, such as support or obedience (4). These are not just abstract classifications: 

differences in orientation towards personal or social values have tangible consequences for the 

dynamics of educational relationships. For example, a student strongly motivated by core-

existential values will show a preference for stability, security and curricular coherence, which 

may influence the way he or she responds to innovative educational activities. Comparative 

testing with Schwartz’s model has shown that these motivational types can be mapped relatively 

easily onto functionalist dimensions, although there are underrepresented areas, such as 

existence values directly related to the immediate need for survival (5). This finding draws 

attention to the fact that some fundamental orientations may be omitted from educational 

strategies if only axiological models developed on different cultural bases are adopted. In 

contrast, the functional approach offers a more inclusive scheme that reconciles diverse 

theoretical traditions. Some alternative models have proposed simplifying the typology to two 
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broad categories – materialistic and idealistic values – or grouping them into five sub-functions 

by merging existential values with suprapersonal ones (4). However, even these variants reduce 

the granularity of the analysis and may diminish the precision of pedagogical interventions 

when the objective is the conscious formation of specific value orientations. In applied terms, 

reducing the number of categories may facilitate the transmission of the axiological message to 

students, but risks standardizing distinct value options that require differentiated educational 

approaches. Also, from an autochthonous axiological-pedagogical perspective, value remains a 

fundamental operational concept in the analysis of the existential style of adolescents. It acts as 

a logical postulate expressed psychologically and structurally integrated in the personality (2). 

These values become landmarks through which information selection (axiological filters) and 

the harmonization of psychic processes are carried out to maintain internal balance (3). In this 

sense, the typology does not only reflect a static inventory of declared preferences, but indicates 

the mechanisms by which they are activated or inhibited in concrete interactions. From the 

perspective of the teaching framework oriented towards the student's professional-value 

training, detailed knowledge of these types allows the adaptation of teaching methodologies so 

that language training is correlated with the development of the attitudinal-value dimension (3). 

In this way, congruence can be created between the formally described qualifications and the 

effectively internalized professional values. A teacher aware of this axiological 

symptomatology will use intercultural exercises not only to increase linguistic competences, 

but also to strengthen tolerance or social responsibility in students according to their dominant 

value profile. Of course, rigid classifications may seem reductive in an educational context 

dominated by cultural and moral pluralism. Recent models promote the idea that these 

structures should be viewed flexibly and used as guiding landmarks rather than as strict 

categorical limits (5). For example, a student may simultaneously manifest tendencies of an 

idealistic personal orientation (aesthetic self-realization axiologies) and a social-materialist set 

(disciplinary normativity), and this mixed profile cannot be ignored in the design of activities. 

Another important aspect lies in the influence of the socio -cultural environment on the salience 

of different value types. Adolescence involves the integration of various group experiences into 

a coherent personal identity; here comes the role of the strategic inclusion of various value 

typologies so that the student finds common ground between his own aspirations and the 

demands of the collectivity (2). The lack of adequate mediation can lead to superficial 

syncretisms of axiological orientation or even to persistent intrapersonal conflicts . Education 
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has the difficult mission of balancing the acceptance of pluralism with ensuring a minimum 

common core necessary for social cohesion. The typology of values thus becomes a strategic 

tool for both initial diagnosis and progressive-formative evaluation. The specificity of each sub-

function provides clear criteria for choosing curricular materials: literary or non-fiction texts 

with a normative focus versus argumentative sources that stimulate aesthetic-idealizing 

introspection; cooperative activities versus competitive individual projects; problem-situations 

that require moral decisions versus simulations that involve immediate practical solutions. This 

correlation between the valuing sources and the identified profiles maximizes the chances that 

the axiological message transmitted will be effectively internalized and transformed into 

observable behaviors in the long term. 

 

The role of values in the development of the student's personality 

 

Values play an essential role in shaping the trajectory of the student's personality 

formation, functioning as internal landmarks that guide choices, behaviors and the way in which 

he interprets his life experiences. Psychologically, they act as deep motivational structures, 

capable of conferring coherence and unity to feelings and attitudes (3). A student with a well-

consolidated axiological system has a stable framework through which he can process new 

information and evaluate complex social situations without being easily vulnerable to 

conjunctural influences or external pressures. The functional theory of values suggests that 

these landmarks serve not only to guide behavior, but also to cognitively represent fundamental 

human needs (5). Thus, by internalizing values related to survival – such as security or 

obedience to social norms – the student ensures his adaptation in a regulated environment, and 

by cultivating values that express the need for development – such as creativity, knowledge or 

empathy – he broadens his potential for self-realization. This dual function produces a balance 

between identity preservation and personal progress. The influence of these values on 

personality is not, however, uniform. There are distinct individual profiles in which the 

predominance of materialistic or idealistic values gives rise to different directions in character 

development. For example, if the orientations are dominated by normative values centered on 

obedience and social order, the student will develop predispositions towards conformity and 

respect for hierarchy. However, if his axiological core is formed by suprapersonal values such 

as aesthetics or knowledge, he will manifest openness towards abstract reflections and 
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intellectual exploration (5). Concrete educational experiences contribute decisively to the 

fixation of this internal coordinate system. Didactic activities that combine cognitive training 

with the affective-motivational dimension stimulate not only the accumulation of information, 

but also the development of ethical sensitivity. Through an intentionally constructed axiological 

education, contexts are created that challenge the student to clarify his beliefs and assume 

critically reflected positions (3). This process allows them to move from passive acceptance of 

imposed norms to their active-participatory integration into their own identity. During 

adolescence, the tension between the need for personal autonomy and group pressure is strongly 

felt. Here, values intervene as balancing elements : they can provide clear criteria for making 

moral decisions in a context of social uncertainty (5). Without a previously established 

minimum axiological foundation, the probability of intrapsychic conflicts or accentuated 

behavioral oscillations increases. Studying foreign languages makes a particularly interesting 

contribution to this identity-value construction. Contact with other cultures offers the 

opportunity to reevaluate one's own value system through comparative reporting. Students can 

discover unexpected similarities or fundamental differences in ethical and social norms, which 

can stimulate both tolerance and critical-reflective thinking in relation to one's own cultural 

tradition. However, this process must be pedagogically oriented so that the new values 

encountered are not absorbed mechanically, without deep-subjective integration (6). The 

integrative- adaptive function of values is clearly evident from the way in which they support 

the development of socio -emotional skills necessary for life in a democratic society: 

cooperation, mutual respect, community responsibility (2). The lack of these benchmarks can 

lead to major difficulties in social interaction or to the adoption of destructive behaviors in the 

long term. Therefore, the construction of a strategic educational program aimed at shaping the 

existential style of adolescents is scientifically justified (2). In the school environment, teachers 

have the key role of axiological mediators. They do not only transmit linguistic or technical 

knowledge, but act as living models of a coherent set of values that students can observe applied 

in practice. The teacher's competence here includes the axiological-affective dimension: a 

solidly constructed emotional culture allows him to transmit the authenticities that favor the 

internalization of positive values (1). However, there is a risk: excessively standardized 

approaches to values reduce the student's ability to combine different perspectives into a 

coherent pattern of his own. Therefore, it is more effective for educational interventions to 

maintain a flexible degree of the axiological framework taught, in order to allow the 
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development of individualized profiles normal to human diversity (4). Flexibility does not 

imply the lack of a stable core; this must be preserved precisely because it ensures harmonious 

socio-cultural integration. In analyzing the integration of this core, it can be observed that values 

influence the way in which the student approaches future academic and professional tasks. 

Motivation for excellence or civic involvement frequently originates in a consistent set of 

values assumed since early school age. Coherence between the formal framework of the 

curriculum and the axiological- informalized dimension transmitted through daily interactions 

is a condition for the formation of a balanced personality from a moral-emotional point of view 

(1). Thus, we can state that the impact of values on the development of the student's personality 

is multiple: they determine the way in which he perceives the socio-cultural reality; influence 

his behavioral patterns; direct personal aspirations; regulate interactions with others; they 

support the cognitive processes involved in making complex decisions; they define the 

boundary between constructive- adaptive conformity and the creative autonomy necessary for 

individual and collective progress. 

 

The role of foreign languages in the formation of values 

 

Linguistic interaction in the process of learning a foreign language becomes a direct 

channel through which students come into contact with other systems of meanings, norms and 

behaviors. This exposure creates the premises for developing an empathetic attitude towards 

others by confronting “otherness” not only as a theoretical notion, but as a lived experience (6). 

Learning a foreign language profoundly changes the relationship to cultural diversity, favoring 

a more nuanced understanding of the multiple perspectives that coexist in society. Empathy 

develops both cognitively, by deciphering the symbols and references specific to another 

culture, and affectively, by immersing oneself in emotional expressions and values different 

from those familiar. This intercultural dimension is not limited to the accumulation of 

knowledge about the traditions or history of other peoples, but involves the internalization of 

attitudes such as openness to dialogue, respect for difference and authentic curiosity about the 

experience of the other (6). The teacher can create educational contexts in which students 

explore similarities and differences through simulated or real intercultural collaboration: joint 

projects with students from other countries, comparative analyses of customs or discussion of 

authentic texts from the target culture. These practices provide the framework for a “mediated-
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pedagogical” encounter with otherness, avoiding the risk of stereotypes. Such interactions 

require a flexible adaptation of one’s own cultural identity. The student is invited to compare 

and negotiate aspects of his or her own perspective with those discovered, which often leads to 

a partial restructuring of his or her value system. The process does not involve abandoning 

personal values, but reconsidering them through other frames of reference (2). This results in 

an increase in cognitive and emotional tolerance: the ability to critically evaluate complex social 

situations from a double – or multiple – perspective. Intercultural education also has a strong 

formative-affective dimension. Contact with diverse forms of otherness stimulates curiosity for 

discovery and careful management of diversity (6). This allows the student to develop an active-

participatory type of empathy, oriented towards concrete actions of mutual support and 

cooperation. In this way, empathy transcends the simple level of “understanding the other” to 

become a socially-asserted behavior. Empathy developed in pluricultural linguistic 

environments has important practical implications: it facilitates effective communication not 

only in academic or professional contexts, but also in civic ones. The ability to correctly 

interpret subtle emotional tones or implicitly accepted norms in another culture can prevent 

intercultural conflicts and build bridges between different groups (1). The empathic-

intercultural competence thus formed acts as a mediator of human relations, reducing the 

influence of prejudices. In addition, studies show that the approach to interculturality in 

language teaching must be differentiated by related disciplines in order to maximize the 

formative impact (6). For example, the integration of cultural elements in history or geography 

lessons emphasizes the contextual-spatial dimension of empathy; their inclusion in the sciences 

can stimulate respect for the diversity of rationally structured ways of thinking; and in 

comparative literatures they support aesthetic-emotional sensitivity towards various artistic 

expressions. At the same time, the intercultural-empathic dimension involves pedagogical 

approaches that stimulate the student's reflexivity on his own axiological positioning. Simple 

informative contact with data about other cultures does not ensure the emergence of empathy; 

it must be built through interactive activities that involve multiple perspectives: intercultural 

role-playing games, case studies based on real situations or reasoned debates about ethical -

cultural dilemmas (2). This deliberate construction corresponds to the broader objective of 

forming a personality characterized by a critical spirit combined with affective-communicative 

availability (1). In this combination lie the resources necessary for harmonious social adaptation 

in a world characterized by increased mobility and value pluralism. When the student manages 
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to combine linguistic-communicative competence with emotional-social intelligence cultivated 

through pedagogically guided intercultural contact, the real potential for constructive dialogue 

between cultures appears. Finally, this dimension is not without challenges. Sometimes 

intercultural contact can generate axiological dissonance or defensive- identitarian rejection if 

the teacher does not provide clear guidelines for integrating new information into the student's 

already existing structures (3). In such situations, the importance of the teaching staff as an 

active mediator capable of identifying communicative blockages or perceptual contradictions 

and proposing alternative paths of conceptual-affective reconciliation comes into play. 

Therefore, the intercultural-empathic dimension of foreign language learning represents an 

essential source for building a flexible but internally stable axiological system of students. It 

simultaneously contributes to the formation of advanced linguistic competences and to the 

sedimentation of an ethical core open to multicultural dialogue (1–3,6). 

 

Civic values and cultural tolerance 

 

The relationship between foreign language learning and the formation of civic values is 

manifested through a complex set of cognitive, emotional and behavioral processes that 

facilitate the integration of the individual into diverse social contexts. Through contact with 

other cultural spaces, students are exposed to distinct civic norms, different approaches to 

public responsibility and varied patterns of community involvement. This type of exposure 

offers the opportunity to reinterpret their own civic values, in the sense of aligning them with 

international standards of cooperation, mutual respect and democratic participation (7). The 

sphere of civic values includes principles such as respect for the rule of law, social solidarity 

and active involvement in community life. Studying a foreign language can transform these 

concepts from abstract notions into concrete practices when accompanied by authentic 

intercultural activities. An essential component of the process is cultural tolerance. This is not 

limited to the passive acceptance of differences, but implies an active attitude of valuing 

diversity (6). Students must be able to recognise the legitimacy of other value systems without 

abandoning their own principles. In this sense, the existential competence described in the 

European educational framework highlights the importance of developing an openness to new 

experiences and the will to relativise one’s own cultural values (7). This is not about diluting 

personal identity, but about balancing it through the ability to operate within a plural axiological 
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framework. In practice, promoting civic values and cultural tolerance through language learning 

can be achieved through collaborative projects involving international school partnerships or 

joint online activities. These interactions offer students the chance to experience first-hand the 

benefits of working in multicultural teams: negotiating differences of opinion, resolving 

conflicts in a constructive manner and making decisions based on consensus (6). Such 

cooperation cultivates the social skills necessary for participation in a democratic multicultural 

society. Moreover, these experiences contribute to the reduction of prejudices by increasing 

familiarity with the “other” and reducing anxieties generated by the unknown. Intercultural 

linguistic education has the potential to address one of the main difficulties identified in teacher 

training – the tendency for the responsibility for the development of attitudes and values to be 

attributed exclusively to specialized subjects such as civic education or religion (6). The 

integration of the civic dimension in foreign language teaching contradicts this fragmented 

vision, showing that each subject can contribute to the transmission of a common core of 

democratic values. Civic values become operational when they are connected to relevant 

everyday experiences. Contact with national and international literatures offers the opportunity 

to explore the multiple moral universes that make up the common European cultural heritage 

(7). Critical-reflective reading of these works can provoke discussions on individual freedoms, 

human rights or civic responsibilities, enhancing the student’s capacity to make informed and 

responsible choices. At the same time, comparative study allows awareness of axiological 

similarities between apparently very different cultures, reinforcing the sense of belonging to a 

global civic space. However, there are significant challenges to achieving these objectives. 

Without a carefully structured pedagogical orientation, there is a risk that tolerance will be 

perceived superficially as simple avoidance of conflict or that civic values will be formally 

adopted without real internalization (3,6). The teacher has a crucial role in preventing these 

slippages by creating a safe teaching environment for expressing differences and engaging 

critical thinking towards stereotypes or preconceived ideas. Another important dimension is the 

link between cultural tolerance and social-community cohesion. Respect for pluralism does not 

imply the absence of a common foundation; this foundation must include a universally accepted 

minimum set of rights and duties that guarantee the stability of interactions (7). Through 

appropriate teaching means – regulated debates on controversial topics, comparative analyses 

of democratic traditions from different countries or legislative simulations – students can 

practice applying these principles in concrete contexts. A subtle but crucial aspect is the 
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development of students’ capacity to suspend judgment until they have gained an informed 

perspective on a given cultural situation (6). This interpretative-reflective patience supports 

both tolerance and the correctness of subsequent civic decisions. In affective terms, such an 

approach reduces the impulsive-defensive- identitarian reactivity that can arise in intense 

intercultural contacts. Thus formulated and implemented coherently, civic values combined 

with cultural tolerance become active tools for building a personality capable of functioning 

effectively in a complex multicultural setting. 

 

Conclusion 

 

The analysis of the issue of the formation of value orientations through the study of 

foreign languages allows us to draw some essential conclusions for educational theory and 

practice. First of all, values constitute fundamental landmarks in the development of 

personality, influencing the motivation, attitudes and behaviors of pupils and students. The lack 

of a solid axiological framework leads to identity instability and vulnerability to external 

pressures, while the internalization of clear values confers coherence, responsibility and 

capacity for self-realization. 

Secondly, the study of foreign languages becomes a privileged vector of intercultural 

education, because it offers direct access to other axiological universes. Contact with otherness, 

mediated by the teacher, stimulates empathy, tolerance and the ability to operate with multiple 

perspectives. Language learning thus becomes a complex process of identity reconstruction, in 

which the pupil or student re-evaluates and consolidates his or her own core values. 

Thirdly, the role of the teacher is central, as he does not only transmit knowledge, but 

also acts as an axiological mediator and value model. His emotional and cultural competence 

determines the quality of the process of internalizing values by students and reveals the 

importance of training teachers in an intercultural paradigm. 

Finally, intercultural and multilingual education is emerging as a strategic axis of 

university and pre-university education. It does not aim at identity standardization, but at the 

formation of autonomous personalities, capable of integrating cultural pluralism into a stable 

axiological core. This perspective paves the way for an education oriented towards peaceful 

coexistence, democratic cooperation and mutual respect, indispensable values in the 21st 

century. 
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