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Abstract. This article explores the dynamic interplay between student centrality and creativity in primary
education, offering a renewed perspective rooted in psychological and pedagogical theory. The concept of "being
at the center" is analyzed as a psychological state of relevance, agency, and authentic participation. The discussion
highlights how these elements, when integrated into educational practice, catalyze creative thinking, divergent
exploration, and self-directed learning in students. Practical implications and pedagogical reflections are provided

to reimagine the creative classroom through the lens of centrality.
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In recent decades, pedagogical discourse has undergone a notable shift from content-centered
instruction to student-centered learning. This evolution, particularly in primary education, has
encouraged deeper explorations of students’ psychological and creative needs. At the heart of

this transformation lies the concept of student centrality—a principle often misunderstood or

' Abraham Maslow, Toward a psychology of being (2™ ed.), Editura Van Nostrand, 1968, p. 55-58.
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applied superficially. This article aims to revitalize the meaning of centrality and to highlight its
intrinsic connection with creativity, arguing that creativity is not merely an educational outcome,

but a process sustained by meaningful engagement and subjective relevance.

According to John Dewey: “Education is not preparation for life; education is life itself,”

emphasizing the need for authentic engagement in which the student plays an active and central
role in the learning process. Dewey’s statement reflects an experiential and pragmatic
conception of education. In his view, knowledge is not static but the result of continuous
interaction with the environment. Education does not serve a final purpose projected into the
future; rather, it is a living, present practice that shapes the individual’s way of being in the
world. Thus, education becomes a mode of existence that influences and reflects life in all its
aspects—moral, social, and intellectual.
Dewey promotes a developmental psychology in which the child is endowed with latent
capacities that must be stimulated through experience. Instead of an educational model based
on memorization and discipline, he proposes a constructivist approach, where the child’s interest
and curiosity drive learning. From a psychological perspective, authentic student engagement
involves both affective and cognitive involvement, which contributes to durable and meaningful

learning.

Dewey’s pedagogy forms the foundation of modern student-centered education. In this
model:
« the student is an active participant, not a  passive  recipient;
* learning is project-based, exploratory, and focused on problem-solving;

* the teacher becomes a guide or facilitator, not an absolute authority.

This vision is echoed in many contemporary educational approaches (e.g., experiential

pedagogy, discovery, learning, personalized learning).

2J. Dewey, Experience and education, Bditura Macmillan Company, New York, 1938, p. 75.
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Education as “Jife”® implies a continuous construction of knowledge, in which the student
creates personal meaning through interaction with reality. Knowledge is no longer a fixed entity
transmitted by the teacher, but an active, subjective, and contextualized process. Dewey argues
that there is no knowledge apart from action—thus, learning is an act of doing, not merely of

knowing.

Psychological dimensions of student centrality

From a psychological perspective, “being at the center’

involves a perceived sense of
recognition, influence, and belonging. Children in primary education thrive when they feel
emotionally safe, cognitively engaged, and socially acknowledged. Carl Rogers emphasized the
power of an empathetic educational relationship in which the student feels valued and
understood. This emotional state underpins exploratory behavior—a precursor to creativity.
Centrality, therefore, does not refer to physical positioning or frequent teacher attention, but
rather to the subjective experience of personal significance. According to Self-Determination
Theory, autonomy, competence, and relatedness are fundamental psychological needs. When
these needs are met in the classroom, they foster intrinsic motivation—an essential driver of
creativity.

As Abraham Maslow posited in his hierarchy of needs, self-actualization—the realization of
personal potential, including creative expression—can only occur after basic psychological

needs are fulfilled.

Definition: “Centrality in education can be defined as the perceived and actual involvement of
the student in shaping their own educational experience, including emotional engagement,

cognitive autonomy, and relational belonging .

3 Idem
4 Ibidem

° A. H. Maslow, A theory of human motivation, Editura Psychological Review,50(4), 1943, p. 370-396.
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Pedagogical meanings of student centrality

From a pedagogical perspective, centrality involves more than simply adapting instruction to
the needs of the student; it requires a reimagining of the learning process itself. Centrality is
operationalized when students:
scontribute to the co-construction of learning objectives;
sengage in  meaningful  activities that offer a  variety of  options;
ereceive feedback that wvalidates both the process and their personal perspective;

¢ learn in an environment of mutual respect and cognitive safety.

For example, Grigore and Dima argue that personalized learning strategies must go beyond
differentiation to include emotional and creative personalization, empowering students to

explore knowledge through their own perspectives.

Definition: “Creativity is the ability to generate ideas, solutions, or products that are both novel

and valuable within a given context *S.

Centrality as a catalyst for creativity

Creativity in primary education flourishes when students perceive themselves as legitimate
creators of knowledge. This requires a pedagogical reframing—from teachers as transmitters of

information to facilitators of discovery.

Consider the following educational scenario:
Activity: Students are invited to create an original story inspired by an object brought from

home.

S F. Grigore & V. Dima, Invdtarea personalizatd. Teorie si practicd, Editura Universitatii “Alexandru Toan
Cuza”, lasi, 2021, p. 120-125.
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Commentary: The personal object becomes a narrative anchor, triggering memories, emotions,
and imaginative associations. Each student's perspective is validated, and the creative product
becomes a vehicle for self-expression and collective sharing.
Such tasks not only develop narrative skills but also encourage what Runco refers to as
"divergent thinking"—the ability to generate multiple and varied responses to open-ended

prompts.

As Robinson observes, "Creativity is now as important in education as literacy, and should be
treated with the same status"’

Robinson's statement underscores a paradigm shift in education. By comparing creativity to
literacy—a fundamental pillar of traditional education—he elevates creativity to the same level
of importance, implicitly arguing that the development of critical thinking, imagination, and
originality is essential in a rapidly changing world. This perspective challenges the classical
view of schooling, which has long been centered on knowledge accumulation and
standardization. Robinson points out that, in a society increasingly driven by innovation,
creative thinking becomes a vital asset, not just an optional artistic "extra." Furthermore, the
call for "the same status"® suggests that education should create contexts and structures in which
students are encouraged to express their ideas, make mistakes without fear, and explore
alternative solutions—skills that will allow them to adapt and contribute in a complex and

unpredictable world.

This statement has a strong mobilizing and reformative role: it invites us to rethink the content,
methods, and purposes of education so that creativity is no longer merely theoretically

appreciated but systematically cultivated, just as we cultivate reading and writing.

7K. Robinson, Do schools kill creativity? [Video], Editura TED Conferences, 2006

8 Idem
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Contemporary implications and pedagogical innovation

Modern classrooms must evolve into co-learning ecosystems, where centrality is cultivated
through dialogic teaching, metacognitive strategies, and flexible learning pathways. When
used meaningfully, digital tools can further individualize learning experiences and give voice
to diverse students.

Teachers should reflect on questions such as:

* How often do students feel they have control over their learning process?

* Are creative risks encouraged and celebrated?

* Does the curriculum allow space for exploration and ambiguity?

Popa emphasizes that educational innovation requires not only new tools but also a new
mindset—one in which teachers recognize students as co-constructors of knowledge, not just
passive recipients. Contemporary education stands at a crossroads, where adapting to the
realities of a dynamic world requires profound transformations not only at the structural level
but also in pedagogical vision. Modern classrooms can no longer be mere spaces for one-way
transmission of information; they must transform into co-learning ecosystems, where student

centrality is supported by a flexible, dialogic, and reflective architecture of the educational act.

Dialogic teaching and metacognitive learning

In this new ecosystem, dialogic teaching plays a crucial role. More than a simple alternation
of questions and answers, authentic dialogue involves creating a space where students' voices
are heard, valued, and integrated into the knowledge-building process. This approach fosters the
development of critical thinking, empathy, and the ability to collaborate—skills essential in
today’s society. Simultaneously, metacognitive strategies—such as self-assessment, guided
reflection, and learning planning—help students become aware of their own mental processes,
increasing their autonomy and responsibility. In this sense, student centrality becomes not only
a declarative principle but a functional benchmark in the design and evaluation of educational

practices.
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Significant digitalization and inclusion

Digital technology, far from being an end in itself, must be used as a means to personalize and
democratize access to learning. Adaptive platforms, multimedia tools, and interactive
applications can transform learning experiences into meaningful contexts, especially for
students who are traditionally less visible in the conventional classroom. In this regard, digital
tools not only support individualization but also provide a voice for diverse students, promoting

inclusion and educational equity.

Learning based on creative courage and constructive ambiguity

In line with the proposed questions, it is vital for teachers to constantly review their
practices, asking themselves:

e How often do students feel they have control over their learning process?

e Are creative risks encouraged and celebrated, or penalized?

e s the curriculum a space for discovery or a rigid succession of predefined objectives?

Honest answers to these questions may indicate the openness of the school to unconventional
pedagogical experiences, where mistakes are treated as opportunities, and ambiguity as a

creative resource.

The innovative mindset of the teacher

As Popa emphasizes, educational innovation requires a change of mindset. It is not enough to
integrate technology or apply modern methods; what is essential is how the teacher perceives
the student: as a co-constructor of knowledge, an active partner in the educational process. This

vision requires openness, flexibility, courage, and a genuine capacity to learn alongside students.
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Conclusion

True centrality is relational, affective, and dynamic. When students feel seen and valued, they
are more likely to engage creatively with content and take intellectual risks. The integration of
centrality and creativity is not a pedagogical luxury, but a necessity for holistic development in
primary education. Through deliberate and empathetic design, educators can create

environments wehre both the mind and the imagination of the child can develop harmoniously.
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