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Rezumat: Initiativele europene in
privinta calitatii educatiei s-au derulat la nivelul
invatamantului superior, avand ca motive: pe de
invatamantului care duce la calificari pe piata
internationald si, pe de alta parte, nevoia de
compatibilizare a sistemelor de educatie si
formare profesionald din perspectiva liberei
circulatii a fortet de muncd si, implicit, a
calificarilor. ARACIS - ul acorda o incredere
sporitd institutiilor de invatdmant superior, ceea
ce indicd Intr-o anumitd masurd faptul ca setul
de asteptari la adresa institutiilor de Invatdmant
superior a fost atins cel putin partial, astfel incat
sa aiba loc aceasta crestere a nivelului de
incredere.
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1.CONTEXT

Initiativele europene privind calitatea educatiei,
chiar daca sunt de datd recentd (circa un
deceniu), evidentiaza deja, o serie de directii
comune de evolutie, stabilite prin consens la
nivelul institutiilor europene si internationale.
Aceste directii vor trebui avute in vedere la
construirea sistemelor nationale de management
si de asigurare a calitatii, inclusiv a celor
romanesti. Aceasta aliniere este necesara, pe de
0 parte, pentru a asigura o integrare reald si
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1.CONTEXT

European initiatives on the quality of
education, even if they are recent (about a
decade) already highlighted a number of
common directions of development,
established by consensus at European and
international level. These aspects will be
considered in the construction of national
management and  quality  assurance,
including Romanian. This alignment is
required on the one hand, to ensure that
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functionald, din punct de vedere educational, a
Romaniei in Uniunea Europeand si, pe de alta
parte, pentru ca initiativele romanesti din acest
domeniu sa fie consonante, din punct de vedere
teoretic si metodologic cu ceea ce se Intdmpla
acum in lume.

Cele mai importante initiative europene 1in
privinta calitatii educatiei s-au derulat la nivelul
invatamantului superior si al educatiei si
formarii profesionale. Motivele sunt evidente:
pe de o parte, nevoia de crestere a
calificari pe piata internationala si, pe de alta
parte, nevoia de compatibilizare a sistemelor de
educatie si formare profesionald din perspectiva
liberei circulatii a fortei de munca si, implicit, a
calificarilor.

In domeniul invatamantului superior, declaratia
de la Bologna, semnatd de ministrii educatiei
din 29 de tiri europene pe 19 iunie 1999, a
declansat procesul de creare a unei Arii
Europene a Invitimantului Superior (EHEA),
care urmareste sd facd educatia europeana ,,mai
compatibila si comparabilda, mai competitiva si
mai atractiva pentru cetitenii proprii $i pentru
cei de pe alte continente”. In cadrul procesului
de la Bologna problematica asigurarii calitatii
joacd un rol din ce in ce mai important. In acest
scop, a fost creatd Asociatia Europeand pentru
Asigurarea Calititii in Invatamantul Superior
(ENQA).

Asigurarea calitatii, ca problema ,,oficiala“ si ca
subiect de politici educationale in Romania a
aparut doar in ultimii ani, sub presiunea
integrarii in uniunea europeand. Ca atare,
primele initiative romanesti in domeniul
asigurdrii calitatii s-au referit la invatdmantul
superior si la educatia si formarea profesionald
si au avut ca punct de plecare necesitatea
aplicarii principiilor §i recomandarilor din
cadrul ,,procesului Bologna® si, respectiv, ale
,procesului Copenhaga®. In 2005 a fost adoptati
Legea asigurarii calitatii educatiei (prin
Ordonanta de Urgenta Nr. 75/12 iulie 2005, la
randul ei aprobatd prin Legea Nr. 87/2006).
Legea defineste principalele concepte legate de
calitatea educatiei, statueazd o metodologie

actual and functional integration of
educational point of view, Romania in the
European Union and, on the other hand, the
Romanian initiatives in the area to be
consonant, from a theoretically and
methodologically to what is happening in
the world.

The most important European initiative for
quality education took place in higher
education and vocational education and
training. The reasons are obvious: on the
one hand, the need to increase the
competitiveness of education leading to
qualifications in the international market
and, on the other hand, the need for
compatibility of education and training
systems of the free movement of labor and
thus of qualifications.

In  higher education, the Bologna
Declaration, signed by the education
ministers of 29 European countries on June
19, 1999, triggered the creation of a
European area of Higher Education Area
(EHEA), which aims to make European
education "more compatible and
comparable, more competitive and more
attractive for its own citizens and those
from other continents. "Within the Bologna
process quality assurance issues play an
increasingly important role. To this end, he
created the FEuropean Association for
Quality Assurance in Higher Education
(ENQA).

Quality assurance, that issue "official" and
the subject of educational policy in
Romania has emerged only in recent years,
under the pressure of European integration.
As such, the first Romanian in quality
assurance initiatives were related to higher
education and vocational education and
training and had as its starting point the
need to apply the principles and
recommendations of the "Bologna process"
and, respectively, the "Copenhagen process"
. In 2005, the Law to ensure quality of
education (through Emergency Ordinance
no. 75/12 July 2005, in turn, approved by
Law no. 87/2006). The law defines the main
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privind asigurarea internd si externd a calitatii i,
lucru foarte important, stabileste
responsabilititile in asigurarea calitdtii prin
infiintarea a doud agentii nationale responsabile
(una pentru invatamantul superior si cealaltd
pentru Invatamantul preuniversitar), care se vor
ocupa si cu autorizarea si acreditarea institutiilor
de invatimant la nivelul respectiv. De
asemenea, sunt constituite, prin efectul legii,
structuri responsabile cu asigurarea calitatii si la
nivelul institutillor de Invatdmant. Subliniem
aici, faptul ca respectiva structura — Comisia
pentru evaluarea §i asigurarea calitatii — este
singura stabilitd prin lege, la nivelul unitatii
scolare (cu exceptia structurilor de conducere,
stabilite pe baza Legii invatamantului).

Legea asigurdrii calititii educatiei stabileste
domeniile si criteriile in care vor exista sisteme
de calitate (standarde, proceduri etc.):

A. Capacitatea institutionald, definitd prin
urmatoarele criterii:

a) structurile institutionale, administrative si
manageriale;

b) baza materiala;

¢) resursele umane.

B. Eficacitatea educationald, concretizatd prin
urmatoarele criterii:

a) continutul programelor de studiu;

b) rezultatele invatarii;

c) activitatea de cercetare stiintifica
metodica, dupa caz;

d) activitatea financiard a organizatiei.

C. Managementul calitdtii, care se concretizeaza
prin urmatoarele criterii:

a) strategii si proceduri pentru asigurarea
calitatii;, b) proceduri privind initierea,
monitorizarea §i  revizuirea periodica a
programelor si activitatilor desfasurate;

c) proceduri obiective i transparente de
evaluare a rezultatelor invatarii;

d) proceduri de evaluare periodica a calitatii
corpului profesoral,

e) accesibilitatea resurselor adecvate Invatarii;

f) baza de date actualizata sistematic, referitoare
la asigurarea internd a calitatii;

) transparenta informatiilor de interes public cu
privire la programele de studii si, dupa caz,
certificatele, diplomele si calificarile oferite;

Sau

concepts related to quality of education,
states a methodology on internal and
external quality assurance and, very
importantly, establish responsibilities in
quality assurance by creating two national
agencies (one for higher education and the
other for secondary education) that will deal
with licensing and accreditation of
educational institutions at that level. Also,
are established by law, the structures
responsible for quality assurance and
education institutions. We emphasize here
that this structure - Committee on
evaluation and quality assurance - is the
only fixed by law at school level (excluding
management structures, based on the
Education Law).

Law education quality assurance and criteria
established areas where there will be quality
systems (standards, procedures, etc.).

A. Institutional capacity, defined by the
following criteria:

a)  institutional,  administrative  and
managerial;

b) the material;

¢) human resources.

B. Educational effectiveness, take the

following criteria:

a) the content of programs of study;
b) learning outcomes;

c) scientific research or
appropriate;

d) the financial activity of the organization.
C. Quality management, which is reflected
by the following criteria:

a)policies and procedures for quality
assurance b) procedures for initiating,
monitoring and periodic review of programs
and activities;

c)objective and transparent procedures for
the assessment of learning outcomes;
d)procedures for periodic evaluation of the
teaching staff;

e) availability of learning resources;
f)systematically updated database relating to
internal quality assurance;

g)the transparency of public information on
study programs and, where

methods, as
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h) functionalitatea structurilor de asigurare a
calitatii educatiei, conform legii.

Aceste domenii si criterii  sunt comune
sistemului national de invatdmant — deci sunt
valabile atat in Invatdmantul superior, cat si in
cel preuniversitar, atat in invatamantul public,
cat si in cel privat.

2. ELEMENTE ALE
INSTITUTIONALIZARIT ~ ASIGURARII
CALITATII

2.1. Tendinte in consolidarea institutionala
Educatia este un factor esential atat la nivel
individual, fiind cel mai important factor de
socializare, cat si la nivel national sau global
datoritd modului 1n care influenteaza potentialul
dezvoltarii. In aceastd sectiune ne propunem o
analiza a asigurarii calitatii din perspectiva insti-
tutionala.

Din perspectiva institutionalismului economic,
asigurarea calitatii se refera la ansamblul
legislativ format din legea calitatii, metodologia
de evaluare, dar si alte reglementari prin care
sunt instituiti actori (ARACIS, evaluatori
externi, CEAC — Comisia pentru Evaluarea si
Asigurarea Calitatii la nivelul furnizorilor de
educatie — etc.) activitafi  (evaluare
internd/externa), precum si
recompense/sanctiuni (acreditare/neacreditare).
Furnizorii de servicii educationale, 1n calitate de
actori rationali, vor urmari aceste stimulente,
adoptdnd un set de actiuni prevazute de lege
(evaluare internd/externd) si sub controlul unor
actori investiti, de asemenea, prin lege (comisii
interne de calitate — CEAC — si evaluatori
externi — ARACIS). Stimulentele instituite de
lege sunt insd resurse strategice, chiar daca
simbolice: fard acreditare niciun furnizor de
servicii educationale sau program de studii nu
poate Inmatricula studenti, studenti care sunt
purtatori de granturi publice sau private si, prin
urmare, nu-§i poate asigura supravietuirea.
Scopul, obtinerea acreditarii, este deci comun
tuturor. Mijloacele se referd la evaluarea
internd/externd, urmarind un set de standarde,
niveluri minimale prestabilite de calitate
masuratd prin indicatori standard. Prin urmare,

appropriate, certificates, diplomas and
qualifications;

h)quality assurance structures functionality
education law.
These criteria are common areas and the
national education system - so are valid
both in higher education and in the
education, both in public education and

private sectors.

2. ELEMENTS OF QUALITY
ASSURANCE
INSTITUTIONALIZATION

2.1. Trends in institutional strengthening
Education is a key factor on an individual,
the most important factor of social and
national or global level because of how they
influence the potential development. In this
section we propose an analysis of
institutional quality assurance perspective.
From the perspective of institutional
economics, quality assurance refers to the
legislative assembly composed of law
quality assessment methodology, and other
regulations that are established actors
(RAQAHE external evaluators CEAC - The
Evaluation and Quality Assurance in the
education providers - etc..) activities
(internal / external evaluation) and rewards /
sanctions (accreditation / non-
accreditation). Education providers, as
rational actors, will pursue these incentives,
adopting a set of actions provided by law
(internal / external evaluation) and
controlled by actors also invested by law (as
internal committees - CEAC - and external
evaluators - RQAAHE).

Incentives established by law, however, are
strategic resources, even if symbolic
accreditation ~ without any  education
provider or training program can not enroll
students, students who are carriers of public
and private grants and therefore can not
ensure survival. Purpose, accreditation is
therefore common to all. Means refers to
internal / external evaluation, following a
set of standards defined minimum quality
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toate universitatile/programele care urméresc
acelasi scop, acreditarea, trebuie sa intreprinda
aceleasi activitdti, sd demonstreze aceleasi
rezultate minimale obligatorii (standarde) pentru
a obtine recompensa. Comportamentele lor vor
tinde sa fie similare, mai ales in conditiile in
care recompensa este unicd; legea actuald nu
prevede recompense suplimentare pentru
atingerea unor nivele de performanta superioare,
asa numitele standarde de referinta.

Pe de altd parte, institutionalismul sociologic
opereaza cu o definitie usor diferitd — institutiile
sunt sisteme de cunoastere si intelegere comuna
ce insotesc anumite practici sociale. Spre
deosebire de abordarea economicd, cea a
institutionalismului ~ sociologic ~ considera
institutii nu doar legile si regulile n sens
obiectiv, ci si intelegerile si interpretarile, filtrate
subiectiv, dar impartdsite de catre actori, ale
normelor sociale. Accentul se pune pe
semnificatiile sociale, fie acestea explicite sau
implicite, ce sunt asociate regulilor si normelor.
Desi pot exista dezbateri si discutii cu privire la
diferite viziuni §i conceptii asupra asigurarii
calitatii (cum definim calitatea, cum ,,asiguram”
calitatea, pentru cine etc.)1, cu siguranta exista o
intelegere comuna care se articuleaza in jurul
interpretarilor oficiale ale agentiilor responsabile
(Agentia Roméand de Asigurare a Calitatii

Invatimantului ~ Superior); sunt  definitii
operationale ale criteriilor si standardelor

(cerinte normative), proceduri standardizate,
documente oficiale (fisa vizitei), precum si
consecinte ale procesului de evaluare externa
(acreditare, neacreditare, incredere, incredere
limitatd etc.). Asigurarea calititii devine
institutionalizatd ca un set de practici comune,
rutine si semnificatii atasate acestora. Pentru
Meyer si Rowan (1977), institutiile iau forma
miturilor rationale. Ele sunt mituri pentru ca
sunt credinte larg impartasite, ale caror efecte
,constau nu in faptul ca indivizii cred in ele, ci
in faptul ca ei «stiu» ca toti ceilalti o fac si,
astfel, din ratiuni practice, miturile devin
adevarate” (p. 75). Ele sunt rationale fiindca iau
forma regulilor care descriu ceea ce trebuie
facut pentru a atinge un anumit scop (de
exemplu, pentru a obtine acreditarea). Astfel,

levels measured by standard indicators.
Therefore, all universities / programs that
have the same objective, accreditation must
undertake the same activities, demonstrate
the same results requirements (standards) to
get the reward. Their behaviors will tend to
be similar, especially given that the reward
is unique, current law does not provide
additional rewards for achieving higher
performance levels, so-called standards.

On the other hand, sociological
institutionalism operates with a slightly
different definition - institutions are systems
of knowledge and common understanding
accompanying social practices. Unlike
economic approach that considers the
sociological institutionalism institutions not
only laws and rules in an objective sense,
but also understandings and interpretations,
filtered subjective, but shared by the actors
of social norms. The emphasis is on social
meanings, whether express or implied, that
are associated rules and regulations.

While there may be debate and discussion
on different visions and conceptions of
quality assurance (how define quality as
"ensure" quality, for whom etc.) 1, surely
there is a common understanding that are
focused on official interpretations of
agencies responsible (Romanian Agency for
Quality Assurance in Higher Education) are

operational definitions of criteria and
standards (regulatory requirements),
standardized, official documents (sheet

visit), and the consequences of the external
evaluation process (accreditation, non-
accreditation, trust, limited trust and so on).
Quality assurance becomes institutionalized
as a set of common practices, routines and
meanings attached to them. For Meyer and
Rowan (1977), institutions take the form of
rational myths. They are myths that are
widely shared beliefs, the effects of which
"consists in the fact that individuals do not
believe in them, but that they" know "that
all the others do and thus for practical
reasons, the myths are true '(p 75). They are
rational because take the form of rules that
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asigurarea calititii devine un mit rational
contemporan in invatdmantul superior, parte a
refetei sociale de organizare a studiilor
universitare: pentru a fi autorizata de societate si
de agentille sale sia furnizeze servicii
educationale tertiare, o organizatie trebuie si
demonstreze ca respectd toate etapele si
cerintele refetei social construite, asigurarea
calitatii fiind termenul generic ce inglobeaza
toate aceste cerinte de naturd practica.
Intelegerile comune au o anumiti stabilitate in
momentul 1n care devin institutionalizate insa,
pe masurd ce noi abordari i noi semnificatii
ameninta intelegerile comune existente, acestea
sunt adaptate si reintegrate in sisteme mai
cuprinzatoare. Ca institutie, asigurarea calitatii
reduce astfel incertitudinea implicitd in
demararea de noi programe, organizatii,
departamente care s ofere servicii educationale.
Asigurarea calitatii, alaturi de existenta
resurselor umane, materiale, logistice, constituie
0 parte a retetei sociale pentru a realiza aceste
obiective. Incorporand regulile institutionale, o
organizatie capata legitimitate si acces la resurse
(capacitatea de a inrola studenti, de pilda,
accesul la clienti), dar si stabilitate. Pe de alta
parte insd, printre consecintele institutionalizarii
si, astfel, ale standardizarii unei retete sociale, se
numara si o serie de efecte adverse.

In stadiul incipient al sistemului de asigurare
a calititi un rol important a revenit
reglementarilor, care au constituit sursa primara
de raspandire a practicilor caracteristice
procesului de asigurare a calitatii, chiar daca,
intr-o prima faza, acesta se limita la aspectele
referitoare  la  obtinerea  autorizatiei de
functionare si la acreditare. Ca urmare a
adaptarii.  comportamentului  universitatilor
pentru a raspunde la cerintele din partea statului,
reglementarile au dobandit caracterul de procese
reglatoare 1n guvernanta sistemului, fiind practic
primele mecanisme prin care aspectele
referitoare la calitatea invatamantului superior
au Inceput sa patrunda in campul organizational
al universitatilor, cu toate ca initial erau privite
doar ca o obligativitate legala.
La dezvoltarea asigurarii calitatii si la adaptarea
instrumentarului de asigurare a calitatii au

describe what must be done to achieve a
specific purpose (eg, to obtain
accreditation).

Thus, quality assurance is a rational myth in
contemporary higher education, social
recipe of the university organization: to be
authorized by the company and its agencies
to provide tertiary education services, an
organization must demonstrate that it meets
all the steps and requirements socially
constructed formulation, quality assurance
is the generic term encompassing all these
practical requirements. Common
understandings have some stability when
they become institutionalized, however, as
new approaches and new ideas threaten
existing joint arrangements, they are
adapted and re-integrated into wider
systems. As an institution, thus ensuring the
quality decreases uncertainties involved in
starting new programs, organizations,
departments that provide educational
services. Quality assurance together with
the existence of human, material, logistical,
social is part of the recipe to achieve these
goals. Incorporating institutional rules, an
organization acquires legitimacy and access
to resources (ability to enroll students, for
example, access to customers) and stability.
On the other hand, one of the consequences
of  institutionalization and thus a
prescription for standardization social, there
are a number of side effects.

In the early stages of a system of quality
assurance role returned regulations that
were the primary source of spreading
characteristic practices of quality assurance
process, even if, in the first instance, it is
limited to matters relating to the
authorization operation and accreditation.
Following universities adapt their behavior
to meet the requirements of the state
regulations have acquired regulatory
processes in the governance system, the first
practical mechanisms through which aspects
of  quality of  higher education
began to penetrate the organizational field
of universities, although initially were
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contribuit si o serie de proiecte implementate de
catre ARACIS: ACADEMIS, "Matra Flex -
Network for Higher Education Quality: NEQ.
Una dintre componentele proiectului a vizat
elaborarea unui ghid de bune practici (ARACIS,
2012), pentru a sprijini universitatile in
desfagurarea procesului de evaluare internd si
pentru a face mai accesibil si mai bine nteles
procesul de evaluare externd. Fiind prima
incercare de a construi o retea a comisiilor i
departamentelor de evaluare a calitatii, in prima
fazd a trezit interesul universitdtilor, insd, cu
timpul, acest interes a scdzut. Preocuparea
pentru institutionalizarea asigurarii calititii 1n
invatdamantul superior romanesc a pornit de la
premisele care descriau situatia creatd in
Romania dupa 1989, situatie similara cu cea din
mai multe state ex-socialiste, cand invatdmantul
superior a inceput sd se transforme.
Coordonatele sistemului din aceea perioada,
care au subliniat nevoia de asigurare a calitatii,
erau:

1. Liberalizarea ,pietei” invatdmantului
superior, liberalizare conectatd direct cu o
crestere exponentialda a cererii de acces la
programe de studii din partea populatiei si cu un
raspuns implicit prin diversificarea ofertei. In
ceea ce priveste cererea, numarul total al
studentilor s-a dublat in perioada dintre 1989 -
1990 si 1996 — 1997 (Scott, 2000: 358).
Ulterior, rata de 1Inrolare in invatdmantul
superior a continuat sd creascd si dupa anul
2000, de la 32.9% in anul universitar 2000 -
2001 la 51.2% 1n anul universitar 2005 — 2006
(Roman, 2009: 3).

Diversificarea ofertei a presupus si o dezvoltare
rapida a universitatilor private, categorie total
noud la acel moment, perceputd ca fiind mai
dinamica si mai flexibila decit cea a
universitatilor cu finantare publica (Scott, 2000:
353).

2. Existenta unui vid legislativ de reglementare a
modului in care sa fie oferite serviciile
educationale, coroborat cu un reviriment la nivel
societal al interesului pentru studii superioare,

care indica o tendintd de masificare a
invatamantului superior.
3. O institutionalizare slab structurata a

regarded merely as a legal obligation.

In developing and adapting quality
assurance quality assurance tools have
helped a number of projects implemented by
RQAAHE: ACADEMIS, "Matra Flex -
Network for Higher Education Quality:
NEQ. One component of the project was to
develop a best practice guide (RQAAHE,
2012) to support universities in conducting
internal assessment process and to make it
more accessible and better understand the
external evaluation process. As the first
attempt to build a network of committees
and departments of quality assessment in
the first phase has aroused the interest of
universities, but with time, this interest has
declined. Concern for institutionalizing
quality assurance in Romanian higher
education started from premises describing
the situation in Romania after 1989, similar
to that of many former socialist when higher
education began to change. Coordinate
system of that period, which stressed the
need for quality assurance were.

1. Liberalization 'market' higher education
liberalization directly connected with an
exponential increase in demand for access
to study programs from the population and a
default response by diversification. In terms
of demand, the total number of students has
doubled in the period between 1989 - 1990
and 1996 - 1997 (Scott, 2000: 358).
Subsequently, the rate of enrollment in
higher education has continued to increase
since 2000, from 32.9% in the academic
year 2000-2001 to 51.2% in the academic

year 2005-2006 (Roman, 2009: 3).
Diversification involved a rapid
development of private universities,

category totally new at the time, perceived
as more dynamic and flexible than publicly
funded universities (Scott, 2000: 353).

2. The existence of a regulatory legal
vacuum in the way educational services are
offered in conjunction with a revival of
interest in societal level for higher studies,
indicating a trend of massification of higher
education.
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practicilor de management universitar, mai ales
in cazul universititilor nou Iinfiintate, si in
special 1n cazul celor private, care urmaresc
profitul.

4. Pozitia de asimetric informationald
(ARACIS, 2010: 23) pe care se aflau cei care
solicitau servicii educationale, care nu aveau
nici informatiile §i nici instrumentele necesare
pentru a distinge si alege in cunostintd de cauza
institutia de Invatamant superior adecvata.

La nivel legislativ, primul pas in
institutionalizarea asigurarii calitatii a fost facut
prin Legea

88/1993 privind acreditarea institutillor de
invatamant si recunoasterea diplomelor, pe baza
careia a fost infiintat Consiliul National de
Evaluare Academica si Acreditare (CNEAA).
Se poate observa ca, ulterior, mai multe legi
contin referiri la asigurarea calitdtii, cum este
cazul Legii Invatimantului 84/1995, care leagi

principiul ~ autonomiei  universitare  de
responsabilitatea  institutiilor de invatamant

superior pentru ,calitatea Intregii activitati
didactice si de cercetare stiintifica” (Legea
84/1995, art. 89), subliniind importanta
indicatorilor referitori la calitate inclusiv prin
referiri la modul de obtinere a finantarii, sau al
Legii 128/1997, care reglementeaza statutul
personalului didactic. Mai tarziu, prin legea
87/2006, de aprobare a Ordonantei de Urgenta
75/2005, asigurarea calitatii se instituie ca fiind
un proces obligatoriu pentru toate entitatile care
furnizeaza programe de studiu. Odatd cu
intrarea in vigoare, in 2006, a Legii Asigurarii
Calitdtii in Invatamant (Legea 48 nr. 87/2006),
CNEEA a disparut si a fost Inlocuitd de Agentia
Roménd pentru Asigurarea Calitatii in
Invatimantul Superior (ARACIS), care a preluat
si atributile CNEAA 1n domeniul acreditarii
institutiilor si programelor de studii universitare,
insd are si atributii referitoare la evaluarea
calitatii activitatilor institutiilor de invatamant
superior, publice si private. Pe termen lung se
viza astfel imbunatatirea continud a serviciilor
educationale si indeplinirea cerintelor de la nivel
european. Aceeasi lege a instituit doud moduri
de realizare a asigurarii calitatii: evaluarea
internd, intreprinsd de catre universitate, si

3. A poorly structured institutionalization of
university management practices, especially
in newly established universities, especially
in the case of private, profit-seeking.

4.  Position information  asymmetry
(RAQAHE 2010: 23) that there were those
who sought educational services that they
had no information and no tools to
distinguish and knowingly choose HEI
appropriate.

At the legislative level, the first step in the
institutionalization of quality assurance was
made by Law
88/1993 on education accreditation and
recognition of degrees, on which was

established the National Council for
Academic Evaluation and Accreditation
(CNEAA).

It can be seen that, after several laws
contain references to quality assurance, such
as the Education Law 84/1995, linking the
principle of university autonomy of higher
education institutions responsible for
"quality of the entire teaching and research"
(Law 84 / 1995, art. 89), highlighting the

importance of the quality indicators
including references to how to obtain
financing, or Law 128/1997, which

regulates the status of teachers. Later, by
Law 87/2006 approving Government
Emergency Ordinance 75/2005, establish
quality assurance as a mandatory process
for all entities providing programs of study.
With the entry into force in 2006, Quality
Assurance in Education Law (Law 48 no.
87/2006), CNEEA disappeared and was
replaced by the Romanian Agency for
Quality Assurance in Higher Education
(RQAAHE), which took over the duties
CNEAA accreditation in higher education
institutions and programs, but also has
responsibilities related to quality assessment
activities of educational institutions of
higher education: — public and private.
Long-term target such continuous
improvement of educational services and
the requirements of the European level. The
same law established two ways of achieving
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evaluarea externd, intreprinsd de catre o agentie
nationald, a carei infiintare este prevazuta prin
aceasta lege.

Barometrul calitatii - 2010 a ilustrat schimbari
de perceptie la nivelul universitatilor in directia
interiorizarii principiilor de asigurare a calitatii;
de exemplu, in cazul cadrelor didactice, 52%
dintre cei chestionati au considerat ca
universitatea sau facultatea ar trebui sa fie
principalul factor decizional 1in asigurarea
calitatii (ARACIS, 2010: 24). De asemenea,
acestia au fost de parere ca ,,cea mai eficientd
modalitate de evaluare a calitatii programelor de
studii este pe baza unui sistem national de
indicatori de performanta (41%), dar si pe baza
opiniilor celor implicati in viata universitara
(26%)” (ARACIS, 2010: 24), ceea ce indica un
anumit grad de intern al sistemului de standarde
si indicatori si al principiului evaludrii colegiale.
Calitatea Invatdmantului superior din Romania”,
pe langa surprinderea imaginii sistemului la
nivelul anului 2011, prin intermediul analizei
institutionale, pune 1n discutie formele
disfunctionale ale institutionalizarii asigurarii
calitdtii, —precum mimarea  standardelor,
transpunerea disfunctionala a normelor 1in
practici, profesionalizarea slabd a comisiilor de
evaluare internd, concentrarea pe valorile de
intrare in detrimentul cresterii efective a calitatii
(Miroiu, Paunescu, Vlasceanu, 2011: 32-35).
Totodatd, sunt propuse mecanisme si metode
alternative pentru diversificarea procesului de
asigurare a calitatii, precum benchmarking-ul.
Prin Legea 69/2011 sunt modificate Articolul 16
si Articolul 19 din OUG 75/2005 privind
asigurarea calitatii educatiei, iar OUG 75/2011
modifica si completeazd OUG 75/2005 privind
asigurarea calititii educatiei. In proiectul pentru
noua Metodologie se tine cont de modificarile
aduse prin aceste doud instrumente legislative,
dar si de prevederile noii legi a educatiei, Legea
1/2011, intarindu-se de asemenea atributul de
entitate independenta al ARACIS, ceea ce poate
fi considerat un element care sustine tendinta de
indreptare catre un izomorfism normativ.

2.2.Modele disfunctionale
institutionalizare a asigurarii calitatii

de

quality assurance: internal evaluation
conducted by the university, and external
evaluation carried out by a national agency,
whose foundation is laid down by the law.
Quality Barometer - 2010 "Picture
perception changes at universities towards
internalizing the principles of quality
assurance, for example, the teachers, 52% of
respondents felt that the wuniversity or
college should be the main decision factor
in ensuring quality (RQAAHE, 2010: 24).
They also opined that "the most effective
way of assessing the quality of study
programs is based on a national system of
performance indicators (41%) and based on
the opinions of those involved in university
life  (26%)" (RQAAHE, 2010: 24),
indicating a degree of internal standards and
indicators system and the principle of peer
review.

The quality of higher education in Romania
", in addition to the capture system 2011
level  through institutional  analysis,
discusses dysfunctional forms of
institutionalization of quality assurance and
standards mimicking transposition
dysfunctional rules in practice,
professionalization poor internal assessment
committee, focusing on input values at the
expense of the actual increase in quality
(Miroiu, Paunescu Vlasceanu 2011: 32-35).
However, alternative methods are proposed
mechanisms for the diversification process
quality assurance and benchmarking.

The Law 69/2011 are amended Article 16
and Article 19 of Ordinance 75/2005 on
quality assurance in education and GEO
75/2011 amends Ordinance 75/2005 on
quality assurance in education. The project
for the new methodology to take account of
amendments made by these two legal
instruments, and the provisions of the new
education law, Law 1/2011 1is also
strengthening independent entity RAQAHE
attribute, which can be considered an
element which supports the movement
toward a tendency normative isomorphism.
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Unul dintre cele mai importante efecte
adverse mentionate in literatura institutionala
este izomorfismul structural (DiMaggio, Powell,
1983) si omogenizarea unei populatii de
organizatii prin trei mecanisme: a) izomorfismul
coercitiv, b) izomorfismul mimetic $i C)
izomorfismul normativ.

a) izomorfismul ~coercitiv. In  domeniul
asigurdrii calitatii, Ministerul si ARACIS sunt
organizatille investite cu autoritatea de a
recunoaste dreptul unui furnizor de servicii
educationale sau al unui program de studii sa
desfasoare activitdti educationale si sd
inmatriculeze studenti, adicd autoritatea de a
acredita. Finalitatea unica, acreditarea, este Insa
rezultatul atingerii unui set comun de standarde,
masurabile printr-un set unic de indicatori obli-
gatorii. Structura comunda de stimulente
(acreditare, evaluare periodicd) si mijloacele
unice prin care acestea sunt atinse (evaluare
externd bazatd pe aceleasi standarde si aceiasi
indicatori) conduc la omogenizarea
comportamentelor si a structurilor interne ale
organizatiilor carora aceste prevederi li se
aplica. Astfel, prin impunerea coercitiva, prin
lege, a unui set unic de criterii, standarde si
indicatori si, in consecintd, prin standardizarea
refetei sociale pentru autorizarea/acreditarea
unui program/universitati, acestea sunt impinse
catre omogenitate. Presiunile coercitive rezultate
din orientarea spre acreditare a sistemului
romanesc de asigurare a calitatii sunt probabil
factorii cei mai importanti care conduc spre
omogenitate institutionald (Miroiu, Andreescu,
2010). De altfel, izomorfismul coercitiv poate fi
ilustrat empiric §i prin  omogenitatea
calificativelor acordate de ARACIS in procesul
evaludrii institutionale periodice; astfel, din 68
de misiuni de evaluare institutionald realizate
pand in iulie 2010, in 51 de cazuri (75%) a fost
acordat calificativul ,,grad de incredere ridicat”,
pe cand celelalte trei grade de incredere au fost
distribuite restului de 25% (8 universitati au
primit ,,incredere”, 7 au fost certificate cu ,,grad
de incredere limitat”, iar numai doud au primit
calificativul ,lipsa de incredere”). In cazul
evaluarii periodice a programelor, omogenitatea

2.2. Dysfunctional patterns of
institutionalization of quality assurance
One of the most important adverse effects in

the art institution is structural isomorphism

(DiMaggio, Powell, 1983) and
homogenization of  populations of
organizations through three mechanisms: a)
coercive isomorphism  b) mimetic
isomorphism and c) normative
isomorphism.

a) coercive isomorphism. In quality
assurance,  Ministry and RQAAHE
organizations are entrusted with the

authority to recognize the right of an
educational service provider or a study
program to conduct educational activities
and to register students, ie the authority to
accredit. The purpose single accreditation,
but the result is to achieve a common set of
standards, measured by a single set of
mandatory indicators. Common structure of
incentives (accreditation, periodic
evaluation) and unique means by which they
are achieved (external evaluation based on
the same standards and the same indicators)
lead to homogenization behavior and
internal structures of organizations that
these provisions apply. Thus, coercive
imposition by law of a single set of criteria,
standards and indicators and, consequently,
the social recipe standardization
authorization / accreditation of a program /
university, they are pushed to homogeneity.
Coercive  pressures  resulting from
orientation Romanian accreditation quality
assurance system are probably the most
important factors leading to institutional
homogeneity (Miroiu, Andreescu, 2010).
Moreover, coercive isomorphism can be
illustrated empirically and homogeneity in
the ratings given by RQAAHE regular
institutional assessment, so from 68
institutional assessment missions carried out
by July 2010, 51 cases (75%) was given a
"high degree of confidence ", while the
other three degrees of trust were distributed
the remaining 25% (8 universities received"
trust ", 7 were certified" limited confidence
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este si mai ridicatd, avand in vedere ca sunt doar
trei tipuri de calificative acordate: ,,incredere”,
incredere  limitatd”  si  ,,neincredere”.
Cvasitotalitatea programelor supuse autorizarii
primesc calificativul de ,,incredere”, doar cateva
primesc ,,incredere limitatd”, iar si mai putine
(sub 7%) ,,neincredere”.

b) izomorfismul mimetic este un raspuns
standard la incertitudine care se manifestd prin
tendinta de copiere a structurilor si procedurilor
adoptate de  organizatile de  succes.
Universitatile emergente tind sd copieze
proceduri, structuri organizationale, planuri de
invatamant ale universitatilor de prestigiu in
incercarea de a-si asigura autorizarea si/sau
acreditarea din partea agentiei centrale. Un astfel
de mimetism este bundoara puternic incurajat si
coercitiv prin impunerea unor liste de discipline
obligatorii ~ pentru  autorizarea/acreditarea
programului.

¢) izomorfismul normativ este asociat
profesionalizarii, fiind determinat de standarde
procedurale comune, metode de lucru si rutine
impartasite facilitate de socializarea profesionala
comund a membrilor unei comunitati stiintifice
sau ocupatii. Este mai ales cazul profesiilor
reglementate in care presiunilor normative le
sunt adaugate presiuni coercitive venite din
partea autoritdtii statului sau a forurilor
internationale. In cazul asigurarii calitatii insi,
mecanismele de recrutare s§i training ale
evaluatorilor externi (Registrul Evaluatorilor
Externi), realizate centralizat de o singurda
agentie, pe baza unor proceduri §i metode
standardizate, dar si pe indeplinirea unor criterii
de acces, conduc la constituirea unei viziuni larg
impartasite, puternic modelatd de rutinele
organizatiei centrale; expertii evaluatori vor
spromova” astfel un model singular de
»asigurare a calitdtii”, In baza socializarii lor
profesionale comune in calitate de evaluatori.
Fiind 1investiti cu autoritate, viziunea
evaluatorilor, cu originea in procedurile agentiei
centrale, va fi impusd universitatilor, ducand
astfel la un izomorfism normativ. In plus, daci
Registrul Evaluatorilor Externi este totusi destul
de numeros, activitatea ARACIS (la fel ca aceea
a CNATDCU, de altfel) este centralizat

"and only two were rated" lack of trust ").
In the case of periodic evaluation of
programs, homogeneity is higher, since
there are only three types of qualifications
awarded: "trust," "limited trust" and
"distrust". Almost all programs subject to
authorization rated as "trust" just get
"limited confidence" and even fewer (less
than 7%) "distrust".

b) mimetic isomorphism 1is a standard
response to uncertainty which is manifested
by the tendency of copying structures and

procedures adopted by successful
organizations. Emerging Universities tend
to  copy  procedures, organizational

structures, curricula prestigious universities
in an attempt to secure licensing and / or
accreditation by the central agency. Such
mimicry is strongly encouraged and
coercive example by imposing compulsory
list for authorization / accreditation
program.

¢) normative isomorphism is associated with
professionalization, driven by common
procedural standards, procedures and
routines feature shared common
professional socialization scientific
community members or occupations. It is
especially the regulated professions where
normative pressures are added pressure
coming from coercive authority of the state
or international. For quality assurance,
however, the mechanisms of recruitment
and training of external evaluators (external
evaluators Register) conducted centrally by
a single agency based on standardized
procedures and methods, and on fulfillment
of criteria for access, leading to the
formation of a broad vision shared routines
strongly shaped by the central organization,
the evaluators will "bump" as a singular
model of "quality assurance" in the common
professional socialization as evaluators.
Being Authoritative evaluators vision,
originating in the central agency procedures
will be 1imposed universities, thus a
normative isomorphism. Additionally, if
you register the external evaluator is still
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profesionalizatd, fiind organizatd in comisii
nationale ,permanente” 1n fiecare dintre
domeniile principale de studii. Comisiile din
fiecare domeniu de studii isi elaboreaza propriile
reguli si proceduri (de pilda, liste de discipline
aplicabile programelor de studii din domeniile
respective), care intruchipeaza o viziune unitara
asupra calitatii in interiorul  domeniului.
Viziunea este modelatd insd de paradigma
dominanta si lasd prea putin loc manifestarii
diversitatii, pe care o considerd de cele mai
multe ori neconforma.

Evaluarea interna nu indeplineste, in
majoritatea cazurilor, o functie in asigurarea
calitatii, ci este o etapd tehnica, preliminard in
procesul de acreditare si evaluare externa.
Asigurarea  calitdtii ramane o  functie
centralizatd, la nivel universitar, fiind prezenta
doar auxiliar, In tehnostructura organizationala,
ramanand externd domeniului operational al
universitatii.

Pe baza unei analize comparative asupra
mecanismelor de asigurare a calitatii in 14 state,
Brennan si Shah (2000) au concluzionat ca
introducerea evaluarii externe a calitatii a slabit
cultura internd a domeniilor si disciplinelor de
studiu, alterand distributia puterii in interiorul
organizatiilor de invatimant superior de la
unitatea de baza (de exemplu, departamentul) la
nivelul institutional de management, politici si
regulamente, a intarit rolul valorilor extrinseci
(cele ale societatii/economiei) asupra celor
intrinseci (academice), pe masura ce
preocuparile manageriale si de piata au dobandit
o importantd mai mare, in comparatie cu
preocupatrile specifice disciplinelor de studiu
academic.

O solutie de remediere a acestor disfunctii ce
decurge din analiza institutionala este adoptarea
unei abordari constructiviste a  asigurarii
calititii. Intr-o  abordare  constructivists,
evaluarile calitatii sunt dezvoltate in jurul ideii
ca interesele, nevoile, valorile, interpretarile si
semnificatiile sunt conflictuale si de asemenea
cd nici una dintre aceste interpretari, valori sau
interese nu este superioara celorlalte. Calitatea
in sine nu este un concept univoc, ci unul
polisemantic, iar semnificatiile sale contextuale

quite large, RQAAHE work (like that of
CNATDCU, by the way) is centralized
professionalized, organized national
committee "permanent” in each of the major
fields of study. Committees in each area of
study to create their own rules and
procedures (eg, lists of applicable
disciplines of study programs in those
areas), which embodies a unified vision on
quality in the field. Vision is the dominant
paradigm modeled but leaves little room
manifestation of diversity, which considers
the often inconsistent.

Internal assessment does not meet, in most
cases, a function in the quality assurance,

but a technical stage, preliminary
accreditation and external evaluation
process. Quality assurance remains a

centralized function at the university level,
being present only auxiliary in techno
organizational, operational Areas leaving
the university.

Based on a comparative analysis of quality
assurance mechanisms in 14 states, Brennan
and Shah (2000) found that the introduction
of external quality evaluation has weakened

the internal culture of the areas and
disciplines, altering the distribution of
power within higher education

organizations base unit (eg department)
management at the institutional level,
policies and regulations, strengthened the
role of extrinsic values (the society /
economy) on the intrinsic (academic), as
concerns management and have gained
market greater significance compared to
specific concerns academic disciplines.

A solution to address these dysfunctions
resulting from institutional analysis is to
adopt a constructivist approach to quality
assurance. In a constructivist approach,
quality assessments are developed around
the idea that the interests, needs, values,
interpretations and meanings are conflicting
and also that none of these interpretations,
values or interests is not superior to the
other. Quality itself is not a univocal
concept, but a multifaceted and contextual
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sunt construite social. Exista totusi metode de a
asigura consensul, iar acestea constau 1in
documentarea tuturor interpretarilor, intereselor,
valorilor si negocierea celor mai relevante
pentru situatia data (Cerkez, 2010). Exista astfel
instituiri multiple ale calitatii.  Alternativ,
abordarile pozitiviste pornesc de la o definitie a
ceea ce Inseamnd calitatea ideald a unui
furnizor/program, definitia formulatd in baza
autoritatii epistemice a unei teorii sau a celei
legale (O.U.G. nr. 75/2005 este prescriptiva in
privinta unei definitii unice a calitatii); aceasta
definitie este apoi operationalizatd Intr-un set
unic de standarde si indicatori la care sunt
raportate entititile evaluate (universitti sau
programe de studii). In abordarea constructivista
36 1nsa, evaluarea devine un proces de
colaborare, bazat pe negociere, are rol formativ,
sustinand eforturile de imbunatatire. Rolul
evaluatorului se schimba, din expert tehnic sau
controlor/judecator in negociator sau moderator.

3.MODIFICARILE ADUSE DE
PROIECTUL PENTRU NOUA
METODOLOGIE A ARACIS

3.1. Modificarile la nivel de principii si
criterii

1. Proiectul pentru noua Metodologie aduce
in prim-plan doua elemente centrale: pe de o
parte un sistem de analizd cantitativd cu
indicatori ~ masurabili,  cuantificabili i
comparabili, iar pe de altd parte acordarea unei
increderi marite evaluarii interne si prin urmare
activitatilor  pentru  asigurarea  calitatii
desfasurate de institutile de Invatamant
superior. Astfel, obiectivul central al ARACIS
este prezentat mai explicit, subliniind importanta
cooperdrii cu universitatile in procesul de
asigurare §i Tmbunatitire a calitatii, dar si
principiul transparentei institutionale si pe cel al
protectiei  consumatorilor  de  servicii
educationale (ARACIS, 2011: 3), aspecte care
nu sunt mentionate explicit in prezentarea
obiectivului ARACIS.

2. Proiectul pentru noua Metodologie se
adreseaza inclusiv ,organizatiillor romanesti
furnizoare de educatie care opereaza pe teritoriul

meanings are socially constructed. There are
still ways to ensure consensus, and they
consist ~of  documentation of  all
interpretations,  interests, values and
negotiate the most relevant for this situation
(Cerkez, 2010). There are so many of
instituting quality. Alternatively, positivist
approaches start from a definition of what
an ideal quality provider / program
definition made under a theory of epistemic
authority or the law (Ordinance no. 75/2005
is prescriptive on a single definition of
quality ), this definition is then operated
into a single set of standards and indicators
that are reported evaluated entities
(universities or study programs). 36
However, the constructivist approach, the
assessment is a collaborative process based
on negotiation has formative role,
supporting efforts to improve. Role of
evaluator change, the technical expert or
controller / negotiator judge or moderator.

3. AMENDMENTS TO THE PROJECT
FOR A NEW METHODOLOGY
RQAAHE

3.1. Changes in the principles and criteria
1. The project for the new Methodology
brings to the fore two central elements: on
the one hand a quantitative analysis with
measurable indicators, quantifiable and
comparable, and on the other hand, to an
increased confidence internal evaluation and
therefore  quality assurance activities
conducted by HEIs. The central objective of
RQAAHE is shown explicitly, stressing the
importance of cooperation with universities
in ensuring and improving the quality, but

also the principle of institutional
transparency and the protection of
consumers  of  educational services

(RQAAHE 2011: 3), matters not explicitly
mentioned in the presentation RQAAHE
objective.

2. The project for the new Methodology
addresses including "Romanian education
provider organizations operating in other
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altor state, cu respectarea prevederilor legale
nationale, structurilor de conducere ale acestora,
membrilor comunitatilor universitare”
(ARACIS, 2011: 3), si nu doar celor care isi
desfasoara activitatea in Romania, ceea ce
subliniazd dezvoltarea campului organizational
al invatdmantului superior i nevoia de asigurare
a calitatii si in aceste cazuri, pentru a proteja
interesele celor care au nevoie de serviciile
educationale ale universitatilor romanesti din
afara tarii.

3. Referitor la domeniile si criteriile de asigurare
a calitdtii, in proiectul pentru noua
Metodologie acestea sunt formulate mai concret
si sunt structurate mai clar, uneori addugandu-se
criterii aditionale sau reformulandu-se cu mai
multd exactitate cele existente. De exemplu, in
cazul primului domeniu de asigurare a calitatii
din cele trei existente, si anume ,.capacitatea
institutionald” la unele criterii se observa
specificarea mai exactd, modificandu-se de
exemplu din ,,baza materiald” in ,,baza materiala
si optimizarea utilizarii ei” (ARACIS, 2011:
42), adaugandu-se ca indicator de performanta
»nfrastructura TIC pentru a implementa in
activitatea didacticd tehnologia e-Learning”
(ARACIS, 2011: 10).

In plus, este addugat in mod explicit criteriul
»resursele umane si capacitatea institutiei de
atragere a resurselor umane externe
institutiei si din afara tarii, in conditiile legii”
cu indicatorii aferenti, In Metodologia actuala
nefiind structurati indicatori specifici pe acest
criteriu.

In cazul celui de-al doilea domeniu —
“eficacitatea educationala”, criteriul “activitatea
de cercetare stiintificd sau metodica, dupa caz”
este nlocuit cu cel de ,angajabilitate” care
subliniazd includerea opiniilor angajatorilor ca
stakeholderi §i  presupune angajament i
responsabilitate  din partea institutillor de
invatamant superior, sugerand importanta
legaturii dintre ceea ce produc universititile si
cerintele pietei muncii. in cazul celui de-al
treilea domeniu — ,;managementul calittii”,
criteriul “transparenta informatiilor de interes
public cu privire la programele de studii si, dupa
caz, certificatele, diplomele si calificarile

countries, under the law
national governing bodies of their university
community members "(RQAAHE 2011: 3),
and not just those who work in Romania,
which emphasizes the development of the
organizational field of higher education and
the need for quality assurance in these cases
to protect the interests of those who need
educational services of  Romanian
universities abroad.

3. Domain and quality assurances criteria,
the project for the new methodology they
are more specific and are structured more
clearly, sometimes adding additional criteria
or reformulated more precisely the existing
ones. For example, if the first field of the
quality of the existing three, namely
"institutional capacity" to specify certain
criteria are observed more precisely, for
example modifying the "material basis" in
"the material and optimize its use"
(RQAAHE, 2011: 42), adding that the
performance indicator "ICT infrastructure to
implement e-Learning technology teaching"
(RQAAHE, 2011: 10).
In addition, it is explicitly added criterion of
"human resources and institution's
ability to attract foreign human resources
organization and outside the country,
according to the law" with indicators, the
current methodology being arranged in
specific indicators in this criterion.

In the case of the second area - "educational
effectiveness" criterion "or methodical
scientific research as appropriate" is
replaced with the,, employability "which
highlights including the views of employers
as stakeholders and requires commitment
and accountability from the institutions
higher education, suggesting the importance
of the link between what universities
produce and market demands. In the case of
the third area - "quality management"
criterion  "transparency of  public
information on the programs of study
and, if applicable, certificates, diplomas
and qualifications" becomes "transparent
public information including that relating
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oferite” devine “transparenta informatiilor de
interes public, inclusiv cele privitoare la
programele de studii si, dupa caz,
certificatele, diplomele si calificarile oferite”.

In plus, criteriul referitor la ,,Proceduri obiective
si transparente de evaluare a rezultatelor
invatarii” devine criteriul ,,Proceduri obiective si
transparente de evaluare a rezultatelor invatarii,
inclusiv de catre studenti”, accentudndu-se si
rolul evaluarilor realizate de cétre studenti, ceea
ce duce in directia unei abordiari mai
participative in intreprinderea evaluarii, prin
institutionalizarea unor practici specifice si la
nivelul studentilor. De asemenea, a fost adaugat
criteriul “acuratetii raportarilor prevazute de
legislatia in vigoare”, care are ca indicatori de
performantd “Rapoarte de audit intern al
calitatii” si ,,Organizarea la termen a redactarii
Rapoartelor de autoevaluare si initierea
procesului de evaluare externd la termenele
prevazute de reglementarile in vigoare”
(ARACIS, 2011: 11). Acest criteriu abordeaza o
problemd observatd de-a lungul timpului in
legétura cu lipsa, in unele cazuri, a acuratetii sau
a sinceritatii datelor si informatiilor prezentate in
raportdrile pe care trebuie sa le faca
universitatile in procesul de evaluare interna,
aspect mentionat si in cadrul Barometrului
calitatii. — 2010, care prezintd fenomenul
raportarii  chestionabile in cadrul formelor
disfunctionale de asigurare a calitatii, alaturi de
mimarea  standardelor,  formalismul  si
conformarea, omogenizarea prin mimetism,
decuplarea practicilor uzuale de normele
formale,

profesionalizarea slaba a comisiilor de evaluare
internd (ARACIS, 2010: 24-28).

Referitor la asigurarea resurselor umane,
modificarile cele mai importante tin de norma
didactica si de statutul cadrelor didactice dupa
pensionare. Astfel, daca initial se puteau cumula
pana la trei norme didactice, iar persoanele care
se pensionau isi puteau continua activitatea
drept cadre didactice asociate, in proiectul de
metodologie ,,0 persoanda este luatd in
considerare pentru o singurda normd didactica
constituitd conform legii, iar cadrele didactice
care, dupa pensionare, 1si continud activitatea in

study programs and, where appropriate,
certificates, diplomas and qualifications".
In addition, the criterion of "objective and
transparent procedures for the assessment of
learning outcomes" becomes the criterion of
'Procedures objective and transparent
assessment of learning outcomes, including
the students', emphasizing the role of
assessments made by students, leading
towards a more participatory approach in
undertaking the assessment, the
institutionalization of specific practices and
the students. Also added the criterion of
"accuracy reports provided by law",
which has as performance indicators'
internal  quality audit reports "and"
Organization of term writing self-reports
and external evaluation process taking the
time limits the regulations "(RAQAHE 2011
11). This criterion addresses the problem
observed over time about the lack, in some
cases, the accuracy or truthfulness of the
data and information presented in the
reports you need to make universities in the
internal assessment aspect mentioned in the
Barometer quality - 2010 that the
phenomenon of questionable reporting in
dysfunctional forms of quality assurance
standards with miming, formalism and
compliance, homogenization through
mimicry, decoupling the usual practices of
formal rules,
professionalization poor internal evaluation
committee (RQAAHE, 2010: 24-28).

Regarding the provision of human
resources, the most important changes
related to teaching load and the status of
teachers after retirement. Thus, if initially
they could accumulate up to three teaching
and retiring people could continue their
teachers as related in the draft methodology
"a person is considered for a single teaching
established by law, and teachers who, after
retirement, continuing their work in the
program will be considered holders, a
person can be considered holding a single
university. "This change takes place to meet
the growing need of teachers for the
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cadrul programului, vor fi considerate titulari; o
persoana poate fi considerata titulara la o
singurd universitate”. Aceastd schimbare are loc
pentru a raspunde nevoii in crestere de cadre
didactice titulare, pentru ca, in urma perioadei
caracterizate de  blocarea  posturilor in
invatdmantul superior, numarul iesirilor din
sistem a fost mai mare decat numarul intrarilor,
ceea ce a dus la scaderea procentului de cadre
didactice titulare. Prin urmare valorificarea
cadrelor didactice iesite la pensie a contribuit la
ajustarea acestui procent. Legat tot de numarul
de norme maxim admise si de calcularea
acestora, personalul didactic nu poate acoperi
mai mult de doud norme didactice intr-un

an universitar. De asemenea, se delimiteaza clar
natura activitatilor care se iau in considerare
pentru calcularea normei didactice, tinandu-se
cont de faptul ca resursele umane ar putea fi
implicate si in alte tipuri de activitati, specifice
contextului mediului academic si de formare, in
general, precum sunt proiectele din domeniul
dezvoltarii resurselor umane (ARACIS, 2011:
15-16).

3.2. Modificarile in ceea ce priveste
autorizarea si acreditarea, autoevaluarea
interna si evaluarea externa a calitatii

In domeniul acreditarii, atributiile ARACIS se
largesc, prin includerea atributiilor conferite prin
Legea 1/2011. Procedura de evaluare periodica
a calitatii este explicatd mai detaliat si este
dezvoltatd 1n raport cu elementele contextuale
de care tine seama, observandu-se dezvoltarea ei
in tendinta de depdsire a stadiului de
,Jeconfirmare a acreditarii” catre un stadiu in
care sunt valorificate mai multe elemente
contextuale (misiune, bune practici, progrese,
sistemul de evaluare internd, performante)
(ARACIS, 2011: 4) in ideea folosirii acestui
proces de catre universitdti pentru a-si atinge
propriile obiective de dezvoltare. Un element
nou introdus, in concordantd cu Legea
Educatiei, este faptul ca acreditarea si evaluarea
periodicdi se fac 1in conditiile clasificarii
institutiilor de invatimant i ierarhizarii
programelor de studiu prevazute de Legea nr
1/2011.

following period characterized by blocking
positions in higher education, the number of
exits from the system was higher than the
number of entries, which decreased the
percentage of frames tenured. Therefore
capitalization retired teachers helped adjust
this percentage. Problem related to the
maximum permissible number of rules and
their calculation, staff can not cover more
than two  teaching loads in a
academic year. It also clearly defines the
nature of the activities to be taken into
account for calculating the teaching
workload, taking into account the fact that
human resources could be involved in other
types of activities specific to the academic
environment and training in general, are
projects in the field of human resource
development (RQAAHE 2011: 15-16).

3.2. Changes in the licensing and
accreditation, internal self and external
quality evaluation

In the field of accreditation, tasks RQAAHE
widen by including the powers conferred by
Law 1/2011. Periodic quality assessment
procedure is explained in more detail and is
developed in relation to contextual elements
that take into account observing its
development pattern above the stage
"reconfirmation of accreditation" to a stage
where they are valued more items context
(mission, best practices, progress, internal
evaluation system, performance)
(RQAAHE, 2011: 4), the idea of using this
process by universities to achieve their own
development objectives. A new element
introduced in accordance with the Education
Act, is that the accreditation and evaluation
are under the hierarchical classification of
educational institutions and study programs
provided by Law No. 1/2011.

Project notes that the new methodology,
through periodic external RQAAHE it seeks
again and "actively promote the principles
of accountability and institutional diversity
and the fitness for purpose of encouraging
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Proiectul pentru noua  Metodologie
mentioneaza cd, prin evaluarea periodica
externd, ARACIS urmareste de aceasta data si
,,8a promoveze activ principiile responsabilitatii
si diversitatii institutionale, precum si cel al
adecvarii la scop prin incurajarea si sustinerea
institutiillor de invatdmant superior in a-si
proiecta propriile sisteme interne de asigurare a
calitatii, conform obiectivelor de predare si/sau
cercetare asumate §i a le integra 1n
managementul organizational”.

In acest scop, atributiile ARACIS se largesc,
incluzind si aspecte referitoare la mentinerea si
readaptarea permanentd a diferentierii §i a
criteriilor de diferentiere, ceea ce presupune ca
va: ,,valida sau invalida, in mod documentat si
public, indeplinirea standardelor de autorizare si
acreditare; oferi organizatiilor din Invatdmantul
superior asistentd in vederea Imbunatatirii
activitatilor academice; formula si reformula
periodic dimensiunile si criteriile relevante de
diferentiere a organizatiilor din Invatdmantul
superior in vederea clasificarii institutionale si a
ierarhizarii programelor” (ARACIS, 2011: 5).
Asadar, diferentierea este un proces dinamic, in
care este necesara adaptarea si reconfigurarea
permanentd a criteriilor §i indicatorilor, ca
urmare a performantelor mai slabe sau mai
ridicate ale organizatiilor. De asemenea,
construirea unui set de indicatori pentru
institutiile de invatdmant superior i a unui alt
set de indicatori pentru programele de studii,
fiecare  avand  praguri de  referintd
corespunzdtoare, duce la o mai mare clarificare
si la o posibilitate mai buna de a face comparatii
intre institutiile de Invatamant superior si intre
programele de studii in ceea ce priveste
performantele lor.

Prin urmare, ,,procedurile de acreditare vor fi
diferentiate pe cele trei clase de universitati
prevazute la art. 193 din Legea Educatiei
Nationale, nr. 1/2011: (a) universitati centrate
pe educatie; (b) universitati de educatie §i
cercetare stiintifica, sau universitati de educatie
si creatie artistica; () universitati de cercetare
avansata si educatie” (ARACIS, 2011: 24).
Corespunzator acestor clase, ,,procesul de

and supporting higher education institutions
to design their own systems internal quality
assurance according to the objectives of
teaching and / or research undertaken and to
integrate  them  into  organizational
management. "

To this end, the powers RQAAHE widen,
including issues relating to the maintenance
and permanent rehabilitation differentiation
and differentiation criteria, which means
that it will "validate or invalidate, the
documented and public performance
licensing standards and accreditation in
higher education organizations provide
assistance to improve the academic
activities, formulate and reformulate
periodically dimensions and relevant criteria
of differentiation in higher education
organizations to institutional and
hierarchical classification programs
"(RAQAHE 2011: 5). Thus, differentiation
is a dynamic process, it is necessary to
adapt and permanent reconfiguration criteria
and indicators as a result of weaker or high
performance organizations. Also, building a
set of indicators for higher education
institutions and another set of indicators for
study programs, each with corresponding
reference thresholds lead to greater clarity
and a Dbetter opportunity to make
comparisons between institutions higher
education and between education programs
regarding their performance.

Therefore, "accreditation procedures will be
differentiated by the three classes of
universities under art. 193 of the National
Education Law no. 1/2011: (a) universities
focused on education, (b) education and
research universities or universities of
education and artistic creation, (c¢) advanced
research and  education  universities
"(RQAAHE, 2011: 24). Corresponding to
these classes, "the process of institutional
differentiation 1is supported by applying

standards - its minimum (threshold)
different reference for each class and
category specific standards" (RQAAHE,

2011: 24). Hierarchy of study programs is
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diferentiere institutionald se sustine prin
aplicarea unor standarde — valori minimale
(prag) de referinta diferite pentru fiecare clasa,
dar i categorii de standarde specifice”
(ARACIS, 2011: 24). lerarhizarea programelor
de studii se face pe domenii, fiecare domeniu
fiind incadrat intr-una dintre clasele: A, B, C, D,
sau E, unde A reprezinta cel mai inalt grad de
performantd. Totodatd, ,metodologia de
acreditare a unui domeniu de studii universitare
de master se aplica diferentiat pentru: trecerea
de la evaluarea programelor de studii
universitare de master la evaluarea domeniilor
de studii universitare de master;
autorizarea/acreditarea unor noi domenii de
studii universitare de master” (ARACIS, 2011:
42).

In paralel cu procesul de clasificare a
institutiilor de Invatamant superior si ierarhizare
a programelor de studii au loc modificari privind
modul de stabilire a cifrei de scolarizare. Prin
urmare, universitatile din categoria cercetare
avansatd si educatie primesc un numadr total de
locuri la programele de studii de master si
doctorat mai mare decét in anii anterior. In ceea
ce priveste universitdtile private, ierarhizarea
programelor de studii are drept consecintd o
diminuare a numarului de locuri alocate
programelor de studii care sunt mai putin
performante. Pe termen lung, acest lucru
reprezintd un stimulent pentru universitatile
private 1n directia imbunatatirii programelor de
studii pentru a-si putea mentine o capacitate
ridicata de scolarizare, deoarece diminuarea
numarului de studenti are un impact negativ
asupra veniturilor si resurselor acestora. Un alt
element care nu era specificat initial este acela
ca ,,ARACIS poate oferi expertiza cu privire la
proiectarea sistemelor interne de asigurare a
calitatii, dar si la necesitatea diseminarii de bune
practici si constituirii unor comunitati de practici
la nivel universitar privind modurile de gestiune
institutionald a calitatii” (ARACIS, 2011: 6).

In ceea ce priveste studiile de masterat, se trece
la o abordare la nivel de domeniu de studii de
master. Astfel, se schimba si modul in care se
initiazd evaluarea pentru autorizarea de
functionare provizorie sau pentru acreditare, dar

on areas, each area being included in one of
the classes: A, B, C, D, or E, where A is the
highest level of performance. However, "a
methodology for accreditation of master
study field is applied differentially to
transition from program evaluation studies
to assess areas of master university master;
authorization / accreditation of new areas of
university master" (RQAAHE, 2011: 42).

In parallel with the classification of higher
education institutions and study programs

hierarchy  changes occur on the
determination of the annual tuition.
Therefore, the wuniversities of advanced

research and education group received a
total number of seats in master programs
and doctoral studies more than in previous
years. Regarding private universities
ranking study programs has resulted in a
decrease in the number of places allocated
to programs of study that are less efficient.
In the long term, this provides an incentive
for private universities in improving
curricula to be able to maintain a high
capacity school because reducing the
number of students has a negative impact on
their income and resources. Another
element that was originally specified is that
"RQAAHE can provide expertise on the
design of the internal quality assurance, but
also for the dissemination of best practices
and building of communities of practice at
University of institutional management
modes quality "(RQAAHE 2011: 6).

As for Master studies , go to approach level
domain master studies . This is changing
and how to initiate evaluation for
provisional authorization or accreditation
and periodic evaluation. Provisional
authorization of a university master field
becomes " the first stage of the accreditation
scope and based on the results of internal
and external evaluation of programs in the
area or directly to the assessment area .
Provisional authorization of master domains
, pre- accreditation , concerns and determine
the maximum number of students that can
be enrolled in the master of each domain in
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si evaluarea periodicd. Autorizarea de
functionare provizorie a unui domeniu de studii
universitare de master devine ,,prima etapd a
procedurii de acreditare a domeniului si se
bazeaza pe rezultatele evaludrii interne si
externe a programelor din cadrul domeniului
sau direct pe evaluarea domeniului. Autorizarea
de functionare provizorie a domeniilor de
master, premergatoare acreditarii, are In vedere
si determinarea numarului maxim de studenti
care pot fi scolarizati In cadrul fiecdrui domeniu
de master, In corelare cu cea a institutiei
organizatoare, daca aceasta utilizeaza in comun
resurse materiale §i umane pentru mai multe
domenii de master, programe de studii
universitare de licentd si doctorale” (ARACIS,
2011: 7).

Aceastd schimbare a fost determinata in primul
rand de caracterul dinamic al nevoilor in

ceea ce priveste studiile de masterat. Programele
din cadrul unui domeniu de master se schimba
in functie de cererea care existd pentru ele in
perioada premergatoare fiecdrui an universitar,
de aceea, mai ales in domeniile cele mai
dinamice (de exemplu, in domeniile tehnice),
existd sanse mai mari sa nu existe cerere pentru
un anumit program de master timp de cinci ani,
ceea ce ducea la o neconcordantd in raport cu
procedurile de acreditare a programelor de
master. In schimb, domeniile, avand un caracter
mai larg decat programele propriu-zise, au o
continuitate mai mare si pot fi evaluate periodic
fard a avea problema schimbarilor frecvente in
functie de cerere. Astfel, institutile de
invatamant superior isi pot gestiona, in functie
de dinamica cererii, programele din interiorul
domeniului, aspect care subliniazd din nou
accentul pus pe increderea sporitd in sistemele
interne de management si de evaluare.

In ceea ce priveste evaluarea periodici a
domeniilor de master in vederea reconfirmarii
acreditarii i calitatii academice, aceasta se face
la fiecare cinci ani, tindndu-se cont de
performantele 1inregistrate si  de evolutia
capacitatii institutionale a IOSUM in cadrul
careia functioneazd (ARACIS, 2011: 35).
Totodata se stabilesc si criterii specifice pentru
autorizarea/acreditarea programelor de master.

conjunction with the organizing institution
if it uses shared resources and manpower for
several areas of masters degree programs
and doctoral university " ( RQAAHE 2011:
7).

This change was driven primarily by the
dynamic nature of needs
Master the studies. Programs within a
domain master change depending on the
demand that exists for them in the run of
each academic year therefore, especially in
the most dynamic areas (eg in technical
fields), there is a greater chance that there
request for a specific master's program for
five years, which led to a discrepancy in
relation to accreditation procedures for
master programs . In contrast, areas with a
more widely than the programs themselves
have greater continuity and can be regularly
evaluated without problem common to
demand change. Thus, higher education
institutions can manage based on dynamic
demand programs within the domain,
something which emphasizes the focus on
increased confidence in the internal systems

of management and evaluation.@
Regarding regular assessment areas for
reconfirmation master accreditation and
academic quality, this is done every five
years, taking into account the performances
and institutional capacity development
IAMUS within which it operates (RQAAHE
2011: 35). At the same time establish
specific criteria for approval / accreditation
of master.

The commission for evaluation and quality
assurance in higher education institutions
becomes more specific, modifying its
description of "1-3 faculty representatives
elected by secret ballot by the Senate" (EO,
75/2005) to "1 - 3 representatives of the
teaching staff who meet the criteria for the
title of associate professor, established by
the Minister of Education, youth and Sports,
according to art. 219 paragraph (1). a)
National Education Law no. 1/2011, elected
by secret ballot by the senate "(GEO
75/2011).
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Componenta comisiei pentru evaluarea si
asigurarea calitdtii In cadrul institutiilor de
invatimant superior devine mai specifica,
modificandu-se  descrierea et din  “1-3
reprezentanti ai corpului profesoral, alesi prin
vot secret de senat” (OUG, 75/2005) in “1-3
reprezentanti ai corpului profesoral, care
indeplinesc criteriile pentru obtinerea titlului de
conferentiar universitar, stabilite prin ordin al
ministrului educatiei, cercetdrii, tineretului si
sportului, conform art. 219 alin. (1) lit. a) din
Legea educatiei nationale nr. 1/2011, alesi prin
vot secret de senatul universitar”’ (OUG
75/2011).

In ceea ce priveste procedura de informare cu
privire la rezultatele evaludrii externe, aceasta se
schimbd de la situatia in care ARACIS are
dreptul ,,sa informeze institutia evaluata si, dupa
caz, Ministerul Educatiei si Cercetarii asupra
rezultatului evaludrii externe” (OUG 75/2011)
la situatia in care ARACIS are dreptul “sd
informeze institutia evaluatd si Ministerul
Educatiei, Cercetarii, Tineretului si Sportului
asupra rezultatului evaludrii externe” (OUG
75/2011

in Tabelul 1 am sintetizat cele mai importante
modificari cuprinse de proiectul pentru noua
Metodologie.

Regarding the procedure for information on
the results of the external evaluation, it
changes the situation where RQAAHE has
the right "to inform the institution evaluated
and, where appropriate, the Ministry of
Education on the outcome of the external
evaluation" (GEO 75/2011) the situation
where RQAAHE entitled "to inform the
institution assessed the Ministry of
Education, Youth and Sports of the outcome
of the external evaluation" (GEO 75/2011).

In Table 1 we have summarized the most
important amendments in the draft for the
new methodology.

Tabelul 1: Modificarile pe care le aduce proiectul pentru noua Metodologie ARACIS

Aspectul vizat Modificari

1. Abordarea asigurarii
calitatii

Tranzitia catre un sistem de analiza cantitativa cu indicatori
masurabili, cuantificabili si comparabili
increderi marite evaludrii interne realizate de IIS

Acordarea unei

2. Obiectivul ARACIS. Se

educationale

mentioneaza
institutionale si cel al protectiei consumatorilor de servicii

explicit  principiul  transparentei

3. Entitatile vizate de
evaluare

Includerea evaluarii domeniilor de studiu

4. 11IS vizate

Sunt vizate si IIS romanesti din afara teritoriului Romanie

5. Formularea domeniilor
si criteriilor de evaluare

Formulare mai explicita.

6a. Capacitatea institutionala

Adaugarea indicatorului de performanta ,,Infrastructura TIC”
pentru a implementa in activitatea didacticd tehnolgia
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eLearning. Adaugarea criteriului ,resursele umane si
capacitatea institutiei de atragere a resurselor umane
externe institutiei si din afara tarii, in conditiile legii.

6b.Eficacitatea educationala

Includerea explicita a criteriului “angajabilitate”

6c. Managementul calitatii

Intarirea criteriului referitor la transparenta informatiilor de
interes public. Proceduri obiective §i transparente de
evaluare a rezultatelor Invatarii a evaluarii realizate de catre
studenti. Includerea criteriului “acuratetii raportarilor
prevazute de legislatia in vigoare cu indicatorii aferenti”.
Includerea specificarilor legate de numarul maxim de
norme si de calcularea acestora. Se delimiteaza clar natura
activitatilor care se iau in considerare pentru calcularea
normei didactice.

6d.Formularea indicatorilor

Indicatori mdsurabili, cuantificabili, comparabili

7. Acreditarea

Atributiile ARACIS se largesc, prin includerea atributiilor
conferite prin Legea 1/2011. Orientare spre internalizarea de
catre IIS a asigurarii calitatii. Acreditarea si evaluarea
periodica se fac in conditiile clasificérii institutiilor de
invatamant si ierarhizarii programelor de studiu prevazute de
Legea nr 1/2011 — consecinte in materie de finantare.
Mentinerea si readaptarea permanentd a diferentierii si a
criteriilor de diferentiere. Au loc modificari privind modul
de stabilire a cifrei de scolarizare. ARACIS poate oferi
expertiza cu privire la proiectarea sistemelor interne de
asigurare a calitatii. Trecerea la acreditarea si evaluarea
domeniilor de masterat. Se stabileste si cifra de scolarizare
maxima ce poate fi propusa pentru anul I de studiu al unui
program de studii de master

8. Evaluarea periodica
externa

Intarirea  principiilor ~ responsabilitatii i diversitatii
institutionale. Procedura de informare cu privire la
rezultatele evaludrii externe devine mai specifica

9. Componenta comisiei

Devine mai specifica

Table 1: Changes you make to draft new methodology of RQAAHE.

Issues addressed

Changes

1. Quality assurance

The transition to a quantitative analysis with measurable

approach indicators, quantifiable and comparable. Granting of
increased confidence internal evaluation by IIS
2.RQAAHE objective It explicitly states the principle of institutional transparency

and the protection of consumers of educational services.

3. Entities covered by
evaluation

Include assessment study areas

4.11IS concerned

Romanian-target IIS from outside Romania
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5. Formulation areas
and evaluation criteria

Formulation more explicit

6a. Capacity
institutional

Adding performance indicator "ICT infrastructure" to
implement e-Learning teaching tehnolgia. Adding the
criterion of "human resources and institution's ability to
attract foreign human resources organization and outside the
country, according to the law.

6b. Educational effectiveness

Explicit inclusion criterion "employability"

6¢. Quality management

Strengthening transparency criterion on public information.
Objective and transparent procedures for the assessment of
learning outcomes to assessment by students. The inclusion
criterion "reporting accuracy under the laws in force related
indicators". Include specifications about the maximum
number of rules and their calculation. It clearly defines the
nature of the activities to be taken into account for
calculating the teaching workload.

6d. Formulation of indicators

Annual measurable, quantifiable, comparable

7. Accreditation

Duties RQAAHE widen by including the powers conferred
by Law 1/2011. Orientation internalization by IIS quality
assurance. Accreditation and evaluation are under the
hierarchical classification of educational institutions and
study programs provided by Law No. 1/2011 - implications
for the funding. Maintenance and rehabilitation of permanent
differentiation and differentiation criteria. Changes occur on
the determination of the annual tuition. RQAAHE can
provide expertise on the design of the internal quality
assurance. Switching to master accreditation and assessment
areas. It establishes and maximum number of students that
can be proposed for the first year of study of a master's
degree program.

8.Regular assessment
foreign

Strengthening the principles of accountability and
institutional diversity. Information procedure on the results
of the external evaluation becomes more specific

9.Composition committee

Becomes more specific

4. CONCLUZII

4. CONCLUSIONS.

Se poate afirma ca se observa intr-o anumita
masurd existenta unei tendinte de
consolidare a preocupdrii §i activitatilor
legate de asigurarea calitdtii catre un
izomorfism institutional de tip normativ.
Astfel, se pot mentiona cativa pasi facuti
inspre profesionalizare, in directia depasirii
atitudinii  de conformare la nivelurile
minimale ale criteriilor §i standardelor de
asigurare a calitatii.

Schimbarile in ceea ce priveste consolidarea

It can be argued that to some extent
observed a trend of consolidation of concern
and quality assurance activities related to a
normative type of institutional isomorphism.
Thus, we can mention some steps taken
towards professionalization, attitude
towards overcoming compliance to levels of
criteria and quality assurance standards.

Changes in the consolidation tools
contribute to an evaluation process with a
higher degree of objectivity, especially by
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instrumentarului contribuie la un proces de
evaluare cu un grad mai ridicat de
obiectivitate, in special prin clarificarea
criteriilor, standardelor si indicatorilor, astfel

incat acestia sd devind masurabili,
cuantificabili si comparabili in ceea ce
priveste rezultatele lor intre diferite

universitati. Pe de altd parte insa, se observa
si o tendintd de schimbare a perceptiilor la
nivelul cadrelor didactice din universitati si
la nivelul studentilor in directia acordarii
unei importante sporite institutiei asigurarii
calitatii, cat si instrumentarului si metodelor
de lucru specifice, precum evaluarea
colegiala. In plus, din partea ARACIS, se
observa o incredere sporitd acordatd
institutiilor de Invatamant superior, ceea ce
indica intr-o anumitd masura faptul ca setul
de asteptiri la adresa institutiilor de
invatdmant superior a fost atins cel putin
partial, astfel incat sda aiba loc aceastad
crestere a nivelului de incredere.
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