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Abstract

This paper explores the praxiological benchmarks for developing communication competence among
teaching staff, emphasizing the critical role this competence plays in the educational process. In a diverse and
dynamic society, effective communication skills are essential for successful learning outcomes and for fostering
positive relationships between teachers and students. The study begins by defining communication competence
and its relevance to teaching, highlighting how it extends beyond mere information transmission to encompass
interpersonal skills that facilitate engagement and understanding in the classroom. The paper delves into the
fundamental concepts related to communication competence, drawing on the works of prominent theorists such as
Noam Chomsky and Dell Hymes, who provide insights into the linguistic and sociocultural dimensions of
communication. It discusses how teachers who excel in communication not only convey content more effectively
but also inspire and motivate students to actively participate in their learning experiences. Furthermore, the impact
of teachers' emotional intelligence on their communication practices is examined, referencing Daniel Goleman's
work on the importance of empathy and social skills in educational settings. In addition to the positive outcomes
associated with strong communication competence, the paper also addresses the challenges that educators face in
developing these skills. Factors such as limited resources, time constraints for professional development, and
systemic pressures can hinder teachers’ abilities to communicate effectively. To combat these challenges, the paper
proposes various strategies, including ongoing professional development programs and collaborative practices that
foster a culture of continuous learning among educators. Moreover, the paper highlights the significance of
contextualizing communication to meet the diverse needs of students. It emphasizes the necessity for teachers to
adapt their communication styles to accommodate the cultural and social backgrounds of their students, thereby
promoting an inclusive educational environment. By integrating effective communication strategies into their
teaching practices, educators can enhance student engagement, reduce misunderstandings, and create a more
supportive classroom atmosphere.
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Introduction

In contemporary society, the development of communication skills among teachers is
an essential requirement for the effectiveness of the educational act. Contextualized
communication, i.e. adapting speech to specific situations and to the needs of the audience,

becomes a fundamental dimension in teaching. This paper aims to explore the praxeological
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landmarks of this competence, focusing on theoretical and practical aspects that contribute to
its development. In contemporary society, communication competence proves to be an essential
element for success in various fields, including education. For teachers, this competence is not
limited to the transmission of information, but involves a series of interpersonal skills that
facilitate effective interactions with students, colleagues and parents.

Effective communication is the foundation of any fruitful educational relationship,
having a significant impact on the learning process and classroom atmosphere.

In addition to basic communication skills, teachers must develop contextualized
communication adapted to the specific needs and characteristics of students.

This involves understanding the cultural, social and emotional diversity of students, as
well as using strategies to facilitate their active participation. For example, teachers who
integrate collaborative learning techniques and constructive feedback into their communication
can create a more dynamic and inclusive learning environment, fostering the development of
students' social and emotional skills.

In this context, the present work aims to analyze the praxiological milestones of the
development of communication competence among teaching staff. The relevance and impact
of different communication strategies will be explored, as well as the role of continuing
education in strengthening this competence. The study will be based on a review of existing
literature and observations from practice, with the aim of highlighting the importance of
communication competence in the educational process and suggesting good practices for

teachers.

I. Definition of contextualized communication competence

Communication competence is a person's ability to convey messages that are clear,
effective and adapted to the context. In education, contextualized communication involves not
only the transmission of information, but also the creation of an environment conducive to
learning. As Hargie (2011) states, effective communication involves not only language skills,
but also a deep understanding of the context and interpersonal relationships involved in the
educational process.

Communication competence is a multidimensional concept, essential in education,
which refers to the ability to convey information effectively and facilitate dialogue. Noam

Chomsky (1965) defined linguistic competence as theoretical knowledge about a language,
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including grammar, vocabulary and syntax, but in education, communicative competence
extends beyond these aspects. This involves not only linguistic knowledge, but also the ability
to listen actively, empathize and adapt the message according to the target audience.

For teachers, communication competence becomes an essential tool to create a productive
learning environment. Dell Hymes (1972) expanded the concept of communicative competence
to include not only linguistic structures but also the social and cultural context in which
communication takes place. This suggests that teachers need to be aware of students' cultural
norms and values in order to adapt their communication style accordingly, facilitating their
understanding and engagement. Communication competence is the ability to convey clear and
coherent messages, adapted to the context and needs of the interlocutors. Noam Chomsky
(1965) distinguished between linguistic "competence™ and "performance”, emphasizing that the
former refers to an individual's knowledge of a language, while the latter is the manifestation
of this knowledge in concrete communicative situations.

In education, the communication competence of teachers refers not only to the ability
to transmit information, but also to the ability to adapt to the cultural and social diversity of
students. Dell Hymes (1972) expanded the concept of communicative competence,
emphasizing that it must also include the ability to use language in a socially and culturally

appropriate way.

2. The importance of developing teachers' communication skills

The development of teachers' communication skills has a direct impact on the quality
of education. Teachers who communicate effectively not only convey information, but also
motivate and inspire students to actively participate in the learning process. Daniel Goleman
(1995), in his work on emotional intelligence, highlights that the social and emotional skills of
teachers influence not only their performance, but also the well-being of students. Empathetic
communication adapted to the needs of students contributes to creating a learning environment
in which they feel safe and valued.

In addition, communication skills help teachers manage various classroom dynamics.
Clear and open communication reduces the risk of conflict and misunderstandings, facilitating
collaboration between teachers, students and parents. For example, a teacher who clearly
explains expectations around assignments and assessments helps students understand their

responsibilities, which can lead to better academic performance.
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Communication competence is essential for teachers because it directly influences the success
of the learning process. According to Daniel Goleman (1995), teachers' emotional and social
skills, including empathic and adaptive communication, are critical to creating a positive
learning environment.

Teachers who communicate effectively not only convey information better, but also
create an atmosphere of trust and mutual respect in the classroom, which stimulates student
involvement in the educational process. In addition, clear and consistent communication helps

avoid conflicts and misunderstandings in interactions with students and parents.

3. Key elements of communication competence

The fundamentals of communication competence include clarity of message, active
listening, adaptability and appropriate use of language. John Dewey (1916) argues that effective
education depends on the teacher's ability to use language that is accessible and relevant to
students. This means that teachers must be able to explain complex concepts in a simple way
and use examples from everyday life to make the subject more appealing.

In addition to clarity, Bernstein (1990) emphasizes the importance of linguistic codes.
Teachers need to be aware of different communication styles and how they can be interpreted
by students from different backgrounds. For example, students from different socio-economic
backgrounds may have varying access to vocabulary and expressions, and teachers need to
adapt language to ensure that the message is understood by all.

Another important landmark in defining the communication competence of teaching
staff is the clarity of the message. John Dewey (1916) emphasizes that an effective education
is dependent on the ability of the teacher to adapt the language to the level of understanding of
the students and to facilitate dialogue [4]. Teachers must be able to explain complex concepts
in an accessible way without compromising the scientific content.

At the same time, Bernstein (1990) emphasizes the role of linguistic codes in
communication, showing that teachers must be aware that students from different social
backgrounds can perceive and interpret messages differently [5]. Therefore, it is important for
teachers to adapt their communication style to ensure that all students understand the message

in an appropriate way.
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4. Challenges in developing communication skills

Despite its importance, the development of communication competence in teachers can
face various challenges. The limited time allocated to professional training, stress and pressure
from the educational system may cause teachers not to prioritize the improvement of
communication skills. Also, not all teachers have access to the necessary resources to develop
continuously, which can affect the quality of communication in the classroom.

To overcome these challenges, it is essential that educational institutions provide training
and support programs for teachers, focused on developing communication skills. Collaboration
between teachers, exchange of best practices and mentoring can help create an environment of

continuous professional learning.

I1. Praxeological milestones for the development of communication competence

Praxiology refers to the study of effective human action and can provide a useful
conceptual framework for the development of contextualized communication competence in
teachers. According to T. Kotarbinski (1975), effective actions involve planning, execution and
continuous evaluation. Applied to education, this approach suggests that developing
communication competence requires constant preparation, reflexivity and adaptation to
classroom dynamics.

Praxiology, as a branch of philosophy that studies the efficiency of human action,
provides a solid theoretical framework for the development of contextualized communication
competence in teachers. From this perspective, teachers not only need to develop
communication skills, but also need to be aware of the impact of each action in the educational
context. The development of these skills involves several stages and strategies, the most
important of which are: self-evaluation, the use of constructive feedback, adaptation to the
needs of students, and the integration of technologies in the communication process.

1. Self-assessment and feedback

A first step in developing competence is self-assessment. Brookfield (1995) argues that
teachers must be able to reflect on their own communication style, identify strengths and
weaknesses, and constantly look for ways to improve. This process can be supported by

feedback from students and peers [3].
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Self-assessment is an essential first step in improving communication skills. Donald Schén
(1983) emphasizes the importance of the reflective teacher, able to analyze and understand his
own pedagogical practices. In this context, self-evaluation does not mean only a superficial
reflection on the way the teacher communicates, but a deep analysis of the effects of this process
on student learning.

For example, a teacher may find after a lesson that a group of students did not fully
understand a concept due to the use of overly technical terms. In this situation, the reflective
teacher will adjust his approach in future lessons, explaining the concepts through accessible
examples or using clearer and more direct language.

Feedback is another vital tool for developing communication skills. In education,
feedback can come from many sources: fellow teachers, supervisors, or even students. Hattie
and Timperley (2007) state that constructive feedback helps teachers adjust their
communication strategies according to students' perceptions and needs. For example, a teacher
may discover, through an anonymous survey of students, that they would prefer more visual
explanations or practical examples. Such feedback provides concrete opportunities for
adaptation and improvement. Self-assessment and feedback are essential in developing
communication skills.

Donald Schon is the one who defined the concept of "reflective practice”, emphasizing
the importance of self-assessment in professions that involve continuous learning, such as
teaching [1]. The teacher's reflexivity allows him to analyze and improve communication
strategies, thus improving the students' learning process.

Constructive feedback, provided by peers or students, plays a similar role. John Hattie
and Helen Timperley (2007) point out that effective feedback provides the teacher with clear
and actionable information on how to improve the teaching process [2]. This feedback can come
from peer discussions or through formal methods such as student evaluations.

2. Adaptation to students' needs
Another important landmark is the ability of teachers to adapt their messages according to
the specific needs of students. According to Shulman (1987), teachers must possess not only
academic knowledge but also a deep understanding of how their students learn. This implies
flexibility in the use of communication methods and techniques.
Adapting communication to the specific needs of students is one of the main challenges of

the educational process. As Howard Gardner (1983) states, students learn in different ways,
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each with unique learning styles. Thus, the teacher must be flexible and adapt communication
to meet these varied styles. For example, some students may respond better to clear verbal
explanations, while others may understand concepts more easily through hands-on activities or
visual aids.

A concrete example of adapting to students' needs can be seen in the teaching of
mathematics. A teacher who notices that some students have difficulty understanding abstract
concepts may choose to introduce visual materials such as graphs or charts to facilitate learning.
It can also use interactive apps or educational platforms to help cement knowledge through
repeated practice and real-time feedback.

Constructivist learning theory, advanced by Jean Piaget and Lev Vygotsky, argues that
teachers must actively construct students' learning based on their prior experiences and
individual context. In this sense, contextualized communication becomes an essential tool to
connect the students' already existing knowledge with the new information presented.

Every student learns differently, and teachers must adapt their communication methods
to accommodate these varied learning styles. Howard Gardner (1983), through the theory of
multiple intelligences, emphasized the need to adapt teaching and communication styles
according to the diversity of students.

3. Use of technology in communication

In the digital age, teachers must be able to use communication technologies to facilitate
learning. M. Prensky (2001) introduces the term "digital natives™ to describe the generations of
students who grew up surrounded by technology. In this context, teachers must be prepared to
adapt their communication style to digital environments, using online platforms and interactive
techniques to ensure student engagement

In the digital age, educational communication can no longer be limited to direct
interaction in the classroom. The integration of modern technologies in the communication
process has become a crucial landmark in the praxeology of effective teaching. Marc Prensky
(2001), through the concept of "digital natives”, argues that today's students are used to
technology and expect teachers to integrate digital platforms into the didactic act.

The use of online educational platforms, such as Google Classroom or Microsoft Teams,
not only facilitates the distribution of teaching materials and quick communication, but also
provides opportunities for the active involvement of students. For example, asynchronous

discussions on forums, online collaborative projects and the use of multimedia resources can
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greatly improve the quality of communication between teachers and students. In the digital age,
technology is an indispensable tool for modern teachers. Marc Prensky (2001) argues that
students of today's generations, known as "digital natives", are much more likely to respond
positively to teaching methods that involve technology. This requires teachers to be proficient
in using educational platforms and interactive applications.

Another example of using technology in communication is teaching in a hybrid or
distance environment. In this context, teachers must be able to adapt their discourse and
teaching methods to take into account the limitations of digital platforms. This involves not
only technical knowledge but also great pedagogical skills such as time management, creating

interactive materials and keeping students engaged.

I11. Contextualizing communication in the educational environment

Contextualization is the process by which teachers adapt their messages and
communication strategies according to the characteristics of the audience and the specific
situation. Bernstein (1990) points out that the educational context influences the way
information is transmitted and perceived. A competent teacher must be aware of the cultural,
socio-economic and psychological differences between students and adapt their messages to
ensure correct understanding

Contextualization represents the ability of teachers to adapt communication to specific
situations in the classroom, taking into account factors such as the social environment,
individual characteristics of students and group dynamics. As Basil Bernstein (1990) states,
education is strongly influenced by the teacher's communication codes and how they are
interpreted by students depending on the context. Thus, teachers must be able to adapt their

communication style and techniques to respond to these variables.

1. Factors influencing the contextualization of communication

An essential factor in contextualizing communication is the cultural diversity within the
school. In a multicultural classroom, teachers must be aware of cultural differences and avoid
stereotyping. Banks (2007) argues that teachers must be able to understand and respect the
cultural backgrounds of their students, adapting their communication to be inclusive and

equitable.
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For example, a teacher teaching in a school with students from diverse ethnic
backgrounds must avoid cultural references that might be misunderstood or that might exclude
certain students. Instead of using examples based only on the majority culture, teachers should
include examples from other cultures to ensure an inclusive educational climate.

Another important factor is the socio-economic environment of the students. Teachers
who teach in schools from disadvantaged backgrounds must be aware of the limitations these
students may have in accessing educational resources.

Paul Freire (1970), through his critical theory of education, emphasizes the need to adapt
communication to the students' context, considering the economic and social barriers that can
affect learning. Cultural and socio-economic diversity within schools influences the way
teachers communicate with students. Basil Bernstein (1990) emphasizes the importance of
communication codes and how they are interpreted by students according to their cultural and
social context [6]. Teachers must adapt their communication style to be inclusive and meet the
needs of a heterogeneous group of students.

Managing diversity is an essential aspect in teaching, and James A. Banks (2007)
emphasizes the importance of an intercultural education that takes into account the background
of each student and avoids social exclusion [7]. Adapting educational messages to the students'
cultural environment increases the effectiveness of communication and improves their
participation in the learning process.

2. Differentiated communication according to the age of the students

The age of students also plays a crucial role in the process of contextualizing
communication. Primary school teachers have to use different communication techniques than
those who teach high school. For example, primary school teachers should use simple, clear
language and include lots of interactive activities to keep students' attention.

Conversely, at the high school level, communication must be more sophisticated,
including detailed explanations, logical arguments, and critical discussions. Vygotsky (1978)
argues that students' cognitive development depends on the level of complexity of the language
used by teachers. Thus, an effective teacher will permanently adapt the complexity of
communication to the level of cognitive development of his students.

The age of students is an important factor in adapting communication. Lev Vygotsky

(1978) argues that the cognitive development of students depends on the level of complexity of
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the language used by the teacher, and this must be adjusted according to the maturity level of
the students.

Thus, primary education teachers must use simple and clear language adapted to the
cognitive capacities of young students, while high school teachers can use more complex

language, challenging students to think critically and participate in in-depth discussions.

3. The impact of group dynamics on communication

Last but not least, group dynamics can significantly influence the way a teacher
communicates. In large classes, for example, it can be more difficult for teachers to maintain a
direct dialogue with each individual student. In such cases, teachers must develop
communication strategies that involve all students and encourage active participation.
Cooperative learning, an educational model promoted by Slavin (1995), suggests the use of
teamwork to encourage the involvement of all students in the learning process and in classroom
discussions.

An example would be organizing debates or group activities where each student is
responsible for part of the task, thus providing opportunities for developing communication
skills in a collaborative context. By using these methods, teachers can create a dynamic
educational environment where students are actively involved in the learning process.

Group dynamics significantly influence the effectiveness of classroom communication. Slavin
(1995) suggests that the use of cooperative learning improves communication between students
and the teacher, stimulating the active participation of all group members

[9]. Teachers can structure lessons around group activities, in which each student has an active

role, thus facilitating the development of communication skills in a collaborative context.

IV. Challenges and solutions in the development of teachers’ communication
competence
The development of contextualized communication competence in teachers faces
numerous challenges, especially in the context of rapid changes in education. These challenges
are influenced by several factors, including lack of time for continuing education, managing
student diversity, integrating technology, and teacher resistance to change. Despite these
difficulties, the available solutions can help to overcome the obstacles, facilitating a better

adaptation to the modern demands of education.
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1. Lack of time for continuous training

One of the biggest challenges facing teachers is the lack of time necessary for the
continuous development of communication skills. According to a study carried out by Day
(1999), teachers are often caught between administrative tasks and the need to provide a quality
educational act, which significantly reduces their time dedicated to professional development.
Many teachers feel the pressure to fulfill their daily duties, such as assessing students and
preparing teaching materials, leaving little room for them to attend training courses or engage
in reflective activities on their own practice. Lack of time resources becomes a major obstacle
in constantly updating and adapting communication styles.

Solutions: A possible solution to this problem would be to integrate continuous
training into the daily work of teachers. For example, schools can hold short weekly training
sessions or encourage teachers to collaborate in study groups to discuss effective
communication strategies. In addition, developing mentoring programs between experienced
and novice teachers can provide opportunities for informal training without requiring additional
time resources.

2. Managing diversity in the classroom
Another major obstacle in the development of communication competence in teaching staff is
the management of student diversity. Classes are increasingly heterogeneous, culturally,
linguistically and socio-economically. This requires teachers to adapt their communication style
according to the needs and peculiarities of each student, which can become a difficult task.

Banks (2007) emphasizes the importance of understanding and respecting cultural
diversity in the educational process, stating that teachers must be able to communicate
effectively with students from different cultural backgrounds [2]. At the same time, students
with learning difficulties or from disadvantaged socio-economic backgrounds require
personalized approaches that take into account their specific limitations.

Solutions: To meet this challenge, teachers should attend training courses in the field
of intercultural education and learn differentiated communication techniques. Also, the use of
formative assessment methods can provide useful information about each student's progress
and guide teachers in adjusting communication strategies to meet individual needs. Another
important aspect is encouraging open dialogue between teachers and students, so that the latter

can express their needs and difficulties.
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3. Integrating technology into the communication process

Technology plays an increasingly important role in education, and teachers are forced
to adapt their communication methods to face the challenges of the digital age. Specifically,
using technology to facilitate communication with students and parents or to manage teaching
resources can bring many benefits. However, many teachers face difficulties in effectively
integrating technologies into the teaching process due to a lack of digital skills or inadequate
infrastructure.

Prensky (2001) introduced the terms "digital natives” and "digital immigrants",
referring to the differences between students who grew up with technology and teachers who
had to learn it later in life. This difference can create a significant gap between the digital skills
of students and those of teachers, thus affecting the effectiveness of communication.

Solutions: A first step would be to organize intensive digital training courses for
teachers, allowing them to familiarize themselves with online teaching platforms, such as
Google Classroom or Zoom, and with interactive educational applications. At the same time, it
is necessary for schools to provide the necessary infrastructure so that teachers can use modern
technologies without restrictions. Also, the development of real-time feedback platforms can
improve communication between students and teachers, giving the latter a better understanding
of students' needs.

4. Teachers' resistance to change

A significant obstacle in the development of communication skills is the resistance to
change of teaching staff. Many teachers prefer to use traditional methods of teaching and
communication, being reluctant to the new strategies proposed by recent educational research.
According to Fullan (2007), change in education is often met with skepticism because teachers
are often overworked and unmotivated to implement new methods.

Resistance to change can arise for several reasons: lack of information about the benefits
of new methods, fear of failure or the unknown, as well as attachment to old practices that were
considered effective in the past. Consequently, teachers who do not develop their
communication skills lag behind in terms of modern educational requirements, which can
negatively affect the quality of the educational act.

Solutions: In order to overcome this challenge, a change in mindset regarding
continuing education is required. Teachers must be motivated and supported in the process of

adopting new practices, through mentoring programs and training sessions that highlight the
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benefits of these changes. In addition, creating an environment of collaboration and mutual
support among teachers can encourage the sharing of good practices and the gradual adoption

of new communication methods.

Conclusions

The development of contextualized communication competence is essential for the
efficiency of the educational process. The praxeological benchmarks discussed — self-
assessment, adaptation to students' needs, use of technology and contextualization of
communication — provide a useful framework for improving teaching performance. Ongoing
training and reflection on one's own practice are key elements in this process.

The communication competence of teaching staff is an essential aspect of the educational
process, influencing not only the quality of teaching, but also interpersonal relationships in the
classroom. In a constantly changing world, where cultural and social diversity is increasingly
accentuated, the ability of teachers to communicate effectively becomes vital to meet the needs
of all students.

The development of communication competence is not a static process, but a dynamic
one, which requires the continuous commitment of teachers. This involves not only the
acquisition of language skills, but also a deep understanding of the social and emotional context
in which learning takes place. Teachers who develop these skills are better able to create an
inclusive learning environment where students feel valued and motivated to actively participate
in the educational process.

Also, communication competence has a direct impact on students’ academic
performance. Studies show that students who benefit from clear and empathetic communication
from teachers have a more positive attitude toward learning and increased motivation to achieve
their academic goals. Effective communication helps build students' self-confidence and self-
esteem, which are essential for their personal and academic development.

On the other hand, the challenges facing teachers in developing communication skills are
significant. Lack of resources, limited time for continuing education and the pressure of the
educational system can be obstacles to effective communication. These challenges underline
the need for educational policies that support the professional development of teachers and

provide them with the necessary tools to improve their communication skills.
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In conclusion, communication competence is a fundamental pillar of quality education.

Investing in the development of this competence among teachers not only improves the

educational process, but also contributes to the formation of responsible and well-prepared

citizens to face the challenges of contemporary society. It is imperative that educational

institutions recognize the importance of communication and facilitate a learning environment

that promotes dialogue, mutual respect and understanding of diversity to ensure an inclusive

and quality education for all students.
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