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Rezumat: Problematica debutului scolar a generat
chiar dispute intre cadrele didactice. Unele dintre ele
considera cd important pentru pregétirea scolara este aspectul
cognitiv, altele insd pun accent pe aspectele socio-afective.
Consider ca debutul scolar al copilului este optim in
conditiile in care copilul este pregatit atat sub aspect cognitiv
cat si socio-afectiv. Accentuam insa acest al doilea aspect
(socio-afectiv) 1n pregatirea copilului pentru scoala pentru ca
pomim de la ideea cd un copil care are un bagaj de
cunostinte mai putin solid si care este maturizat socio-afectiv
va pasi in clasa I-a cu mai mari sanse de reusita scolara decat
unul care a acumulat foarte multd informatie dar care este
imatur din punct de vedere social.

Cuvinte cheie: reusitd scolard, configuratie de
factori, maturitate cognitivd, maturitate social-emotionala,
adaptere scolara

Termenul de referintd in pregatirea
copiilor pentru scoala este ,reusita scolara”.
Avem in vedere relativitatea notiunii de ,,succes”
scolar’. Reusita sau nereusita elevului la
invatiturda se masoard in functie de exigentele
normelor scolare (Vasile Pavelcu). Succesul
scolar poate fi considerat, in mod schematic, o
expresic a concordantei 1Intre capacitatile,
interesele elevului, pe de o parte si exigentele
scolare formulate si prezentate elevului prin
diverse metode instructiv-educative, pe de alta
parte.

Dupa felul de manifestare a esecului -
generalizat sau specific - se pot formula ipoteze
cu privire la cauzele lui. Astfel, in primul rand, se
cere descifrarea, pentru fiecare elev in parte, a
cauzelor si conditiilor de adaptare. Se cerceteaza
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Abstract: The debut issue has generated
even disputes among school teachers. Some of
them consider that the school preparation is
important for the cognitive aspects while others
focus on the social - emotional issues. We believe
that when children start school the best
circumstances are the child to be prepeared in
terms of both cognitive and socio-affective
aspects. But we emphasize on the latter aspect
(socio-affective) to prepare children for school,
because we start from the idea that a child who
has a background of knowledge is less robust and
mature socio-emotional in the I-st form is socially
immature and might be immature from the social
point a view.
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The term of reference in preparing
children for school is "school success".
We consider the relativity of the above
concept. Student success or failure in
school is measured according to the
requirements of school rules (Vasile
Pavelcu).

School success can be seen, as the
schematic expression of the consistency
between capabilities, student’s interests
on the one hand and school requirements
formulated and presented to the student
through various educational methods.
After the failure of the kind of event -
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configuratii de factori fizici, intelectuali, afectivi,
caracteriali pe de o parte si familiali, sociali si
pedagogici pe de altd parte, considerandu-se ca
esecul in invatare provine din dizarmonia dintre
factori sau din absenta sau deficienta unora dintre
el.

Fundamentul metodologic al studierii
reusitei/nereusitei scolare il constituie principiul
determinismului, potrivit cdruia factorii externi

actioneazd  intotdeauna  prin  intermediul
conditiilor interne.

Inteligenta este doar unul dintre
elementele constelatiei factorilor interni ai

performantei scolare. In anumite cazuri ins3, de
exemplu, la elevii cu insuficiente mintale,
importanta factorilor intelectuali in determinarea
reusitei/nereusitei este mai mare decat la cei
normali sub aspect intelectual. Sunt, deci, situatii
in care inteligenta, tocmai prin deficientele sale,
devine factorul fundamental in determinarea
randamentului scolar. Dar nu in toate cazurile
acesta este factorul cel mai important. Nereusitele
scolare de naturd afectiv-motivationald, volitiv-
caracteriald pledeazd pentru aceste afirmatii.
Performanta scolard depinde si de alte conditii
interne (motivatie, atitudine) si externe (metoda,
exigentele, natura sarcinii scolare, manualul).
Fiind determinate multifactorial, rezultatele la
invatiturd se modifica Impreund cu modificarea
motivatiei, a metodei de predare chiar daca
factorul intelectual se mentine constant.

Cunoasterea capacitatii intelectuale reale de
a face fatd sarcinilor scolare permite in cele din
urma identificarea chiar i a celorlalti factori
determinanti ai reusitei scolare.

REUSITA SCOLARA - O VARIABILA
MULTIDIMENSIONALA

Gradul de adaptare la activitatea scolara
aratd capacitatea si trebuinta elevului de cunoaste,
de a asimila, de a interioriza cerintele externe,
influentele  instructiv-educative ~ programate,
alaturi de dorinta si capacitatea lui de a se
modela, de a se acomoda, de a se exterioriza in
sensul  acestora.  Cunoastereca,  asimilarea
presupune din partea subiectului aplicarea ,
efectivd sau interiorizatd a diverselor forme de

general or specific - you can make
assumptions about its causes. Thus, first
of all, it requires deciphering, for each
student, the causes and conditions of
school adaptation. We need to inquire
about physical, intellectual, emotional
configurations, and part of character on
family, social and educational on the
other hand, considering that learning is
influenced by lack of balance between
factors or deficiencies of some of them.

The methodological study of the success /

failure school is the principle of
determinism, according to which external
factors always act through internal

conditions. Intelligence is just one of the
constellation of domestic factors wich
determine academic achievement. In some
cases, however, for example, for students
with  severe mental problems the
intellectual factors in determining the
success / failure is higher thanin the case
of normal aspect. Therefore, there are
situations in which intelligence, through
its deficiencies, is the fundamental factor
in determining school performance. But
not in all cases it is the most important
factor. School failures such as affective,
motivational, volitional, advocates of
character for these allegations. School
performance and other conditions depend
on the internal (motivation, attitude) and
external (the method requirements,
educational nature of the task, the text
book). As being determined
multifactorial, study performance changes
with changing motivation, teaching
method, even if the intellectual factor
remains constant.

Knowledge of real intellectual capacity to
cope with school tasks eventually allows
identification of other determinants of
school success.

SUCCESSFUL SCHOOL - A
MULTIDIMENSIONAL VARIABLE
The degree of adaptation to school
activities show the student ability and
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activitate asupra obiectelor.

Unul dintre factorii da baza ai reusitei
scolare, dar nu singurul, este inteligenta scolara.
In fata complexititii variabilei reusiti scolari se
sustine, pe buna dreptate, ca diagnosticarea, chiar
precisd, a inteligentei elevului este insuficienta
pentru a preciza in mod sigur rezultatele lui
scolare (prognoza scolard). Astfel, o parte
considerabila a variantei realizarilor scolare nu
poate fi explicatd prin nivelul de inteligentd, ci
prin factori nonintelectuali de personalitate’,
nesesizati de probele de inteligentd. Aceasta
constatare este confirmatd si de performantele
scolare diferite in conditiile mentinerii constante a
factorilor intelectuali.

Rezultatele scolare pot fi si sunt
determinate de factori nonintelectuali. Viata
afectiv-emotionald, prin trasaturile sale relativ
constante, influenteazd in mod indirect — prin
conditionarea eficientei inteligentei - dar
permanent, reusita. Gradul de mobilizare a
factorilor intelectuali depinde 1nsa si de rezonanta
afectiva rezultata din relatia
personalitate<>sarcina. Aceasta influenta
nonintelectuald asupra reusitei scolare este directa
si actuald, ceea ce caracterizeazd nu atat
inteligenta cat atitudinea subiectului fatd de o
anumita sarcina.

Considerarea personalitatii ca interactiune
ordonatd, sistemica a functiilor psihice cognitive,
afective si volitive - in interiorul structurii fizice a
individului, subliniazd de fapt ca eficienta
activitatii scolare implica intreaga personalitate a
elevului. Activitatea intelectuald, ca orice forma
de activitate, depinde de structura, dinamica si
tendintele personalitatii, de
stabilitatea/instabilitatea emotionald, de motivatii,
de organizare a conduitei, care pot fi cunoscute
doar 1n contextul campului psihologic al
microgrupului, al interactiunii sociale.

INDICATORI DE REUSITA SCOLARA

Fiecare elev 1n parte va avea o situatie
particulara(proprie) In reusita/ nereusita scolara.
Astfel, putem spune ca factorii reusitei scolare se
combind/ recombind in mod diferit de la o
persoana la alta.

necessity for  knowledge to learning
external requirements, influences of
educational programme, along with his
willingness and ability to shape, to
accommodate, to their meanings. One of
the factors for success in school but not
the only school is intelligence. Faced with
the complexity of successful schooling
variable is claimed, rightly, that
diagnosis, even accurate, as intelligence
is insufficient to indicate the student
success. Thus, a considerable part of the
variance of educational achievement can
not be explained by the level of
intelligence, but by non/intelectual
factors of personality, which are not
measured by intelligence tests. This
finding is confirmed by results of
different schools in terms of sustaining
intellectual factors.

School results can be and are determined
by non-intelectual factors. The emotional
- affective life, by its relatively constant
characteristics, influence indirectly - by
making the efficiency of intelligence -
permanent success. Mobilization of
intellectual factors depends of emotional
resonance resulting from the relation
personality - task to perform. This non —
intelectual influence on the success in
school is non-intelectual direct and
current, which characterized not so much

intelligence as the subject's attitude
towards a certain task.

Considering that the interaction of
personality orderly, systemic mental
functions  cognitive, affective  and

volitional - within the physical structure
of the individual, emphasizes the fact that
the effectiveness of school involves the

whole personality of the student.
Intellectual activity, like any form of
activity, depends on the structure,

dynamics and trends of the personality,
the stability / instability emotional
motivations, organization behavior, which
can only be known in the psychological
field of group context, social interaction,
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Indicatori de reusita scolara’ , in viziunea
lui Emil Paun sunt:

- maturitatea cognitiva
- maturitatea socio-afectiva

Maturitatea cognitiva vizeaza
urmétoarele aspecte®:

» copilul apt de scoala are 0 memorie buna

» cunoaste conexiunea dintre genul proxim si
diferenta specifica a notiunii cotidiene;

» clasifica si ordoneaza obiectele concrete,
respectand criterii diferite;

» cunoaste si utilizeaza notiunile de timp si
spatiu;

» poate opera cifra multimii corespunzatoare
(in limita 1-10),

» cunoaste raporturile dintre numere si sensul
succesiunii acestora;

» stabilitatea atentiei este de aproximativ 30
minute;

» desi gandirea lui este dominant analiticd,
reuseste sd transfere cunostintele pe care le
poseda altor domenii;

» prezintd un bagaj bogat de cunostinte despre
mediul inconjurator;

» adaptarea 1n clasa I presupune dezvoltarea
corespunzatoare a proceselor cognitive.

» operatii: analiza, sinteza, comparatia,
generalizarea, clasificarea;
> calitatile gandirii (corectitudine,

promptitudine, independents, flexibilitate);

» insusiri intelectuale (spirit de observatie,

stabilitate, distributie);

» formarea unor deprinderi de munca

intelectuald (de a observa, de a asculta cerintele

adultului, de a actiona corect pe baza acestora, de

a raspunde la Intrebari, de a formula intrebari, de

a aprecia si completa raspunsurile altor elevi).

La acestea se adaugd indicatori care vizeaza

dezvoltarea fizica a prescolarului cum ar fi:

» dezvoltarea armonioasa a inaltimii

» stare fizica generala buna

» acuitate vizuala

» dezvoltarea deprinderilor de mers, alergare,

sariturd, coordonare motrica
Maturitatea socio - afectiva vizeaza

urmatoarele aspecte:

» insusirea si respectarea unor deprinderi de

etc.

INDICATORS OF SUCCESS SCHOOL
Each pupil has a particular situation for
his own success / failure at school. Thus,
we can say that school success factors
combine / recombine differently from one
person to another.

Indicators of school success, according to
Emil Paun are:
0 cognitive maturity
] socio-emotional maturity

Cognitive maturity covers the following
aspects:

] the child ready for school has a good

memory
T] understands the connection between
the proximate genus and specific
difference for common sense things;

71 classifies and orders concrete objects
according  to different  criteria;
'] understands and uses the concepts of
time and space;
(] can operate with numbers (within 1-
10);

71 is aware of the sequence of numbers

and their meanings;
'] stability of attention is about 30
minutes;

(] 1s analytical although his thinking is
dominant, it manages to transfer the
knowledge acquired in other areas;
(] has a large knowledge about the
environment;

1 appropriate adaptation for the I-st form
involves the development of cognitive
processes.

1 operations:  analysis,  synthesis,
comparison, generalization, classification,;
71 thinking skills (accuracy, timeliness,

independence, flexibility);
[l intellectual properties (spirit of
observation, stability, distribution);

71 formation of intellectual work habits
(to observe, to listen to adult
requirements, to act upon them correctly,
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conduita civilizatd in colectiv

» existenta unei independente relative a
copilului an actiune si fatd de adult in sensul de a
se dispensa treptat de ajutorul si Indrumarea
permanenta a acestuia

» a se adapta facil la prezenta persoanelor
straine

» prezenta spiritului de intrajutorare cu alti copii
in realizarea unor lucrari comune

» sociabilitate, stabilirea relatiilor cu alti copii

» pastrarea, ocrotirea obiectelor cu care intra in
contact

» perseverenta in  actiuni,
increderea in fortele proprii

» interesul pentru activitatea de tip scolar

» subordonarea intereselor personale celor
colective

» initiativa in actiune

indrazneala,

APTITUDINEA DE SCOLARITATE

In cadrul reformei invatimantului, de o
atentie specialda s-a bucurat si invatamantul
prescolar, ca prima verigd a sistemului de
invatdmant din tara noastra. Acesta are ca sarcina
principala pregatirea copiilor prescolari pentru o
integrare usoara si o adaptare rapida la regimul
muncii scolare.

Momentul intrdrii in scoald presupune un
anumit ritm de dezvoltare fizica, intelectuala si
morald a copilului, iar aptitudinea de scolaritate
solicita dobandirea unor capacitati, abilitati,
priceperi si  deprinderi absolut necesare
scolaritatii. Accentul cade pe dezvoltarea
dimensiunii formative a pregétirii, deoarece nu
insusirea unui volum mare de cunostinte il face pe
copil apt pentru scoald ci, mai ales, dobandirea
unor capacitati, abilitdti si operatii intelectuale
necesare actului de cunoastere care favorizeaza
invatarea.

Maturitatea ~ scolard®  reprezinti un
complex de nsusiri psihofizice care face posibila
integrarea acceptabilda a copilului in activitatea
scolard. Copilul are aptitudine de scolaritate
atunci cand dovedeste ca ar putea face fatd
cerintelor scolare, atat cat sa fi evitat esecul.

Cea mai importantd problema legata de
aptitudinea de scolaritate este cea referitoare la

to answer questions, to formulate
questions to assess and complete
responses of other students).

To these are added physical indicators
such as: proper hight , good overall

physical condition, visual acuity
motional skills.

Social maturity - emotional
addresses the following issues:
'] learning and observance of civilized
conduct collective skills

7] there is a relative independence of
child action to adult and to himself

] easy to adapt to the presence of other
people

(] spirit of friendlines and cooperations
with other children in the development of
joint activities
'] sociability  with children
' preservation and care for the objects
[l perseverance in action, courage, self-
confidence
0 interest
] subordination of private interests over
collective ones
O initiative

other

n school activities

APTITUDE FOR SCHOOL
Commencing school requires a certain
rythms of physical, intellectual and moral
development of children, and the
schooling aptitude requires the acquisition
of  skills and abilities as such. The
emphasis is on developing formative
dimension of training, because not the
requisition of a large body of knowledge
makes children suitable for school, but
acquisition of skills, abilities and
operations necessary for the intellectual
act of knowledge that fosters learning.
Maturity is a school complex with
psychophysical characteristics that make
possible the integration of children in
school activities. That child has the
aptitude for schooling which it shows that
meets the demands of school, so as to
have avoided failure.
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capacitdtile necesare prescolarului pentru a se
integra cu succes in clasa 1. Fiind o aptitudine
speciald, complexa, in componenta ei sunt
integrati urmétorii factori:®

1.Dezvoltarea fizica:

- Intarirea sanatatii

- dezvoltare motorie complexa

- pregatirea mainii pentru scris

2.Dezvoltarea intelectuala:

- orientarea 1n diferite domenii de cunoastere si
actiune umand §i formarea unor reprezentdri $i
notiuni

- formarea capacitatii de a observa sistematic, de
a intelege fenomenele simple

- dezvoltarea capacititii perceptive, de gandire
logica, de memorare pe timp indelungat, de
atentie i imaginatie

- orientarea In timp si spatiu

- insusirea unor concepte morale si estetice
accesibile varstei

- formarea unor deprinderi de munca intelectuala
- formarea unor deprinderi de comportare
civilizata si adaptare sociala

3.Dezvoltarea socio-afectiva:

- rezolvarea unor sarcini care necesiti efort,
vointd §i atentie, perseverentd si cooperare cu
ceilalti

- subordonarea intereselor personale celor
colective

- trezirea interesului pentru activitatea scolara

Aptitudinea de scolaritate nu poate fi
deci limitata la pregatirea intelectuald, cognitiva a
copilului pentru a putea asigura continutul
instruirii primare; ea este 0 notiune mult mai
complexa, care se raporteazd la starea
multidimensionald a personalitatii  copilului,
cuprinzand si sfera afectiva, volitionala si sociala.

In acest sens, gradul de dezvoltare a
intereselor de cunoastere ale copilului — ca suport
al unei motivatii sustinute in invatare, orientarea
in mediul inconjurator, sociabilitatea copilului,
care-l face apt pentru a-si regla activitatea in
functie de cerintele adultului si de a desfasura o
activitate in grup, completeaza tabloul general al
aptitudinii de scolaritate.

The most important problem is the ability
of schooling on pupil in that about the
capabilities required for successful
integration in Ist form. As a special skill,
complex in its composition are integrated
following factors:

1. Physical :
- Strengthening health
- Complex motion development
- Preparation for hand writing

2. Intellectual

- Orientation in different areas of
knowledge and human action and the
formation of representations and concepts

- The capacity for systematic
observation and understanding simple
phenomena

- Development of perceptual ability,
common sense, long term memory,
attention and imagination
- Orientation in space and time

- Acquisition of moral and aesthetic
concepts recording to this age
- The formation of intellectual work
habits

- Behavioural skills and social adaptation
3.Socio-emotional developement:
- Solving tasks that require effort and
attention; will, perseverance and
cooperation with others
- The subordination of private interests
over collective ones
- Raising awareness for school work

The ability to schooling may not be so
limited to intellectual training the child’s
cognitive realm  in order to ensure
primary education, it is a more complex
concept that refers to multidimensional
state the child's personality, including the
sphere of emotional, volitional and social.
In this respect, the degree of development
of knowledge interests of the child - that
support a sustained motivation for
learning, orientation to the environment,
child sociability, which makes him fit to
work and adjust to the needs of adult and
conduct a group, complete the general
picture of the ability of schooling.
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ADAPTAREA SCOLARA

Analiza adaptarii scolare trebuie realizata
din  perspectivd  interdisciplinara:  psiho-
pedagogica si medico-sociala in acord cu marea
mobilitate a vietii sociale si cu mutatiile produse
in sistemul nostru scolar.

,Adaptarea scolara implicd actiunea de
modificare, ajustare, de transfigurare a copilului
pentru a deveni ,,pentru scoald”, ,,capabil de "a
face fatd cerintelor instructiv-educative, de a fi
psiho-sociale”, in acord cu normele si regulile
pretinse de programa scolara pentru dobandirea
cu succes a statutului si rolului de elev.’ In aceste
situatii se aflda copilul mai ales la inceputul
scolarizarii.

Pentru a se adapta mai repede si mai
eficient la cerintele scolare, copilul trebuie
pregatit atdt din punct de vedere fizic, cat si
cognitiv si psiho-social. Adaptarea scolara este un
proces de realizare a echilibrului intre:

- personalitatea in evolutie a elevului pe parcursul
formarii sale

- exigentele ascendente ale anturajului in
conditiile asimilarii continutului informational in
acordarii la schimburile calitative si cantitative al
ansamblului normelor i valorilor proprii
sistemului de invatamant

Esenta adaptarii scolare consta in:

- ajustarea” informativ-formativd a procesului
instructiv-educativ, pe de o parte;

- a caracteristicilor si trasaturilor de personalitate
ale elevului, pe de alta parte.

Forma, stadiul si nivelul de realizare a
interactiunii dintre personalitatea in formare a
elevului si cerintele activitatii scolare vor
adaptive. Pregatirea copilului pentru adaptarea
scolard poate fi consideratd ca parte integranta a
adaptarii sociale: ea incepe incd din familie, se
continud 1n gradinitd si se aprofundeaza apoi in
scoala.

SCHOOL ADAPTABILITY
Analysis of school adjustment must be
made from an interdisciplinary
perspective:  psycho-pedagogical and
medico-social mobility according to the
great social life and challenegs produced
in the school system.

"Adaptation of to school means, adjusting
transfiguration of the child to become"
able to meet the educational demands , to
be compatible from the
biological,psychological and social point
of view. In these situations the child is
particularly at the beginning of schooling.
Adapting curriculum is a process of
achieving balance between:

- Evolving personality of the child during
his training

- Requirements under peer upward during
the assimilation of information content
according to his disponibility and
delivered to the exchange of all
qualitative and quantitative norms and
values education system

The esence of school adaptation is:
- informative adjustment of the formative

process;
- the adjustment of the characteristics of
personality.

The form, stage and level of
accomplishment of the interaction

between the personality of the student and
school demands will determin a wide
range of adaptive ability. The process of
preparing a child for school adjustment
may be considered as in integrating part
of school adaptation. It begins in the
family and is continued through
kindergarten and school.
SCHOOL FAILURE

,Performance may or may not agree with
what the student expects from the
educational act or may not meet the needs
or motivation that are the basis of
behavior. This 1is the psychological
environment that contribues to either the
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ESECUL SCOLAR

,Performanta poate fi sau nu in acord cu
ceea ce elevul asteaptd de la actiunea intreprinsa,
poate sau nu satisface trebuintele sau motivatia
care se afld la baza conduitei. Acesta este cadrul
psihologic in care se considera
,succesul/eseculunei  persoane™.  Conditia
esentiala a succesului sau a esecului psihologic
constd, deci, In angajarea eului 1n realizarea
sarcinil.

Esecul scolar este ,,insucces, nereusita,
lipsd de randament in instructie si educatie;
reprezintd alternativa negativa aprecierii date
rezultatelor muncii celor care invatd, cealaltd
alternativa, cea pozitiva fiind succesul scolar’™.

Cauzele care produc esecul scolar pot fi
sintetizate astfel:

- lacune in dezvoltarea gandirii si a altor
proprietati si Insusiri ale intelectului elevului;

- lacune in cunostinte, priceperi, deprinderi la
diferite discipline de invatamant;

- nivel scazut de formare a unor priceperi,
deprinderi generate de activitatea scolara;

- insuficiente 1n dezvoltarea fizica, ce influenteaza
capacitatea de Invatare;

- atitudinea negativa fata de invatatura;

- lipsuri in educatia elevului,

- nepotrivire intre capacitatile de munca ale
elevului si ritmul ales 1n activitati;

- neajunsuri ale activitatii didactice: asigurarea
materialelor  didactice, planuri, programe,
planificari, manuale;

- nerespectarea normelor de igiend scolara

- insuficiente ale influentelor pozitive ale familiei,
ale copiilor de aceeasi varsta din mediul ambiant;
- necolaborarea dintre familie si scoala.

Existd i cauze primare/secundare,
impunandu-se desprinderea a ceea ce este
predominant si determinant de ceea ce este
accidental:
> cauze primare:

- insuficienta influentelor educative ale scolii si
ale mediului extragcolar;

- particularitatile anatomo - fiziologice ale
copilului;

- nivelul scazut al capacitatilor mentale.

> cauze secundare:

- insuficienta dezvoltare a gandirii;

success or the failure of a person'*. The
main condition of psychological success
or failure therefore lies in entailing the
ego in the educational task.  School
failure is ,,Jack of success, failure, lack of
efficiency in training and education; it
represents the negative alternative in
apreciating the results of the educational
process, the other alternative, the positive

one, being school success”".

The causes that produce school failure
may be summarized as follows:

- gaps in the development of thinking and
other intelectual features of the student;

- gaps in knowledge, skills, dexterities in
different school subjects;

- low level of skills training,
generated by the school process;

- deficiencies in physical development
that influence the ability of learning;

- negative attitude towards learning;

- gaps in the student’s upbringing;

- mismatch between the student’s ability
to work and the rhithm chosen to
accomplish the activities;

- shortcomings of the teaching activity:
providing educational materials, plans,
schedules, manuals;

- lack of hygiene standards in school;

- scarcity of positive influences comming
from the family or from children of the
same age;

- non-collaboration between family and
school.

There primary/secondary causes that help
us separate that which is prevalent from
that which is incidental:

primary causes:

- lack of the educational influences in

skills

school and of the extra-curricular
environment;
- the anatomical-physiological

characteristics of the child;

- low level of mental capacity.

secondary causes:

- insufficient development of the thinking
process;
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- atitudinea negativa fata de invatatura;
- nivelul scazut de invatare (lacune in cunostinte,
deprinderi, slaba dezvoltare a deprinderilor de
munca scolard).
Cauzele insuccesului scolar mai pot fi

grupate s1 dupa durata actiunii lor, in:
» cauze cu actiune scurta
» cauze cu actiune lunga

Dupa forta lor de actiune, cauzele pot
avea influenta slaba sau puternica asupra elevului.

In concluzie, cauzele insuccesului
scolar actioneaza in mod asociat (spre exemplu,
insuficienta intelectuald se asociaza adeseori
tulburarilor de comportament). Unele cauze
deriva din altele. O cauzd devine activa intr-un
anumit context si inactivad intr-un alt context.
Fenomenele de insucces nu pot fi explicate printr-
o singurd cauza. Nu orice reusitd este succes, tot
asa cum nu orice nereusita este insucces.

GRADINITA - FACTOR DE

DEZVOLTARE SOCIALA

Intre 3-7 ani se produc, printre altele,
schimbari ale modului in care copilul vede lumea
si pe sine. P. Osterrieth subliniaza ca: ,,...fixandu-
si oarecum sigur locul prin criza opozitiei §i
disociindu-se in oarecare masurd de lumea
ambiantd, descoperd ca existd o realitate externa
care nu depinde de dansul si de care trebuie sa
tind seama daca vrea si-si atingd scopurile”'’. in
aceasta lume externd, cea a lucrurilor, dar mai
ales cea a oamenilor, copilul trebuie s se 1nscrie,
sa 1 se adapteze. Totodatd, in prescolaritate, se
produce largirea interactiunilor sociale ale
copilului prin integrarea sa in colectivititile
prescolare, unde se stabileste o categorie specifica
de relatii si anume cele cu covarstnicii. Numai
gradinita poate Intregi experienta sociald a
copilului, generata de confruntarea cu cei care au
aceleasi nevoi si dorinte, aceleasi capacitati fizice
si psihice.

,Cercetarile de psihologie sociald au
stabilit cd o socializare nocivd a individului se
produce in jurul varstei de 5 ani, cand se pun de
fapt bazele personalititii sale”'. Continutul
central al acestei socializdri este sensibilizarea
deosebita pentru stimulii sociali, dezvoltarea
receptivitatii la obligatiile sociale, disponibilizarea

- negative attitude towards learning;

- low level of Ilearning (gaps in
knowledge, skills, poor development of
school work skills).

The causes of school failure can also be
classified after the duration of the action
in:

Short-acting causes;

Long-acting causes.

After their power of action, the causes
may have a weak or a strong influence on
students.

In conclusion, the causes of school failure
are corelated (for example, intelectual
impairment is often associated with
conduct disorders). Some causes derive
from other. A cause becomes active in a
given context and inactive in another.
Failure phenomena can’t be explained
through only one cause. Not any positive
result can be considered a success, just as
not every negative result can be
consideres failure.

KINDERGARTEN - A SOCIAL
DEVELOPMENT FACTOR
Between 3-7 years there are constant
changes in the way the child sees the
world and him/herself. P. Osterrieth
notices that : ,,...the child tries by himself
to find his place in the world, discovers
that there is an outer reality that is not
directly conected to him, reality that he
must take under consideration if he wants
to achieve his goals ”'°. In this outer
world, the people’s world, the child must
integrate and adapt. In preschool children
begin to interract more and forms part of
preschool groups, groups in which are
established certain relationships with
children of the same age. Only
kindergarten can make whole a child’s
social experience, generated by the
confrontation between individuals that
have the same needs and desires, the same

physical and psychological features.
»Researches in social psychology have
established that an individual’s harmful
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catre participare i cooperare cu semenii.

Copilul care nu traieste printre cei
asemenea lui nu poate sa se identifice cu acestia,
nu poate sa se oglindeasca in ei, nu isi gaseste
parteneri pe masura, este lipsit de acea exuberanta
sl atractie spre joc si fantezie caracteristica
grupurilor prescolare. Experienta interactiunii cu
covarstnici este un factor indispensabil al formarii

personalitatii si gradinita
1-o prilejuieste din plin.

,»Socializarea copilului, spune
Osterrieth, is1 gaseste negresit terenul, de

preferintd in gradinitd si unele lucrari subliniaza
incontestabila superioritate din punct de vedere al
independentei, Increderii in sine, adaptabilitatii
sociale si a curiozitdtii intelectuale dovedite de
copiii care au frecventat aceastd institutie,
avantaje care se mentin timp de multi ani dupa ce
copilul a pardsit-0”."2

Asigurand un contact initial agreabil cu
mediul gradinitei, se creeazd premisele necesare
tuturor celorlalte procese de socializare. Gradinita
va deveni, pentru copil, locul in care il agteapta in
fiecare zi surprize si bucurii, in care se simte liber,
isi gaseste prieteni de joaca, 1si satisface setea de
cunoastere. Aici, dintre cei la fel cu el isi va
identifica mai clar si mai real locul sau in familie,
in gradinita, In grupele de copii si 1si va castiga
autonomia in activitati zilnice.

Sistemul de relatii care se incheagd in
spatiul gradinitei il fac pe copil sd dobandeasca
incredere in sine, pentru ca se simte comfirmat in
tot ce face, se masoara cu cei ca el. Cu referire la
rolul gradinitei, R. Vicent noteaza: ,,Copilul
gaseste o lume pe masura lui, inconjurat de cei de
0 seama cu el, se simte Intotdeauna mai liber si
mai puternic in fata adultului”.

Faptul cd 1n gradinitd copilul are
posibilitatea de a se compara cu altul si treptat sa-
si dea mai bine seama de ce poate si totodata sa
aibd curajul de a se angaja in competitii,
reprezintd o alta laturd a maturizarii sale sociale.

ANALIZA SI INTERPRETARE
Problematica debutului scolar a generat
chiar dispute intre cadrele didactice. Unele dintre
ele considerda ca important pentru pregatirea
scolard este aspectul cognitiv, altele insd pun

socializing occurs around the age of 5
when personality features are outlined”'’.
The main content of this kind of
socialization is the sensitiveness towards
social stimuluses, the development of
receptivity for social duties and being
able to cooperate with others.

The child that does not live among his
peers can not identify himself with them,
can not find playmates, is deprived of the
exuberance and imagination typical of the
age and attraction towards playing.
Experience in interracting with children
his own age is a key factor in developing
the later personality and is first obtained
in kindergarten.

Providing a pleasant initial contact with
kindergarten creates the necessary
prerequisites to all the other social
processes. Kindergarten will become for
the child the place in which he will
discover new and surprising things, that
will bring him joy, the place where he
feels free, where he finds playmates and
where his thirst for knowledge is satisfied.
Comming into contact with children his
own age will help him to identify his
place in his family, in kindergarten, in
children groups and will help him become
more independent.

The system of intercourses that are
formed in kindergarten help the child to
gain self confidence. When refering to the
part of kindergarten in a child’s life, R.
Vicent notices that ,,the child finds here a
world of his own that makes him feel
stronger and more free in facing the
adults”'®.

In kindergarten the child has the
possibility to compare himself with other
children, to grow stronger and to gain
more courage when engaging in
competitions. This helps him to grow
socialy speaking.

Analysis and interpretation
Debut issue has generated even disputes
between school teachers. Some of them
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accent pe aspectele socio-afective. Consider ca
debutul scolar al copilului este optim 1n conditiile
in care copilul este pregatit atat sub aspect
cognitiv cat si socio-afectiv. Accentudm insa
acest al doilea aspect (socio-afectiv) in pregatirea
copilului pentru scoald pentru ca pornim de la
ideea ca un copil care are un bagaj de cunostinte
mai putin solid §i care este maturizat socio-afectiv
va pasi in clasa [-a cu mai mari sanse de reusita
scolarda decat unul care a acumulat foarte multa
informatie dar care este imatur din punct de
vedere social. In acest ultim caz, copilul este
dependent de informatia si de ajutorul
educatorului, iar integrarea Iui in colectiv se face
lent sau deloc, rezultatele sale la invatatura fiind

Scopul acestei cercetdri este acela de a
evidentia faptul ca un copil care a frecventat o
gradinitd cu program prelungit va prezenta in
momentul debutului scolar un grad superior de
maturizare sociala.

Avantajele  unei
program prelungit

Copilul care a frecventat o gradinitd cu
program prelungit va prezenta in momentul
debutului scolar un grad superior de maturizare
sociald. Aceasta se referda la insusirea unor
deprinderi de conduita civilizatd in colectiv, la
existenta unei independente relative a copilului in
actiuni si fatd de adult, la posibilitatea de a se
adapta facil la prezenta persoanelor striine, la
prezenta spiritului de intrajutorare. Perseverenta
in actiuni, increderea in fortele proprii sunt
abilitditi luate in considerare in aprecierea
maturitdtii copilului. El trebuie sa fie constient de
necesitatea de a se integra in colectiv, de a se
subordona regulilor impuse de aceasta, de a-si
asuma sarcini bine delimitate si de a le indeplini
cu simt de raspundere.

Am incercat sa aflu care sunt, In
perceptia invatatorilor avantajele unei gradinite cu
program prelungit. Din tabelul numarul 4 se poate
observa ca aproape jumatate (45%) dintre
invatdtori considerd ca in gradinitele cu program
prelungit, copiii dobandesc o independentd mai
mare in actiuni si unul fatd de celdlalt, comparativ
cu copiii care frecventeaza o gradinita cu program

gradinite cu

consider that the school preparation is
important for cognitive aspect, but others
focus on socio-emotional aspects. I
believe that children school-start is best in
circumstances where the child is ready
both in terms of socio-cognitive and
affective. But we emphasize the latter
aspect  (socio-affective) to  prepare
children for school because we start from
the idea that a child who has knowledge
is less robust and mature socio-emotional
in the I-st class will walk with better
chances school success than one who has
accumulated a lot of information but is
socially immature.

In the latter case, the child is dependent
on information and educator support and
integration into the team is slow or not,
his results at school are often below the
limits of its possibilities real.

The purpose of this research is to
highlight the fact that a child who
attended kindergarten with extended
program will debut this school when a
higher degree of social maturity.

Advantages of a preschool with
extended hours

The child attending kindergarten with
extended hours beginning when the school
will present a higher degree of social
maturity. This refers to the acquisition of
collective skills, civilized conduct, the
existence of a relative independence of
the child and to adult actions, the
possibility to easily adapt to the presence
of foreigners in the spirit of self-help.
Perseverance in action, self-confidence
skills are taken into account when
assessing the child's maturity. He must be
aware of the need to join the collective, to
be subordinated to the rules imposed by it,
to assume the tasks are well defined and
meet them with a sense of responsibility.

I tried to know what are the benefits of a
preschool teacher perceptions of extended
hours. The Table shows that almost half
(45%) of teachers consider that children
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normal. Un sfert dintre subiecti apreciaza faptul
cd gradinita cu program prelungit le asigura
copiilor un program de munca si viatd echilibrat,
pentru 20% dintre invatatori gradinita cu program
prelungit este locul unde se realizeaza o mai buna
socializare, iar 10% considera ca avantajul

in prolonged, children gain greater
independence in action and to each other,
compared with children attending a
kindergarten full-time. A quarter of
respondents like the fact that kindergarten
children with extended hours to ensure a

principal constd din faptul ca parintii au balanced work-life program for
certitudinea sigurantei copiilor in timpul in care kindergarten teachers with 20% of

nu pot fi ei insisi cu copii lor.

Avantajele gradinitei cu program prelungit

overtime is where socializing is done
better, while 10% believe that the main
advantage consists of parents are satisfied
that the safety of children when they can
not be themselves with their children.

arianta Dobandesc o
) Un program o
mai mare ) ) Parintii  au
' de munca si | O mai buna _
independenta | _ o certitudinea | TOTAL
‘ | viata mai | socializare _ _
subiect in actiuni si sigurantei
echilibrat
fata de adult
Absolut 9 5 4 2
20
% 45 25 20 10 100
indergarten
benefits  in .
subject program of
extended .
rogramme acquire work  and better social | parents
P greater adult  life . . . TOTAL
: activity satisfisfaction
. independence | more
varianta . )
in action balanced
subiect
Absolut 9 5 4 2 20
% 45 25 20 10 100

Coreland intrebarea referitoare la avantajele unei
gradinite cu program prelungit cu diferite
variabile se constatd cd cei care considerd ca

Correlating the question about the
benefits of a preschool with extended
program with different variables shows that
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principalul avantaj al gradinitei cu program
prelungit este faptul ca aici copiii dobandesc o
mai mare independentd in actiune si fatd de
adult, sunt mai cu seama cei care:

> se declarda multumiti si foarte multumiti
(98,80%) de stadiul de maturitate cognitiva al
copiilor;

> constatd ca interesul pentru activitatea
scolard al acestor copii este mare i foarte mare
(64.,28%);

> observa diferentele dintre copiii care au
frecventat o gradinita cu program prelungit si cei
care provin din gradinitele cu program normal
(37,5%), diferente care constau din faptul ca
primii sunt mai sociabili, mai disciplinati, se
integreaza cu mai multa usurinta in activitatea de
tip scolar, se adapteaza mai repede, sunt mai
atenti, se conformeazd mai bine, sunt mai
ordonati, mai receptivi au o comportare
civilizatd, cunosc regulile de igiend, cunosc
regulile grupului, prezintd initiativd 1n actiune,
au spirit de intrajutorare, sunt foarte bine
pregatiti etc;

Mai mult de jumétate dintre invatatorii
care apreciazd ca in gradinitele cu program
prelungit copiii  dobandesc mai multa
independenta in actiune si fatd de adult au studii
liceale si postliceale (53,85%), ceilalti avand
studii superioare.

Un sfert dintre subiecti considerd ca
principalul avantaj al gradinitei cu program
prelungit este un program de muncad si viatd
echilibrat. Acest lucru poate sa insemne faptul ca
pentru acesti subiecti rolul gradinitei cu program
prelungit este in primul rdnd de a suplini rolul
familiei, aportul gradinitei In directia socializarii
si instruirii copiilor fiind mai mic in opinia
acestora. O treime din acestia (33,33%) se
declard multumiti de stadiul de maturitate
cognitivdi a copiilor, in aceeasi proportie
(33,33%) considera ca interesul pentru
activitatea de tip scolar este potrivitd, nu reusesc
sa sesizeze nici o diferentd Intre copiii proveniti
din gradinite cu program prelungit si cei
proveniti din gradinite cu program normal (DA-
25%, NU 25%); sunt tineri cu varsta pana la 35
ani si cu o medie in profesie de pana la 20 ani, o
treime dintre acestia(33,33%).

those who believe that the main advantage
of the extended hours kindergarten here is
that children become more independent in
action and the case of adults, especially
those who are :

] are satisfied and very satisfied (98.80%)
of children's cognitive stage of maturity;
1 notes that interest in school activities of
these children is high and very high
(64.28%);

'] observed differences between children
who attended kindergarten with extended
hours kindergarten and those from normal
program (37.5%), differences consist in the
fact that the former are more sociable, more
disciplined, more easily integrated in the
school-type activities, are adapting more
quickly, are more attentive, better comply,
are more ordered, more responsive, have a
civilized behavior, know the rules of
hygiene, know the rules of the group,
presented the initiative in action, have the
spirit of mutual aid, etc. are very well
prepared.

More than half of teachers who believe that
their children in extended children become
more independent in action and to have
adult high schools and colleges (53.85%),
the other having higher education.

A quarter of respondents considered that
the main advantage of the extended hours
kindergarten program is a work-life
balance. This could mean that for these
subjects the role of the kindergarten
program is primarily extended to fill the
role of family, contribution towards
socialization and training kindergarten
children is lower in their view. A third of
them (33.33%) are satisfied with children's
cognitive stage of maturity in the same
proportion (33.33%) consider that the
interest in school work type is appropriate,
fail to notice any difference between
children came from the garden with the
prolonged and kindergartens are coming
from (Yes-25% ,No 25%) are young people
aged up to 35 years in the profession and an
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Cei care considera ca gradinita cu
program prelungit asigura o mai buna socializare
a copiilor sunt foarte multumiti de stadiul de
maturitate cognitiva a copiilor(28,57%), o treime
din acestia(33,33%) considera ca interesul
pentru activitatea de tip scolar este prezent in
masurd potrivitd, sesizeaza Intr-o proportie
remarcabila(37,5%) diferente 1intre copiii
proveniti din gradinite cu program prelungit fata
de cei din gradinitele cu program normal, sunt
mai ales cei cu studii superioare(28,57%), au o
medie in profesie peste 20 ani - un sfert dintre
invatatori - §i se situeaza in segmentul de varsta
cuprins intre 36-45 ani(o treime reprezentata de
33,33%).

Stadiul de maturitate sociala a
copiilor din gradinitele cu program prelungit

Maturitatea sociald a copiilor 1n

momentul intrdrii in scoala a fost apreciatd
pozitiv de toti Invatatorii chestionati sub toate
aspectele sale.
Acesti copii se conformeaza regulilor grupului in
jocuri sau activitdti(95% din cei chestionati).
Intr-un procent apropiat celui anterior(90%)
apreciaza cd, la intrarea In scoald, copiii care au
frecventat o gradinitd cu program prelungit se
comportd civilizat in timpul jocurilor de
grup.85% dintre invatatori constatd cd sunt
cunoscute de copii regulile de igiend personala si
in acelasi procent apreciaza ca prezinta initiativa
in actiune. Spiritul de intrajutorare cu alti copii
in realizarea unor lucrari comune este remarcat
de 80% dintre subiecti, iar 75% afirma ca se
achitd de responsabilititile pe care le au in
microgrupul din care fac parte. Totodata, ei au
capacitatea de a stabili raporturi
interpersonale(65%), sunt 1n stare sa-gi exprime
opinia cu privire la consecintele pozitive sau
negative ale unor comportamente(55%), prezinta
o independentd relativd in actiune si fatd de
adult( 55%) si in cea mai mica proportie (40%)
apreciaza ca sunt capabili sd-si subordoneze
interesele personale celor colective.

Diferente existente intre copiii
proveniti din gradinita cu program prelungit
si cei care provin din gradinita cu program
normal

average of up to 20 years, one third of them
( 33.33%).
Those who believe that such kindergardens
with extended hours provide better
socialization of children are very satisfied
with the state of children's cognitive
maturity (28.57%), one third of them
(33.33%) consider that the interest in school
activities such is now in a position
appropriate, refer a remarkable proportion
(37.5%) differences between children from
kindergartens are extended to the normal
program of the kindergartens are mostly
those with higher education (28.57%)
profession have an average over 20 years -
a quarter of teachers - and the age between
36-45 years (one third represent 33.33%).
Stage of social maturity of children

Social maturity of children at school entry
had been positively assessed by all teachers
interviewed in all its aspects.
These children wunderstand
involved in  games and other activities
(95% of respondents). In a similar
proportion of the above (90%) believes that
entry into school, children who attended
kindergarten with overtime behave during
games grup. 85% of teachers found that
children are aware of hygiene rules
personal likes and at the same percentage
that shows initiative in action. The spirit of
mutual aid with other children in the
development of joint activities was noticed
by 80% of the subjects while 75% say that
they fulfill their responsibilities in
microgrupul they belong. However, they
have the ability to establish interpersonal
relationships (65%), are able to express
their views on positive and negative
consequences of some behaviors (55%)
show a relative independence in action and
to adult (55 %) and lowest proportion

the rules

(40%) think that they are able to
subordinate personal interests to the
collective.

Differences exist between children from
kindergarten with prolonged programme
and those from kindergarten with normal
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Pregatirea pentru scoald reprezintd o
problemd complexd care vizeaza investigarea
reusita startului scolar.

Potrivit schemei maturitdtii scolare,
dupa Bernard, personalitatea matura pentru
scoala trebuie sa se caracterizeze prin: maturitate
fizica, mentald, volitiva, sociald, morald, pentru
munca.

Copilul care a frecventat o gradinita cu
program prelungit va prezenta in momentul
debutului un grad superior de maturizare sociala.
Aceasta se referd la insusirea unor deprinderi de
conduitd civilizatd in colectiv, la existenta unei
independente mai mari in activitate si fatd de
adult, la posibilitatea de a se adapta facil la

prezenta persoanelor strdine, la prezenta
spiritului  de intrajutorare. Perseverenta in
actiuni, 1Increderea in fortele proprii sunt

obiective luate 1n considerare in aprecierea
maturitatii copilului. El trebuie sd fie congtient
de necesitatea de a se integra in colectiv, de a se
subordona regulilor grupului, de a-si asuma
sarcini bine delimitate si de a le Indeplini cu
simtul raspunderii. De asemenea, este necesar sa
dispund de posibilitatea de a-si pune pe plan
secundar interesele personale, sd-si sustind unele
argumente intemeiate, chiar dacd intampina
opozitia celorlalti, dar sa accepte cerintele
Justificate.

In incercarea de a afla opinia
invatatorilor referitoare la diferentele intre copiii
care au frecventat o gradinitd cu program
prelungit si cei proveniti din gradinite cu
program normal am constatat cd mai mult de
jumatate din acestia(60%) apreciaza ca nu exista
diferente intre cele doua categorii de copii.

programme(8 a.m. — 12 a.m.).

Preparing for school is a complex issue
which envisages a wide range of
availability to ensure successful start of
school.

The maturity schedule of school, after
Bernard, mature personality school should
be characterized by: physical maturity,
mental, volitional, social, moral, for work.
The child attended kindergarten with
extended hours will debut when a higher
degree of social maturity. This refers to the
acquisition of collective skills civilized
conduct, the existence of an activity and
greater independence from adults, the
possibility to easily adapt to the presence of
foreigners in the spirit of self-help.
Perseverance in action, self-confidence are
goals taken into account when assessing the
child's maturity. He must be aware of the
need to integrate the collective group of
rules to obey, to assume the tasks are well
defined and meet them with a sense of
responsibility. It is also necessary to have
the opportunity to put their personal
interests as a sideline, to support some
reasonable arguments, even when opposed
to others, but accept justified requirements.
In an attempt to find out the opinion of
teachers about the differences between
children who attended kindergarten with
prolonged and those from kindergartens are
found that more than half of them (60%)
consider that there is no difference between
the two categories children.
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60%

Existenta diferentelor intre copiii proveniti
din gradinita cu program prelungit si cei
din gradinita cu program normal

B DA
ENU

60%

Are there differences between pupils from normal
kindergarten and extended hours kindergarten ?

Cei care considera ca nu existd diferente sunt
mai cu seama cei care:

> apreciaza cd in gradinitele cu program
prelungit copiii dobandesc o independenta mai
mare n activitate si fatd de adult;

> se declard doar multumiti de stadiul de
maturitate cognitiva a copiilor;
> considerda cd avantajul gradinitei cu

program prelungit il constituie programul de
munca si viatd mai echilibrat

> au studii liceale si postliceale

> vechimea in munca este cuprinsa intre
11-20 ani

> varsta este cuprinsa intre 36-45 ani

Cei care sesizeaza diferente intre
copiii proveniti din gradinita cu program
prelungit si cei care provin din gradinita cu
program normal sunt cei care:

- constatd ca in gradinita cu program prelungit
se realizeaza o mai buna socializare(75%);

- se declara foarte multumiti de stadiul de
maturitate cognitivd a copiilor (mai mult de

O YESH

ENO
Those who consider that there are
differences especially those who:

1 considers that the children in prolonged
children become more independent in an

activity and to adult;
1 only be satisfied with the state declares
the cognitive maturity of children;

] believes that the advantage of extended
hours kindergarten program is to balance
work and life
"1 graduated high school and colleges

71 seniority is between 11-20 years
0 age 1s between 36-45
Those  who  refer children from
kindergarten differences between
prolonged and those from kindergarten
normal program are those:
- Notes that the extended hours
kindergarten provides a better social
(75%);

! Patrautd, T., Didacticometrie, Editura Didactica si Pedagogicd R. A. , Bucuresti, 2008, pagina 183
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jumatate dintre subiecti);

- observa ca interesul copiilor care frecventeaza
o gradinitd cu program prelungit pentru
activitdtile de tip scolar este mai mare/ foarte
mare;

- au studii superioare;

- au varsta de peste 45ani.

Fiecare copil in parte va avea o situtie
particulard (proprie) 1n reusita/ nereusita
scolara. Astfel, putem spune ca factorii reusitei
scolare se combina/ se recombina diferit de la o
persoana la alta.

Indicatorii de reusitd scolard, in viziunea lui
Paun, sunt:

" maturitatea cognitiva

* maturitate socio-afectiva

Referitor la sansele de reusita ale
copiilor proveniti din gradinitele cu program
prelungit o treime dintre subiecti considera ca
aceste sanse sunt foarte mari, aproape doud
treimi ca acestea sunt mari, iar restul de 10%
considera ca acestea sunt nici mici, nici mari.

CONCLUZII SI SUGESTII

Cercetarea de fatd a pornit de la
ipoteza:  Daca prescolarul frecventeaza o
gradinita cu program prelungit atunci sansa
unui debut gcolar optim creste.

In urma analizei si interpretirii
datelor rezultate, reies urmatoarele aspecte:
0 in momentul intrarii in clasa I copilul
trebuie sa fie pregatit pentru invétarea de tip
scolar
0 debutul optim al copilului in conditiile
in care copilul este pregatit atat sub aspect
cognitiv cat si socio-afectiv
0 accentul in pregétirea copilului cade pe
aspectul socio-afectiv pentru ca se porneste de
la ideea ca un copil care are un bagaj de
cunostinte mai putin solid §i care este maturizat
socio-afectiv va pasi in clasa I cu mai mari
sanse de reusitd scolara decat unul care a
acumulat foarte multe cunostinte dar este
imatur socio-afectiv
0 copilul care a frecventat o gradinita cu
program prelungit va prezenta in momentul
debutului scolar un grad superior de maturitate

- Declare themselves very satisfied with
the state of children's cognitive maturity
(more than half of subjects);
- Notes that the interest of children
attending a kindergarten with extended
hours for school-type activities is high /

very high
- Have higher education;
- Are aged 45ani.

School success factors combine /
recombine different factors depending
from one person to another.

Indicators of school success according to
Peacock are:
O cognitive maturity
] socio-emotional maturity

Regarding the chances of children from
children in prolonged third of respondents
considered that the chances are very high,
almost two thirds of them are great, and
the remaining 10% believe that they are
neither small nor large.

Conclusions and suggestions

The present research started from the
assumption if attending a kindergarten
pupil with a chance to work long hours
when school debut optimum increases.
Following data analysis and interpretation
of results, refer to the following aspects:
* when entering the first grade child must
be ready for school-type learning
» optimal onset of the child while the child
is ready both in terms of socio-affective
and cognitive
* emphasis is on preparing children for
socio-affective aspect that assumes that a
child who has a stock of knowledge is less
robust and mature socio-emotional in class
I will proceed with the greatest chance of
success than school one who has gained a
lot of knowledge but socio-emotional
immaturity

¢ children who attended kindergarten with
extended hours will debut this school when
a higher degree of socio-emotional
maturity
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socio-afectiva

0 pregatirea pentru scoalda reprezintd o
problema complexd care vizeazd integrarea
asigura reusita startului scolar

0 fiecare elev in parte va avea o situatie
particulara (proprie) 1in reusita/ nereusita
scolard. Astfel, putem spune ca factorii reusitei
scolare se combind/ recombina diferit de la o
persoana la alta

Pentru a mari sansele unui debut
optim, sugerez urmatoarele solutii:

1. deoarece cercetarile de psihologie sociala
au stabilit cd o socializare masiva a individului
se produce in jurul varstei de 5 ani, iar intre 3-7
ani se produc, printre altele schimbari ale
modului in care copilul vede lumea si pe sine,
generalizarea, nu doar a grupei pregatitoare ci a
gradinitei 1n totalitate (incepand cu grupa mica)
ar conduce la 0 mai buna formare a aptitudinii
de scolaritate, la crearea premiselor integrarii
copilului 1n activitatea scolard cu sanse sporite
de reusita.

2. deoarece gradinita cu program prelungit
contribuie la realizarea unui grad superior de
maturitate sociald, sd 1 se acorde importanta
mai mare eventual prin marirea numarului
acestui tip de gradinite

3. programa ar putea fi mai relaxatd sub
aspect cognitiv cu accent pe aspectul socio-
afectiv

4. procesul de socializare al copiilor prescolari
sd constituie o problema pentru Intreaga
comunitate, astfel incat in acest proces sa nu fie
implicati doar parintii i profesorii

5. o mai buna si adecvata dotare a unitatilor de
invatdmant prescolar care sd vina in sprijinul
educatorului in efortul acestuia de a face din
gradinita - pentru copil - locul in care il asteapta
in fiecare zi surprize si bucurii, in care se simte
liber, 1s1 gaseste prieteni de joaca, isi satisface
setea de cunoastere.

Procesul de formare a cetdteanului
cultivat de maine, capabil sa aibd un rol
constructiv in viata sociala, este supus unor
presante exigente determinate de dinamica
vietii sociale. Daca omul se defineste prin
proiectul vietii sale, cu atat mai mult educatorul

* Preparation for school is a complex
problem that aims at integrating a wide
range of availability to ensure success of
school start
e each student will have a particular
situation (own) the success / failure at
school. Thus, we can say that school
success factors combine / recombine
different from one person to another

To increase the chances of an optimal start,
I suggest the following solutions:

1. as social psychology research has
established that massive socialization of
the individual occurs around the age of 5
years and between 3-7 years producing,
among other changes in how the child sees
the world and himself, generalization, not
only kindergarten preparatory group but
completely (from junior) would lead to
better training of ability in schooling,
creating preconditions to integrate the
child in school activities increased chances
of success.

2. since kindergarten with extended hours
contribute to a higher degree of social
maturity to be given greater importance
perhaps by increasing the number of this
type of garden

3. curriculum could be more relaxed with
an emphasis on the cognitive aspect of
socio-emotional aspect

4. preschool children's socialization
process to be an issue for the community
so that this process is not only involved
parents and teachers

5. better and proper equipping of primary
schools to assist the educator in his effort
to make kindergarten - for children - the
place that awaits him every day surprises
and joys, that feels free, he finds friends
play, their thirst for knowledge.

The process of formation of -cultured
citizen of tomorrow, able to take a
constructive role in society, is under
pressure due to the dynamic demands of
social life. If man is defined by his life
project, the more the teacher is defined by
educational action projects which it builds
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se defineste prin proiectele de actiune educativa
pe care si le construieste si in lumina carora a
format oameni competenti pentru viitorul
societdtii. Certitudinea eficientei ne-o da insa
experimentul, n efortul permanent de asigurare
a calitdtii activititii cu elevii', in consecintd de
asigurare a reusitei scolare.

Bibliografie:
Dictionar de psihologie sociala- Editura

Stiintifica si Enciclopedica, Bucuresti, 1981
Kulcsar T.-Factorii psihologici ai reusitei

scolare, Editura Didactica si pedagogica,
Bucuresti, 1978
Osterrieth ~ P.-Introducere  in  psihologia

copilului, Editura Didactica si Pedagogica,
Bucuresti, 1976,

Paun E.(coordonator)- Reprezentarile copiilor
de 6-7 ani despre scoala, Editura Tudor,
Bistrita, 1998

Patrauta, T., Didacticometrie, Editura Didactica
si Pedagogica R. A., Bucuresti, 2008

Revista Invatamantului prescolar , nundrul 1-2,
1998

Vasilescu A, Adaptarea scolara, Editura
Stiintifica si Enciclopedica, Bucuresti, 1988
Vaideanu G.(coord) - Dictionar de pedagogie,
Editura Didactica si Pedagogica,
Bucuresti, 1979

Vicent R.- Cunoasterea copilului, Editura
Didactica si Pedagogica, Bucuresti, 1974

and in the light of competent people who
formed the company's future. Certainty
efficiency but gives us the experiment, the
constant effort to ensure the quality of

students, therefore to ensure school
success.
Bibliography:

Dictionar de psihologie sociala- Editura
Stiintificd i  Enciclopedica, Bucuresti,
1981

Kulcsar T.-Factorii psihologici ai reusitei
scolare, Editura Didactica si pedagogica,
Bucuresti, 1978

Osterrieth P.-Introducere in psihologia
copilului, Editura Didactica si Pedagogica,
Bucuresti, 1976,

Paun  E.(coordonator)-  Reprezentarile
copiilor de 6-7 ani despre scoala, Editura
Tudor, Bistrita, 1998

Patrautd, T., Didacticometrie, Editura
Didactica si Pedagogica R. A. , Bucuresti,
2008

Revista Invatamantului prescolar , nunarul
1-2, 1998

Vasilescu A, Adaptarea scolara, Editura

Stiintifica si Enciclopedica,
Bucuresti, 1988

Viéideanu G.(coord) - Dictionar de
pedagogie, Editura Didactica si

Pedagogica, Bucuresti, 1979
Vicent R.- Cunoasterea copilului, Editura
Didactica si Pedagogica, Bucuresti, 1974

! Kulesar T.-,,Factorii psihologici ai reusitei scolare”, Editura Didactica si pedagogicd, Bucuresti, 1978, pagina

35-44
% Idem 1, pagina 37

3 Paun E.(coordonator)- ,,Reprezentérile copiilor de 6-7 ani despre scoalda” Editura Tudor, Bistrita, 1998,

pagina29
4

.Vasilescu A, ,,Adaptarea scolara”, Editura Stiintifica si Enciclopedica, Bucuresti, 1988, pagina 28-31

.idem 3, pagina 22
.idem 4, pagina 10
.idem 1, p. 86

© ® N N W»n

XXX ,,Revista Invatimantului prescolar ” nunarul 1-2, 1998, pagina 16

. Vaideanu G.(coord) ,,Dictionar de pedagogie”, Editura Didactica si Pedagogica, Bucuresti, 1979, pagina 165

19 Osterrieth P.-,,Introducere in psihologia copilului”, Editura Didacticd si Pedagogica, Bucuresti, 1976, pagina

86

Annals of the ,,Constantin Brancusi” University of Targu Jiu, Education Sciences Series, Issue 3/2010

119



Analele Universititii “Constantin Brancusi” din Targu Jiu, Seria Stiinte ale Educatiei, Nr. 3/2010

.xxx-,,Dictionar de psihologie sociald”, Editura Stiintifica si Enciclopedica, Bucuresti, 1981, pagina 229

.idem 10, pagina 131

. Vicent R.- ,,Cunoasterea copilului”, Editura Didactica si Pedagogica, Bucuresti, 1974, pagina 247

' idem 1, p. 86

. Vaideanu G.(coord) ,,Dictionar de pedagogie”, Editura Didactica si Pedagogica, Bucuresti, 1979, pagina 165

. Osterrieth P.-, Introducere 1n psihologia copilului”, Editura Didactica si Pedagogicd, Bucuresti, 1976, pagina
86

' xxx-,Dictionar de psihologie sociala”, Editura Stiintifica si Enciclopedica, Bucuresti, 1981, pagina 229

'® Vicent R.- ,,Cunoasterea copilului”, Editura Didactic si Pedagogica, Bucuresti, 1974, pagina 247

=N

Annals of the ,,Constantin Brancusi” University of Targu Jiu, Education Sciences Series, Issue 3/2010

120




