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The teaching-learning process is a process of knowledge of a particular invoice, given by its contextualized
character (at the educational process). Just as the subjects of education do not identify with the sciences from
which they originate, nor does the knowledge of the didactic invoice identify with the scientific one, there are
some features that distinguish them. In education, the accumulation of knowledge is achieved by appealing to the
"multiple" and "complementary" interactions between teaching-learning-assessment, i.e. between the activity of
the teacher and that of the student. Therefore, communication is not a neutral one, independent of the two
interlocutors, but, first of all, it is a direct, interpersonal communication, carried out through co-participatory
activities, such as frontal activities (courses, conferences, lessons, seminars, guided practical work, scientific

circles, activities in application schools etc.).
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The components of the educational process indicate the outcomes pursued by its
dynamics, those elements conveyed to the student within his/ her professional / vocational
training accomplished via the educational environment. The elements we refer to encompass
knowledge, abilities, skills and habits. The picture below encompasses these elements

(Bontas, 2001, pp. 101-103):

Table 1
COMPONEN
T

ETYMOLOGY DESCRIPTION

Knowledge Lat. cognoscere; Fr.| e Knowledge represents the cognitive

connaissance =  the component of the educational process,
information, expressed via information as notions,

understanding and skills concepts, validated ideas, principles,

that you gain through

education or experience

hypotheses, theories, postulates, axioms
etc. They represent the object of teaching

leaning assessment for a certain subject or
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for the whole body of disciplines.
e Therefore, knowledge may be:
e general
e scientific

e technical

Abilities

Lat. percipere = ability
to do something the fact
that

somebody/something is

able to do something

e Ability represents the formative-actionable
component of the educational process
expressed via the ability to apply
knowledge correctly, actively,
participative and adaptable to the context.

e Abilities are acts of skill, ability and
mastery learned by  accumulating
experience. They may be

Intellectual abilities proper to calculus,

solving  different theoretical problems,
skimming a text and find the main ideas etc.
- Practical, making use of an apparatus,

accomplishing different technical operations

Skills

Lat. deprindere = the
ability to do something

well

o Skills represent the abilities to apply the
information operatively (easy), rapidly and
with high efficiency by obeying the
features of skill (mastery, correctness,
ability under varied and changeable
conditions)

e Skills represent the ability become a
reflex, the ability that attained the
automation stage of the components,
operations or application actions.

e One can achieve skill via systematic
reiteration and continuous of the ability
(the repetition becomes automatization of

the operational components, the set
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remains conscious).

Habits Lat: refluxus, Fr: | « Habits represent the formative-educational
habitude = a thing that component to apply the knowledge
you do often and almost frequently, as life necessity, as a rule, as
without thinking, total reflex. Like in the case of skills, the
especially  something conscious coordinates remain basic for the
that is hard to stop doing set of activities and behaviours (instances

of habits, hands washing before dining,
ordering the objects before leaving the
work place, paying respect to the elders,
polite greetings, doing homework etc.)

e Nonetheless, repeating some mistaken
habits is wrong because once they become
bad habits they also become too resistant

to get rid of them.

As a relationship between people, education identifies at least two interlocutors, the
educator and the educated one, who are in a context and resort to a code to be able to
communicate. As education is carried out in and through the educational process in school,
the two poles — the teacher and the student — are identified in a formal context and
communicate through the use of a code that ensures effectiveness and effectiveness of
communication.

In education, the accumulation of knowledge is achieved by appealing to the "multiple"
and "complementary" interactions between teaching-learning-assessment, i.e. between the
activity of the teacher and that of the student. Therefore, communication is not a neutral one,
independent of the two interlocutors, but, first of all, it is a direct, interpersonal communication,
carried out through co-participatory activities, such as frontal activities (courses, conferences,
lessons, seminars, guided practical work, scientific circles, activities in application schools etc.).

Although there is growing talk of diminishing the teacher's role in the educational
process (even his substitution by calling on robots of different categories and degrees of
artificial intelligence), the role of the teacher remains decisive in individual training through

cultural transmission and social integration. Direct communication largely develops 'elements
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of closeness, human experiences and relationships, even affective, qualities that need to be

considered' (Bontas, 2001, p.96) in individual training.
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