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Abstract: Interesul pentru educatie a fost
dintotdeauna o preocupare majord a societdatilor
si a elitelor lor. In perioada modernd, incepind
cu revolutia industrial, cand accesul la scoald s-
a generalizat, invagamantul a devenit o prioritate
pentru toate clasele sociale, fie si doar din
speranta, justificatd, ca individul sa se poate
ridica deasupra conditiei date de familia, locul si
circumstantele in care s-a nascut (1). Cum sa
facem acum, cdnd harta etnica §i chiar sociala a
Europei unite se tot schimba, sa ne pdstram
identitatea si valorile nationale si sa le adaugam
valorilor internationale? Sa ne gasim un loc §i o
directie.
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In intreg continentul european, inci de
la inceputul secolului X1X, dar mai ales dupa
mijlocul sdu, au aparut politici generale,
nationale de Invatdmant cu programme si
pedagogii menite sa se raspandeasca in toate
colturile societatilor.

Nici Romania nu a fost mai prejos —
personalitati cum ar fi Spiru Haret, Onisifor
Ghibu, Vladimir Ghidionescu, Emil Brandza,
Stefan ~ Barsanescu, Dimitrie Gusti,
contribuind enorm la promovarea atat a
valorilor romanesti dar si la integrarea celor
universale in culturd noastrd. Recomandam
celor interesati lucrarea profesorului Ion
Albulescu de la Cluj, “Istoria pedagogiei
romanesti”.

In perioada contemporana, globalizata,
super-tehnologizata si foarte dinamica In
ceea ce priveste piata muncii, tarile care au
reusit s creeze schimbari majore si benefice
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Abstract: The interest in education has
always been a major concern of the societies and
their elites. In the modern period, starting with the
industrial revolution, when access to school has
become generalized, education has become a
priority for all social classes, even if it is only
justified, that the individual can rise above the
condition of the family, place and circumstances
in Who was born (1). How do we now do when the
ethnic and even social map of the united Europe is
changing, preserving our national identities and
values, and adding them to international values?
Let's find a place and a direction.
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Throughout the continent, from the
beginning of the nineteenth century, but
especially after its midday, general policies,
national curricula with programs and
pedagogues aimed at spreading across the
corners of societies appeared.

Romania was also no less prominent -
personalities such as Spiru Haret, Onisifor
Ghibu, Vladimir Ghidionescu, Emil Brandza,
Stefan Barsanescu, Dimitrie Gusti,
contributing enormously to the promotion of
both Romanian values and the integration of
the universal in our culture. We recommend
to those interested the work of Professor lon
Albulescu from Cluj, "History of Romanian
Pedagogy".

In the contemporary, globalized, super-
technological, and very dynamic labor
market, countries that have managed to create
major and beneficial changes in education
have shared a few things in common in their
education policies (2)
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pentru invatamant au avut cateva lucruri in
comun 1n politicile lor educationale (2)

Experienta reformelor din tari ca
Polonia, Coreea de sud, Finlanda, Singapore,
Canada, Estonia sau Australia, si aici trebuie
avute in vedere si experientele negative, arata
ca exista trasaturi comune ale drumului catre
succes care ar putea fi sintetizate intr-un
“decalog” pe care Romania l-ar putea urma
in dorinta ei legitima de a-si decide propriul
destin prin generatiile viitoare. Astfel, este
necesara:

1. Crearea unei viziuni de fara pentru
educatie si invatamant pe termen lung.
Finlanda de exemplu, are ca scop ca “prin
educatie de nivel inalt, tara sa poata sta mai
departe de influentele marilor puteri, astfel
pastrandu-si identitatea”; Singapore a avut
“trecerea de la lumea a treia la lumea intai
“iar in ultimii zece ani se concentreaza pe
mentinerea la acest nivel. De aceea, orice
dezbatere publica trebuie sa contribuie la
conturarea acestel viziuni care, odata
articulate, sa reprezinte punctal de referinta al
directiei de dezvoltare si perfectionare a
invatdmantului pe termen mediu si lung.
Analizele sistemelor performante sugereaza
ca este nevoie cam de sase ani pentru a se
vedea rezultate pozitive masurabile.

2. Stabilirea de standarde ridicate si
deci, de asteptari de la toti elevii si de la toate
scolile.

3. Egalitatea de gsanse pentru tofi
copiii. Pe langd nevoia de fonduri pentru
scolile si liceele de la tara sau din zone
sdrace, se poate stabili un sistem de aducere
la oras sau in scolile mai cautate a
invatatorilor si profesorilor, urmand un
sistem de alocare prioritara pentru cei ce stau
o perioada la tara sau in scolile defavorizate).

4. Pregatirea Vviitorilor profesori ar
trebui sa se faca in colaborare directa si
verificabila intre universitati si scoli, cu
practica la scoli — parte din cerintele pentru
acordarea diplomei. (4)

5. Alinierea curriculei pentru clasele 0-
12 si necesitatea coerentei in implementarea
el la nivel de clasa, cu asigurarea spijinului

The experience of reforms in countries
such as Poland, South Korea, Finland,
Singapore, Canada, Estonia, or Australia, and
negative experiences here also have to be
seen, shows that there are common traits of
success that could be synthesized in a ™
"Which Romania could follow in its
legitimate desire to decide its own destiny for
future generations. Thus, it is necessary:

1. Creating a country vision for
education and long-term education. Finland,
for example, aims that "through high-level
education, the country can stay away from the
influences of the great powers, thus
preserving their identity"; Singapore has had
"switching from the Third World to the First
World" and has been focusing on maintaining
that level over the last ten years. Therefore,
any public debate should contribute to the
shaping of this vision, which, once
articulated, is a reference point for the
medium to long-term development and
improvement  direction  of  education.
Performance analyzes suggest that it takes
about six years to see measurable positive
results.

2. Establish high standards and therefore
expectations from all students and from all
schools.

3. Equal opportunities for all children. In
addition to the need for funds for schools and
high-schools in the country or in poor areas, a
system can be put in place in the city or in the
more sought-after schools of teachers and
teachers, with a priority allocation system for
those who stay in the country Or in
disadvantaged schools).

4. Preparing future teachers should be
done in direct and verifiable collaboration
between universities and schools, with
practice at schools - part of the requirements
for awarding the diploma. (4)

5. Alignment of the curriculum for
grades 0-12 and the need for consistency in its
implementation at the class level, with the
provision of material support. This is a very
vulnerable point to the current situation,
because the existing documents separate the
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material. Acesta este un punct foarte
vulnerabil al situatiei  actuale, caci
documentele existente separa pedagogia de
curricula, aceasta din urma devenind doar o
ingiruire de continuturi. Se perpetueaza la
catedra idea ca cea mai importantd misiune a
dascalului este transmiterea informatiei, iar
pedagogia si metodica sunt doar niste
decoratiuni ulterioare.

6. Motivarea si implicarea elevilor in
intreg procesul scolar (excursii, ore dupa
scoald, sport organizat, activitafi artistice,
etc). La acest capitol s-au facut progrese
foarte bune in ultimii ani.

7. Clarificarea responsabilitatilor — si
folosirea lor pentru dezvoltare si initiative.
Cine scrie curricula, cine o verifica, de cate
nivele de inspectie este nevoie. De notat ca in
multe tari, acreditarile si evaluarile se fac in
proportie de 80%, intern. Inspectorii au ca
misiune principal sarcina de a verifica daca
ceea ce scoala a evaluat este adevarat si de a-
1 ajuta pe cei ce au nevoie sd se
imbunatateasca prin recomandari specifice.
Tot aici, este necesard cresterea gradului de
obiectivitate Tn evaluarile elevilor si corelarea
evaluarilor scolilor si liceelor cu evaluarile
de la testele nationale.(3)

8. Eficientizarea folosirii resurselor. Si
aici s-au facut progrese, insa descentralizarea
devine ineficientd dacd nu este corelatd cu
flexibilitatea in alocarea fondurilor.

9. Crearea unui “portret de caracter”,
asa cum il numea Simion Mehedinti, al
elevului. Sa ne punem de accord asupra
trasaturilor de character pe care ar trebui sa le
aiba un elev al societatii romanesti
contemporane §i, mai ales viitoare, Intr-0
lume globalizata. Cu ce poate contribui
caracterul viitorului cetitean roman la
bagajul umanitatii? O sa ne referim la putin
mai jos la ce ar trebuie sa includa el pentru ca
experienta ne-a convins cd acest “caracter”
implicit si explicit exprimat in programele
scolare poate deveni coloana vertebrald a
oricarui sistem educational ce are ca scop
desavarsirea individului ca membru al unei
societati democratice.

curriculum pedagogy, the latter becoming just
a series of contents. It is perpetuated at the
chair that the most important mission of the
teacher is the transmission of information, and
pedagogy and methodology are just some
subsequent decorations.

6. Motivate and involve students
throughout the school process (excursions,
hours after school, organized sport, artistic
activities, etc.). Good progress has been made
in this respect in recent years.

7. Clarifying responsibilities and using
them for development and initiatives. Who
writes the curriculum, who checks it, how
many levels of inspection is needed. Note that
in  many countries accreditations and
assessments are made at an internal rate of
80%. Inspectors have the primary task of
checking whether what the school evaluated
is true and helping those who need to improve
through specific recommendations. Here too,
it is necessary to increase the degree of
objectivity in student assessments and to
correlate the assessments of schools and
lyceums with assessments from national tests.
3)

8. Efficiency of resource use. Progress
has also been made here, but decentralization
becomes ineffective if it is not correlated with
flexibility in allocating funds.

9. Create a "portrait of character”, as
Simion Mehedinti called it, the student. Let us
agree on the character traits that a student of
contemporary Romanian society should have,
and especially future, in a globalized world.
What can the character of the future
Romanian citizen contribute to the luggage of
humanity? We will refer a little further to
what he should include because experience
has convinced us that this implicit and explicit
"character" expressed in school curricula can
become the backbone of any educational
system that aims to perfect the individual as a
member Of a democratic society.

10. Linking to successful educational
practices in the context of globalization (eg:
promoting John Hattie's analysis whose book
was translated into Romanian without being
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10. Conectarea la practicile educationale de
success 1n contextual globalizarii (ex:
promovarea analizelor lui John Hattie a carui
carte a fost tradusa in romaneste fara a fi insa
promovatd in scoli; sau luarea de decizii
bazate pe studierea datelor colectate despre
performantele elevilor; crearea  de
“comunitati de invatare” dupa modelurile
Marzano)(4)

Se vorbeste (si In multe tari se si
actioneazd) despre centrarea educatiei pe
elev. Aceastd nu este o vorba goald sau un
doar sindrom al relativismului post-modern.
Dimpotriva, punerea elevului in centru este
in perfectd concordanta cu ceea ce ce elitele
societatii romdanesti, eminenti pedagogi
democrati si progresisti au avut in prim plan
n ultimii 150 de ani.

Astfel G.G. Antonescu spunea ca
“individualismul sj provocarea la acte de
creatje constituie doud note caracteristice ale
culturii formative, pe care ne dorim si o
realizdm in scoald”, iar losif Gabrea era
convins ca “idealul educatjei nu este altul
decat  potentarea la  maximum a
individualitatji”. lar exemplele pot continua
cu personalitatt ca: Onisifor Ghibu,
Constantin Radulescu in a caror scrieri si
actiuni se poate gasi o enorma cantitate de
gandire progresistd care ar putea face fatd
oricaror scrutine riguroase moderne.

Si putem porni In aceasta incercare de
la o intrebare pusd de un parinte roméan
implicat in dezbaterile pe teme de educatie:
“Cum stiu eu ca scoala la care merge copilul
Meu este o scoala buna?” Aceasta este o
intrebare fundamentald, care necesitd un
raspuns pe masura.

Tn primul rand trebuie trecut dincolo de
raspunsul simplist despre cati olimpici
produce scoala sau la cate facultdfi primesc
copiii admitere. Acest gen de evaluare, desi
recunoaste meritele unora dintre copii, nu
spune nimic despre”’valoarea adaugata” data
de scoald potentialului fiecarui copil. Orice
profesor din lume va fi de accord ca este mult
mai greu, si deci mult mai de admirat, sa
aduci un copil de 5 la nota 7 sau 8 decat sa il

promoted in schools, or making decisions
based on studying collected data on student
performance; "Learning communities” by the
Marzano models) (4)

There is talk (and in many countries
also) about the centering of student education.
This is not an empty word or just a syndrome
of post-modern relativism. On the contrary,
placing the student in the center is in perfect
harmony with what the elites of the Romanian
society, eminent democratic and progressive
pedagogues have been at the forefront of the
past 150 years.

Thus G.G. Antonescu said that
"individualism and challenge to creative acts
are two distinct notes of the formative culture
that we want to achieve in school,” and losif
Gabrea was convinced that "the ideal of
education is none other than the maximization
of individuality." And the examples can
continue with personalities such as: Onisifor
Ghibu, Constantin Radulescu, whose writings
and actions can find an enormous amount of
progressive thinking that could face any
rigorous modern scrutiny.

And we can start in this attempt from a
question put by a Romanian parent involved
in education debates: "How do | know that
my school is a good school?" This is a
fundamental question that requires a response
as.

First of all, it must go beyond the
simplistic answer to how many schools the
school produces or how many faculties the
children receive. This kind of assessment,
although recognizing the merits of some
children, does not say anything about the
‘added value' given by the school to the
potential of each child. Any teacher in the
world will agree that it is much harder, and
therefore much more admired, to bring a 5th
child to grade 7 or 8 than to hold a 10 to 10
grade. On paper, the result is The second
student has a grade of 10, while the first
student has only eight. Which school is
better?

Also, the infinite percentage of the
Olympians in the great mass of pupils and
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tii pe unul de 10 la 10. Pe hartie, la rezultat,
al doilea elev are nota 10, in timp ce primul
are doar opt. Ce scoald este mai buna?

De asemenea, procentajul infim al
olimpicilor din marea masa a elevilor si a
viitorilor cetateni ne obligd sa nu consideram
acest aspect (pozitiv de altfel) ca fiind
definitor pentru calitatea unei scoli, ca sa nu
mai zicem al unui intreg sistem. Ca s nu mai
vorbim cd un numar ridicat dintre olimpici
pleaca din tara.

Deci, cum stim ca ai nostri copii merg
la o scoala buna? Ce este o scoald buna?

Raspunsul ar trebui dat de societatea
romaneasca. Ce fel de elev doreste ca sa fie
produs de scoald? Ce fel oameni dorim sa
avem 1n tara? Ce fel de cunostinte si ce fel de
caracter vrem sa dezvoltam in copii?

Esential ar fi ca toate scolile sa aiba, pe
langa continuturi, obiective si cadre cheie la
fiecare materie si, pe langd activitatile
extrascolare despre care se poate discuta
separat, acel “portret” al elevului pe care il
mentionam la inceput. Acesta (inspirat din
formatul Bacalaureatului International dar
adaptat la ceea ce este nevoie in Romania) ar
trebui sd contind o serie de trasaturi de
caracter care sd fie integrate in programe,
care sa fie prezente in viatd de zi cu zi a
scolii, care sa fie discutate de catre cadrele
didactice la  intalnirile de pregatire
profesionale. Astfel elevii ar trebui sd devina:

« Persoane ce gandesc

e Capabili sa comunice

« Posesorii unor principii cum ar fi
onestitate, demnitate si responsabilitate

o Persoane cu o viziune echilibrata a
realitdfii care sd-i ajute sa poate lua decizii
logice si etice

e Deschisi la minte — cu o toleranta si
intelegere a altor culturi

e Oameni ce reusesc sa combine

armonios  dezvoltarea intelectului cu
dezvoltarea fizica
e Capabili sa-si evalueze partile

pozitive, experientele incat sa-si poatd urma
propria dezvoltare
e Persoane capabile de compasiune si

future citizens compels us not to consider this
(positively) aspect as defining the quality of a
school, not to mention a whole system. Not to
mention that a large number of Olympians are
leaving the country.

So how do we know our kids are going
to a good school? What is a good school?

The answer should be given by the
Romanian society. What kind of student does
she want to be produced by school? What
kind of people do we want in the country?
What kind of knowledge and what kind of
character do we want to develop in children?

Essentially, all schools should have, in
addition to content, key objectives and
frameworks for each subject, and besides
extra-curricular  activities that can be
discussed separately, the “portrait" of the
student we mentioned at the beginning. This
(inspired by the format of the International
Baccalaureate but adapted to what is needed
in Romania) should contain a series of
character traits that are integrated into
programs that are present in the daily life of
the school, Discussed by teachers at
professional training sessions. So students
should become:

* People who think

* Capable of communicating

* Owners of principles such as honesty,
dignity and responsibility

* People with a balanced vision of reality
to help them make logical and ethical
decisions

* Open to mind - with tolerance and
understanding of other cultures

* People who manage to harmoniously
combine the development of intellect with
physical development

» Capable of evaluating positive parts,
experiences to be able to follow their own
development

* Persons capable of compassion and
respect for situations and feelings of others

If a school aims for such goals and has
specific  development, evaluation and
improvement measures, then that school is a
good school.
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respect pentru situatiile si sentimentele altora

Daca o scoala isi propune astfel de
teluri si are masuri specifice de dezvoltare,
evaluare si imbunatatire, atunci acea scoala
este o scoala buna.

Astfel, punctam cateva directii pentru
eventuale dezbateri, directii ce ar putea
conduce catre o schimbare de paradigma si,
implicit, catre o apropiere a celor cu energie
si bine intentionati din societatea romaneasca
catre un scop comun de a educa romanii de
astdzi pentru societatea romaneasca de
maine:

1. De la o supra-specializare timpurie
sd se treacd la o culturd generala mai larga
pana in clasa a X-a si la un sistem liceal mai
flexibil (printre altele, vezi schimbarile din
Polonia incepute Tn 1999 si care au dat
rezultate dupa doar cativa ani).

2. De la ierarhizarea scolilor pe baza de
“rezultate” fara punerea in context, catre o
evaluare pe baze de analize ale progreselor
fiecarei scoli, in functie de specificul ei si al
nivelului elevilor pe care Ti are in momentul
admiterii; inclusiv al valorii adaugate, cu
rezervele de rigoare, bineinteles. Exista
metode testate si folosite ale acestor
masuratori ale valorii addugate (de exemplu
“de Courcy analysis” in Australia pentru
invatdmantul liceal sau studiile Line Europe
pentru 1nvatdmantul superior european).
Deciziile la nivelul scolilor, inspectoratelor
sau ministerului sa se faca pe baza de date,
de analize a rezultatelor pornind de la nivelul
copilului atunci cand intra in unitatea de
invatamant respectivd. Dacd nu este bazatd
pe dovezi, orice opinie ramane o opinie.(5)

3.De la o pedagogie separatd de
curriculum catre o pedagogie axatd pe
continuturi $i competente integrate. Aceasta,
credem noi, este cheia catre succes la nivel
de clasa si apoi de scoald. Poate fi exprimata
explicit si se poate stabili un program
metodic de implementare si evaluare.

4.De la o pedagogie care 1l are pe
profesor ca element principal catre o
pedagogie ce se concentreaza pe elev, dupa
cum am detaliat mai sus. Aceasta schimbare

Thus, we point out some directions for
eventual debates, directions that could lead to
a paradigm shift and, implicitly, to a
rapprochement of those with energy and good
intentions from the Romanian society to a
common goal of educating the Romanians
today for the Romanian society of tomorrow:
1. From an early overspecialization to a wider
general culture up to the 10th grade and to a
more flexible lyceum system (among others,
see the changes in Poland started in 1999 and
which came out after only a few years ).

2. From school-based 'outcomes' without
context, to an assessment based on analysis of
the progress of each school, according to its
specificity and student level at the time of
admission; Including added value, with the
reserves of course, of course. There are tested
and used methods of these value added
measurements (eg "de Courcy analysis" in
Australia for high school education or Line
Europe studies for European higher
education). Decisions at the level of schools,
inspectorates or ministries should be made on
the basis of data, analyzing the results from
the child's level when entering the respective
education. If it is not based on evidence, any
opinion remains an opinion. (5)

3. From a pedagogy separated from the
curriculum to a pedagogy focused on
integrated content and skills. This, we believe,
is the key to success at school level and then
at school. It can be explicitly expressed and a
methodological implementation and
evaluation program can be established.

4. From a pedagogy that has the teacher
as the main element to a pedagogy that
focuses on the student, as detailed above. But
this change can not be achieved if the teacher
or the teacher does not feel respected; If they
are not given trust, autonomy, resources and
access to them; If it is not created on a sound
basis of professional knowledge, including
pedagogical, acquired through specialized
university courses.

Thus, the role of universities would be to
actively participate in future debates and
discussions
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insd nu se poate obtine dacd profesoara sau
invatatorul nu se simt respectati; daca nu li se
acorda incredere, autonomie, resurse si acces
la ele; daca nu se creaza pe o baza solida de
cunostinte profesionale, inclusiv pedagogice,
dobandite prin cursurile universitare de
specialitate.

Astfel rolul universitatilor ar fi sa
participe activ la viitoare dezbateri si

e si se Iimplice direct Tn scrierea
programelor scolare, atat la continuturi, cat si
la competente si abilitati

e sd fie puntea de legaturd dintre scoli
si lumea de dupa scoala, de dupa facultate;
lumea reala in care toti absolventii vor sfarsi

e sa stabileasca parteneriate cu scolile
si liceele prin care viitoarele cadre didactice
sda aiba sansa de a obtine practica “In
productie”

esd ajute la evaluarea acestor
experiente la clasd si sa 1i ajute pe viitorii
dascali sa-si imbunatiteascd nu numai
cunostiintele de specialitate, dar si metodele
de predare

e sd devina nu doar pepiniere de viitori

invatatori si  profesori, c¢i adevarate
“laboratoare pedagogice”.
Nicolae Slavici spunea: “Menirea

fireascd a scolii nu e sd dea Invatatura, ci sa
destepte cultivand destoinicirile intelectuale
in inima copilului, trebuinta de a invata toata
viata”.

Nu avem nicio indoiald cd cei mai multi
dintre cei implicati in educatie si invatdmant,
dar si simplii parinti sau cetdteni interesati de
soarta viitorului tarii lor sunt de acord cu
Nicolae Slavici.

Pentru ca scoala sa  cultive
“destoinicirile intelectuale”, si am adauga noi
si practice ale copilului, ea ar trebui sa stie
atdt cum sda o facd prin curriculum,
pedagogie, resurse si politici intelepte dar si
care sunt “destoinicirile” fiecarui copil care Ti
intra pe poarta. Scoala, universitatea, parintii,
organizatiile non uvernamentale si partidele
trebuie sa se pund de acord asupra directiei
spre care sd se indrepte societatea
romaneasca, sa creeze cadrul necesar astfel

« involve directly in the writing of school
curricula, both in terms of content and skills
and abilities

* be the bridge between schools and the
world after school, after college; The real
world in which all graduates will end up

* Establish partnerships with schools and
high-schools whereby future teachers have the
chance to get practice "in production

* help -evaluate these classroom
experiences and help future teachers improve
not only their specialist knowledge but also
their teaching methods

* Becoming not only nurseries of future
teachers and teachers, but true "pedagogical
laboratories".

Nicolae Slavici said: "The natural
direction of the school is not to teach, but to
wake up cultivating intellectual resources in
the heart of the child, the need to learn all
life."

We have no doubt that most of those
involved in education and education, as well
as simple parents or citizens interested in the
fate of their country's future, agree with
Nicolae Slavici.

In order for the school to cultivate
"intellectual resources”, and add new and
practical ways of the child, she should know
how to do it through the curriculum,
pedagogy, resources and wise policies, but
also what are the "capacities” On the gate.
The school, the university, the parents, the
non-governmental organizations and the
parties must agree on the direction to which
the Romanian society is directed, to create the
necessary framework so that today's children
feel the "need to learn all their lives" for their
own perfection Of Romania becoming and
participating in the progress and prosperity of
humanity.
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incat copiii de astdzi sa simta “trebuinta de a
invata toatd viata” pentru propria desavarsire
si a Romaniei devenire si participare la
progresul si prosperitatea umanitatii.
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