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Rezumat

Evaluarea autentica reprezinta o metoda moderna
de evaluare care pune in valoare dobandirea de
competente practice mai degrabd decat cunostinte
teoretice, caracteristicdi a metodei traditionale de
evaluare. Lucrarea este structuratd in doua parti, una
ce tine de considerente teoretice, iar a doua parte
propune o secventd practica pentru exemplificare.
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Asa cum precizeaza, Mariana Pintilie
(3. 2002: pag. 27) in lucrarea sa referitoare
la invatare si1 evaluare, procesul de invatare
in mod natural finalizat cu achizitia de

cunostinte, abilitdti i deprinderi, este
incununat de controlul efectelor prin
confruntarea rezultatelor cu obiectivele.
Evaluarea ca proces didactic complex

apreciaza nivelul si calitatea cunostiintelor,
capacitatea de utilizare a cunostintelor,
potentialul intelectual, dar si trasaturile de
personalitate ale studentului. Dar, toate
aceste consideratii tin de evaluarea de tip
traditionalist.

Evaluare este autenticd atunci cand
performanta studentului este evaluatd din
punct de vedere intelectual, pe cand
evaluarea traditionald se bazeaza pe itemi
indirecti, pe substitute eficiente, simpliste pe
baza cdrora credem cd putem masura
performanta studentului. Wiggins (6: 1995:
p. 1) afirmd ca dacd dorim sd evaluam
crearea s$i rezolvarea de probleme in
matematicd, cercetarea experimentala in
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Mariana Pintilie states [3: 2002: p.
27] in her work referring to learning and
evaluation that the learning process
normally ended with the acquisition of
knowledge, yet it is successful whether the
effects are checked by confronting the
results and the objectives. Evaluation as a
complex didactic process estimates the
level and the quality of knowledge, the
competence to utilize the knowledge, the
intellectual potential and the features
included in the personality of the student.
Nevertheless these considerations concern
the traditional evaluation.
The assessment is authentic when the
performance of the student is evaluated
intellectually speaking, while the traditional
evaluation is based on direct items, on
efficient and simple substitutes which can
lead us to a proper estimation of the
student’s performance. Wiggins [5: 1995: p.
1] states that if we want to assess creating
and solving problems in mathematics, the
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stiintd, vorbitul, audierea si facilitarea unei
discutii in invdtarea unei limbi strdine,
ancheta istoricd pe bazd de documente,
slefuirea unei bucati de fictiune pana cand
este demna de a ajunge in mainile cititorului,
atunci sa facem in asa fel incat evaluarea sa

fie construita pe provocari intelectuale
exemplare.
Definitie

Evaluarea autentica este un concept
promovat de Grant Wiggins' (1989) care ii
pune pe studenti In situatia de a-si folosi
aptitudinile si cunostintele pentru a rezolva
situatii reale, conferind astfel sarcinii un
sens de autenticitate. Testele reprezintd o
incercare de a masura achizitia de cunostinte
din punct de vedere holistic. Cunoasterea
desavarsita 1nsa nu 1inseamna  doar
reproducerea fidela a raspunsurilor cum este
cazul testelor traditionale. Studentii trebuie
sda faca dovada Iintelegerii depline a
problemei, astfel o cunoastere desavarsita a
conceptului pe care il aplica.

Pentru a intelege mai bine, sa ne
gandim o clipd la stagiul de pregatire
(2:1997, pag 1) pe care un salvamar trebuie
sa-1 duca la bun sfarsit inainte de a fi
calificat pentru slujba. Probabil ca a luat
lectii teoretice si a citit un material dupa care
a urmat un test scris. Urmatoarea proba
consta in salvarea unei persoane aflatd in
pericol de inec in care situatie, chiar daca
artificiala, salvamarul trebuia sa faca dovada
diferitelor aptitudini necesare pentru a
actiona in diferite maniere dependente de
diferite posibile circumstante ale inecului.
Cu alte cuvinte salvamarul a fost pus in fata
indeplinirii unui set de criterii care testau
competentele de salvamar, acesta fiind un
exemplu de evaluare autentica.

Prin urmare evaluarea autentica are
loc intr-un context semnificativ care asigura
conexiunile dintre situatiile reale si teorie.
Deoarece aceste evaluari sunt direct legate
de viata studentilor si experienta lor de
invatare ele prezintd o importanta deosebita.

Caracteristici

1. Evaluarea autentica presupune

experimental research in science, speaking,
listening and facilitating talking in learning
a foreign language, the historical inquiry
based on documents, revising a piece of
fiction until it is worth reading, then we
would rather build the evaluation on
intellectual challenges.

Definition

Authentic assessment is a concept
promoted by Grant Wiggins® which makes
the students utilize their abilities and
knowledge to solve real situations,
bestowing authenticity to the task. Tests
represent an attempt to estimate the
acquisition of knowledge from holistic
point of view. The complete knowledge
does not mean retentive copying of the
answers as it is the case of traditional tests,
the students have to show they have fully
understood the problem, thus demonstrating
a complete knowledge of the concept they
apply.

In order to understand better, let us
think for a while at the training a lifeguard
has to complete before he is fully qualified
for the job. He must have taken theoretical
lessons and read a lot after which a he had
to pass a written test. A further test lies in
rescuing victims from the water, in which
situation even if artificial, the lifeguard has
to demonstrate different skills necessary in
various situations surrounding the so-called
drowning. In other words the lifeguard is
confronted with the requirement to
accomplish a set of criteria testing the skills
of a lifeguard, which is a typical example of
authentic evaluation.

It follows that the authentic
evaluation occurs in a meaningful context
enabling  connections  between  real

situations and theory. Since these theories
are closely related to the students’ life itself
they are of an utmost importance.
Characteristics
Authentic assessment supposes the

accomplishment of meaningful tasks
designed as representative for the
performance in the domain. Authentic
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prezentarea/ realizarea unor sarcini assessment shows a situation of real
semnificative proiectate ca learning to the detriment of an artificial
reprezentative a  performantei in one, allowing both the student and the
domeniu. Evaluarea autentica ofera o educator to see what the student can do.

experientd de Iinvdtare reald, 1in 1.
detrimentul uneia artificiale, care sa
permitd  atat studentului cat  si
formatorului se descopere ce poate
studentul sa faca.

2. Evaluarea autenticd pune in evidentd un
inalt nivel al gandirii. Scopul este acela 2.
de a determina cat de bine isi foloseste
studentul gandirea, in detrimentul
verificarii unor cunostinte memorate.

3. Criteriile de evaluare autenticd sunt
specificate clar dinainte, astfel incat
studentii s cunoasca dinainte
modalitatea de evaluare. Deoarece
cunosc criteriul de evaluare, se asteapta
ca ei sd se autoevalueze pana la finele
indeplinirii sarcinii. Studentii trebuie sa
inteleagd cd evaluarea trebuie sia fie 3.
onesta, iar cand profesorul Insusi face
evaluarea, discrepantele vor fi evidente.

4. Evaluarea propriu-zisd este atat de bine
integratd in curriculum incat nu se va
putea distinge de instruire. Evaluarea
este mai degraba continud/ formativa 4.
decat sumativa.

5. Evaluarea autenticd schimba rolul
formatorului din adversar 1in aliat.
Datoritd evaluarii de naturd formativa,
studentul are sansa de a-si dovedi
maiestria, astfel eforturile lui se conjuga
cu cele ale profesorului. 5.

6. Studentii 1si prezintd performanta in mod
public, astfel studentul devine mai
responsabil in ceea ce priveste
deopotriva cunostintele si prezentarea. In
plus, poate invdta din demonstratia
altora. 6.

7. Evaluarea  autenticd implicd  atat
examinarea procesului, cat si produsele
invatarii.

Tipuri de evaluari autentice
Eseul demonstreaza cat de bine poate
folosi studentul faptele si sa le prezinte in

Authentic assessment throws light upon
a higher level of thinking. The goal is
that of finding out how much the
student utilizes his thinking to the
detriment of checking some memorized
knowledge.
The criteria of authentic assessment are
clearly stated before so that the students
know beforechand how they are
evaluated. Since they know the
evaluation criterion, they themselves
are expected to self-assess until the end
of the task accomplishment. Students
must understand that the assessment has
to be straightforward and when the
educator assesses the discrepancies are
obvious enough.
The proper assessment is well
integrated within the curriculum as it
cannot be differentiated from the proper
instruction. The assessment is rather a
continuous assessment than an overall
assessment.
Authentic assessment changes the role
of the educator from an enemy into an
ally. Due to the continuous assessment,
the student is given the opportunity to
prove his craftsmanship so that his
efforts are jointed with the teacher’s
ones.
The students present their performance
publicly so that he becomes more
responsible  concerning both  the
presentation and the knowledge. In
addition he can learn from other
students’ presentation.
Authentic assessment implies both
examining the process itself as well as
the products of learning.
Types of authentic assessments
Essay demonstrates how well the
students can use the facts and
present them in the

context. context.
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Discursul oral si interviul dau
studentului sansa de a-si demonstra
competenta si cunostintele. Studentul este
pus 1n situatia de a sintetiza cunostintele, de
a trage concluzii, de a lua decizii, iar apoi de
a-si justifice alegerile.

Demonstratia completa face dovada
abilitatilor si performantelor studentilor.

Portofoliul este o colectie de lucrari
ale studentului, fie pe o perioadda mai mare,
fie material selectat.

Lasand consideratiile de ordin tehnic
de-o parte, o examinare a evaludrii autentice
in contrast cu cea traditionala este de folos
pentru a avea o imagine clard asupra
eficientei evaluarii autentice in detrimentul
celei traditionaliste. Astfel, putem remarca
tot cu ajutorul lui Wiggins ca evaluarea
autentica 11 solicitd pe studenti sd fie
performeri activi pe baza cunostintelor
acumulate. In contrast testele traditionale
tind sa dezvaluie numai daca studentul poate
recunoaste sau poate sd-si aminteasca sau
poate stabili o legatura cu ceea ce a invatat.
Acest lucru este la fel de problematic ca
deprinderea sofatului doar pe baza unor teste
scrise.

Evaluarea autentica ofera studentului
un sortiment bogat de sarcini care oglindesc
prioritatile si provocarile gésite in cele mai
adecvate situatii de instruire: scrierea,
revizuirea si discutarea lucrarilor; asigurarea
unei analize orale a unui eveniment politic
recent; colaborarea cu altii la o dezbatere. In
contrast testele conventionale se limiteaza
doar la lucrari scrise.

Evaluarea autentica urmareste
priceperea studentului de a da raspunsuri
rafinate, temeinice, bine justificate. Testele
conventionale doar le cereau studentilor sa
dea raspunsuri corecte.

Evaluarea autentica asigura validitate
si fiabilitate prin scoaterea in evidentd si
standardizarea criteriilor pentru a nota
produsele intelectuale. Testarea traditionala
standardizeaza itemi obiective.

Validitatea testului ar trebui sia
depinda de faptul daca testul simuleaza

Oral speech and interview give the
opportunity to the student to demonstrate
his skill and knowledge. The student has to
make a synthesis of his knowledge, to draw
conclusions, to make decisions and then
justify his choice.

Complete demonstration is the
proof of the student’s skills and
performance.

Portfolio is a collection of student’s
papers, done in a longer period or selected
material.

Technical considerations aside, it is
worth a closer examination of authentic
assessment comparatively to the traditional
one in order to get a clearer view on
authentic evaluation to the detriment of the
traditional one. Thus we can emphasize
with  Wiggins  help, that authentic
assessment require from the students
outstanding performance based on acquired
knowledge. In contrast, the traditional tests
tend to reveal whether the student may
recognize or may remember or establish a
connection with what he has learned
previously. Above all this may be as serious
a problem as in the case of learning to drive
only solving some written tests.

Authentic  evaluation offers the
student a high range of tasks mirroring the
priorities and the challenges found in the
most adequate situations of instruction:
writing, revising and debate over the
papers; ensuring an oral analysis of a
political event; cooperation with others in a
debate. In contrast the conventional tests
are limited only to written papers.

Authentic evaluation aims at the
student’s skill to give sophisticated
thorough well-informed answers.
Conventional tests asked the students only
to give correct answers.

Authentic evaluation ensures
validity and reliability by emphasizing and
standardizing the criteria to write down the
intellectual products. The traditional testing
standardizes objective items.

The wvalidity of the test should
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aprecierea reald a abilitatii. Validitatea
multor teste de alegeri multiple este
determinatd de itemi de corespondentd cu
continutul curriculumului. Sarcinile
autentice implicd provocdri si sarcini care
sd-1 ajute pe studenti sa faca repetitii pentru
ambiguitdtile complexe ale jocului de-a
adultul 1 viata profesionald. Testele
traditionale sunt exercitii care evalueaza
activitdti statice adesea prea simpliste.

Miscarea spre reformarea evaluarii se
bazeaza pe premisa ca evaluarea ar trebui in
primul rand nevoile celor care Invata. De
aceea provocarile la care sunt supusi cei
evaluati sunt cunoscute in avans, fie el un
raport, un recital, o prezentare, un studiu de
caz sau o carte. Testele traditionale prin
secretomania lor nu fac decat sa ingreuneze
atat repetitia in cazul studentilor, cat si
situatia profesorilor in sensul cd isi pierd
increderea unii in ceilalti.

Cele mai bune teste 1i 1Invata
deopotriva pe studenti si pe profesori ceea ce
conteaza cu adevarat. Ajunsi 1n acest punct
mi se pare interesant sd amintesc ca Albert
Einstein (1: 2006, p. 1) avea o inscriptie in
cabinetul sau pe care se putea citi: nu tot ce
conteazd poate fi numarat si nu tot ce poate
fi numadrat conteazd. Ceea ce conteazad in
cazul evaluarii autentice este capacitatea de
analizd, de sintezd, de formulare a
ipotezelor, de rezolvare de probleme a
studentului.

»Rezultd ca, 1in practica testelor
standardizate, In virtutea instrumentarului
utilizat 1n diferite faze ale evaluarii, sunt, de
cele mai multe ori, vizate continuturile, de
multe ori nesemnificative in absenta unor
criterii riguroase de certificare axiologica, in
detrimentul atributelor eficacitatii
cunostintelor (functionalitate,
transferabilitate, reutilizare), ceea ce denota,
evident, o 1intelegere reductionistda a
fenomenului invatarii, indreptatind, pe buna
dreptate una dintre concluziile lui H.
Gardner (1992), dupd care platitudinea este
atributul definitoriu al testelor formale. A

depend on the fact that the test simulates
the real appreciation of the competence.
The validity of many tests of multiple-
choice is determined of items correspondent
with the curriculum contents. Authentic
tasks imply challenges and tasks which help
the students to repeat the complex
ambiguities of playing the adult game or the
professional life game. The traditional tests
are exercises which evaluate the static
activities too often too simple.

The movement toward the renewal
of evaluation is based on the premise that it
evaluates and takes into consideration the
needs of those who learn. That is why the
challenges to which the evaluated students
have to meet are known in advance, either
as a report or a recital or a study-case or a
book. The traditional tests by being
secretive cause hardships to both students
for repetition and teachers because they
lose confidence in one another.

The best tests teach both students
and teachers what really matters. At this
point it seems relevant enough to mention
that Albert Einstein [1: 2006, p. 1] had an
inscription in his office: not all that count
can be counted and not everything that can
be counted counts. "Not everything that
counts can be counted, and not everything
that can be counted counts." Thus we can
learn from the great scientist that what
really matters in the case of authentic
assessment is the students’ ability to
analyze, to synthetize, to frame hypotheses
and to solve problems.

,It follows that the standard tests by
vitue of the instruments utilized in diferent

stages of the assessment concern the
contents, which most of the times are
irrelevant, lacking rigurous criteria of

axiologic authentication, in the detriment of
relieble knowledge (to be functional, to be
easy to transfer and re-utilized) which
obviously lead to the conclusion that the
process of learning is being reduced, thus
enabling H. Gardner’s conclusion (1992)
that platitude defines the fomal tests. One
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nu distinge corect intre evaluare si testare
este, probabil, una dintre cele mai dramatice
consecinte privind constituirea cunostintelor
si valorificarea capacitdtilor subiectului
evaluat. Dacd prin evaluare se intelege,
potrivit aceluiagi autor, o informatie
retroactiva vizand capabilitdtile, deopotriva
semnificativa pentru persoana evaluata, ca si
pentru comunitatea careia 1i apartine, atunci
evaluarea autenticd, fundamentatd pe
constructia cunostintelor, este de departe net
distincta de evaluarea
standardizatd/traditionald  practicata  in
considerentul  tezelor pedagogiei ,,pe
obiective”, ca determinand exclusiv ,,masura
in care obiectivele sunt atinse”, fara a spune
ceva despre natura cunostintelor dezvoltate
despre etapele acestor dezvoltarii, in fine,
despre metamorfozele suferite de catre
subiectul evaluat pe parcursul anevoiosului
proces al constructiei cunoasterii, pand la
urma, al devenii sale ,,intru fiintd”, cum ar
spune C. Noica. Or, aceastd ,baza de
cunostinte” (reguli, fapte si reprezentari,
relatii si meta relatii etc.), pe care studentul
ar trebui sa o poata gestiona, in folosul sau si
al comunitatii, la nivelul memoriei de lunga
duratd, nu este decat in mica masura legata
de ,umplerea” lacunelor si ,atingerea”
obiectivelor, de foarte multe ori lipsite de
semnificatie in raport cu complexitatea
proceselor invatarii, §i, cu atat mai mult, de
exigentele  reclamate  de societatea
cunoasterii. [...]

Esential este ca orice achizitie, a carei
verificare se cere sd aiba vocatia de a fi
reutilizatd, sd conducd, prin evaluare, la
informatiile care sd confere garantia
transferabilitdtii noilor cunostinte construite
in contexte previzibile de reutilizare.”
[Nebunu: 2009, p. 20-21]

In lumina celor subliniate de
profesorul Mihai Nebunu, am ales spre
exemplificare o secventd practicd care ar
putea constitui un item de evaluare
autentica. In ultimii 3-4 ani am ales pentru a
studia cu studentii ce invatd engleza, ,,for all

of the most dramatic consequences
concerning knowledge and rendering
valuable the abilities of the sevaluated
subject is not to make a clear dinstinction
between assement and testing. The same
author stated that whether through
assessment they understand a retroactive
piece of information concerning the
abilities both significant for the assessed
person as well as for the community to
which he pertains, then the authentic
assessment based on building knowledge is
by far different from the standard/
traditional assessment, practiced within the
context of the pedagogical thesis on goals,
as determining exclusively the extent in
which the goals are fulfilled, without even
mentioning the nature of the acquired
knowledge, of the stages of this
development, finally of the metamorphoses
suffered by the evaluated subject
throughout the way of knowledge,
eventually that of his becoming a human, as
Constantin Noica said. It is this knowledge
data (rules, facts, relationships and meta-
relationships etc.) which the student should
manage within his own use and the
community’s use, at the level of durable
memory, that is but in a little extent
connected by filling the empty place and
touching the objectives, many times
insignificant ~ comparatively  to  the
complexity of the learning processes and
the exigencies formulated by the society of
knowledge itself [...]. What is important to
emphasize is that any acquisition whose
checking has to have the quality to be re-
utilized, has to lead through assessment to
the information which guarantees the
transfer of the new knowledge built within
contexts predictable to be re-utilized.”
[Nebunu: 2009, 20-21]

In the light of those emphasized by
professor Nebunu, I have chosen as an
exemplification a practical sequence which
may constitute an item of authentic
assessment. In the last 3-4 years | have
selected to study with students a manual
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walks of life”, manualul Handshake, A

Course in Communication, aceasta dupa ce

in prealabil m-am consultat cu studentii. Am

recurs la acest manual din considerente
practice in primul rand, nivelul cunostintelor
de limba engleza al studentilor este foarte
variat, asa cum §i cei care vin la

Universitatea ,,Constantin Brancusi” provin

din toate mediile sociale, manualul

reprezintd modalitate teoreticd de a le crea

un interes sporit fatd de latura practicd a

invatarii unei limbi striine. In conformitate

cu Cadrul Comun European de invatare a

unei limbi strdine, nivelul este de A2 spre

B1 si propune aspecte ce vizeaza:

- nivelul Bl pentru studii de business si
vocationale;

- pe studentii din domeniile business,
birotica, calatorii in interes de serviciu,
turism, studii de comunicare in domeniul
hotelier si servicii pentru toti cei care
tintesc latura comunicativd a studiului
limbii engleze;

- ca si curs general, nivel B1 pentru toti
cursantii inainte de a se decide sa
studieze engleza la nivel academic sau
pentru scopuri specifice:

- 11 vizeazad pe falsii incepdtori care au
studiat limba englezd la un anumit
moment si au reinceput studiul acesteia,
dar cu o noua abordare;

- secvente de revizuire pentru nivel Bl, cu
deosebirea cd Handshake elimind
oboseala repetitiei prin combinatii
inventive ale problemelor lingvistice;

- cursuri serale unde prezenta este
neregulatd, iar cursantii au nevoie de un
curs mai putin liniar;

- scurte cursuri intensive atat in situatii
monolingvistice cat si plurilingvistice.

Pe scurt Handshake este proiectat
pentru Tmbundtatirea competentelor
de

comunicare in limba engleza prin expunerea

studentilor la un numar de strategii de

comunicare pe care le vor analiza, compara

si in final le vor pune in practica [6: p. ii].

Secventa practica pe care v-o propun

designed for all walks of life, Handshake, a

Course in Communication. 1 have chosen

this manual from practical considerations.

First, the students coming to the university

come from all the social layers with

different levels of English knowledge. The
manual represents thus a theoretical
modality to create high interest towards the
practical side of learning a foreign
language. According to the Common

European Framework of Learning Foreign

Languages, the level of the handbook is A2

to B1 and suggests aspects concerning:

- For general business and vocational
studies at pre-intermediate level.

- For students of business, secretarial
studies, travel, tourism, communication
studies, hotel and catering, etc. who
want an obviously communicative
setting to their studies

- As a general pre-intermediate course
for all learners, before they decide
whether they are going to study English
academically or for specific purposes.

- As a course for good ‘false beginners’
who have studied English at some time
in the past, and who as they
recommence their studies need a
different approach, one they feel they
have not ‘failed at’.

- As a revision/ remedial course of pre-
intermediate level only the divisions in
Handshake and eradicate boredom of
studying the same thing.

- For evening classes where attendance is
irregular, and students need a less linear

course.

- For short intensive courses in both
monolingual and multilingual
situations.

In short Handshake is designed to improve
communication skills in English by
exposing the students to a number of
communication strategies which they
will analyze, compare and put into
practice [6: p. ii].

The practical sequence I suggest to
you is a first division of Unit 2 — Non-
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este o primd secventd din Unit 2 — Non-
Verbal Communication, care reprezintd un
aspect foarte important al comunicarii.
Reprezinta 2/ 3 dintr-o conversatie fatd in
fatd. Unele studii au dovedit cd 7% din
comunicare este verbald, 38% constd in
modulatia  vocii  si  55%  reprezintd
comunicarea nonverbala, iar altele au
dovedit cd 35% reprezintd comunicare
verbala, intonatia fiind inclusda si 65%
reprezintd comunicarea nonverbald. Cu alte
cuvinte comunicarea nonverbald reprezinta
un segment deloc de neglijat mai ales pentru
domeniile marketing, business in general,
dar si in general vorbind pentru viata de zi
cu zi, in ultimul timp ea devenind un
subdomeniu  important de studiu al
comunicarii.

Secventa practica face parte din
introducerea in studiul propriu-zis al temei.
La final, dupa a serie de exercitii care
propun studierea a o serie de gesturi
considerate internationale, avem un joc de
rol, intre un chelner si un turist. Niciunul
dintre ei nu cunoaste limba celuilalt, deci
sunt nevoiti sa se inteleagd prin semne. Ca
sd fie mai credibil am improvizat o masa, iar
chelnerul trebuia sd poarte un servet pe
mand sau un carnetel in care sd noteze

comanda. Mai 1Intdi am interpretat eu
(formatorul) rolul chelnerului, iar un student
in rolul turistului. Turistul trebuia sa

comande spaghete, ceva de baut si apoi sa
ceard nota de platd — toate folosindu-se de
gesturi adecvate. Bineinteles chelnerul
trebuia sda pretindd cd nu intelege sau
intelege cu totul altceva. De aici s-a creat o
situatie ilard care a creat buna dispozitie si
relaxare in clasa. Urmatoarea interpretare s-a
petrecut avandu-i ca protagonisti pe studenti
care s-au dovedit a fi mai inventivi.

Observatii

Ceea ce vreau sa subliniez este
urmatorul fapt: am omorat doi iepuri dintr-o
loviturd. Situatiile cit mai apropiate de cele
reale la cursurile de limba engleza 1i
motiveazd mai mult pe studenti, inlatura
bariera care se creazd Intre student si

Verbal Communication which represents a
very important aspect of communication.
Non-verbal communication represents 2/3
of a conversation face to face. Some studies
demonstrated that 7% of the communication
is verbal, 38% is the tone of the voice and
55% represents non-verbal communication,
while other studies demonstrated that 35%

is verbal communication, intonation
included and 65% non-verbal
communication. In other words

communication is an aspect which cannot
be neglected in no domain but especially in
marketing, business and why not daily life.

The practical sequence 1is the
introduction in the proper study of the
theme. At the end of the sequence, after
some exercises suggesting the use of
different gestures considered international,
there is a role play. The actors, a waiter and
a tourist, none knows the other’s language,
and cannot find another way to
communicate that through gestures. In order
to create a genuine situation we improvised
a table, while the waiter had to carry a
‘notebook’ or a ‘napkin’. First the educator
acts the role of the waiter and the student is
the tourist. Using gestures, the tourist had
to order spaghetti, something to drink and
then ask for the bill. Obviously the waiter
had not understand anything, he/ she was
asking in English or understood completely
different things. Here a comic situation was
created in the classroom and at once the
students felt more relaxed. The next role
play had students as actors who proved to
be more inventive.

Observations

What I want to emphasize here is
that I killed two bids using one stone.
During the English classes these situations
closer to the real ones motivate the students
best, they remove the barrier between
students and teachers on the one hand and

on the other they represent items of
authentic  evaluations, preparing the
students for authentic, real situations,

ultimately for life. These kinds of situations
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profesor pe de-o parte, iar pe de altd parte
reprezintd o modalitate de evaluare autentica
care 11 pregdteste pe studenti pentru situatii
reale, pentru viatd in ultima instantd. Este o
modalitate de a-i instrui pe studenti pentru a
deprinde competente, de materializare a
obiectivelor propuse pana la urma.

Desigur ca studentii nostri au variate
moduri de invédtare si nu trebuie uitat acest
lucru, dar pe de alta parte nu trebuie uitata
nici evaluarea autentica. Cu alte cuvinte, o
imbinare a evaluarii autentice cu evaluarea
de tip traditionalist ar fi de bun augur.

Wiggins crede ca  forma  testelor
conventionale este ddunatoare §i  nu
continutul. Evaluarea autenticd are insa

avantajul de a permite observarea clard atat
de parinti, cat si de membrii societdtii a
rezultatelor invatarii. La urma urmei, spune
Wiggins citdnd-o pa Lauren Resmik, ceea ce
evaluezi cu aceea te alegi sau citdnd-o pe
Jacalyn Lund’, daci esti in situatia de a te
ineca, cine vrei sd te salveze, un salvamar
care a trecut de un test cu multiple alegeri
sau unul care a promovat o evaluare
autentica?
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represent a way to acquire the necessary
skills in order to fulfill the proposed goals
after all.

Of course our students have various
ways of learning and this thing is very
important, yet on the other hand the
authentic evaluation is valuable too. In
other words joining the authentic evaluation
and the traditional evaluation is the best
solution. Wiggins thinks that the shape of
the traditional test is dangerous not the
contents. The authentic evaluation has the
advantage that the results of learning can be
observed both by the parents and by the
members of the society. After all, quotes
Wiggins Lauren Resmik’s sayings, what
you evaluate is what you get or quoting
Jacalyn Lund, if you are in the situation to
drown who would you like to be saved of,
the lifeguard who have passed a test
consisting of multiple choice questions or
the lifeguard who have passed an authentic
assessment?
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