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Rezumat: Oricare ar fi tipul de cultura

promovat de universitate (generald, stiintificd sau
profesionald), un lucru este cert: universitatea
secolului XXI este zdruncinatd de cateva tendinte de
fond, ca provocari extreme. Printre cele mai frecvent
invocate se afla fortele pietei si progresul
tehnologic; masificarea serviciilor educatiei univer-
sitare, deopotrivd cu scdderea alarmantd a calitatii
acestei educatii superioare; absenta sau insuficienta
calificare pedagogica a formatorilor din superior, cu
repercusiuni directe asupra calitatii prestatiei
didactice.

Acestora li se adaugd un numar de tensiuni:

O emergenta societdtii informatiei si a
noilor tehnologii, producdtoare si purtitoare ele
insele de cunoastere, la concurentd cu
universitatea;

O pierderea monopolului formarii. Multe
dintre institutiile private oferd cursuri de formate
diferite (on line, de durate variate, certificate,
programe scurte, formarea in intreprindere etc.),
precum si diplome recunoscute;

O resemnificarea conceptului de
ninformatie” prin reintoarcerea la sensurilor sale
originare de ,,modelare”. Informarea/ formarea
este acum disponibild oriunde §i oricand, gratie
TIC. Noua raportare epistemologica, determinata
de postmodernitate, sanctioneazd  eruditia,
conceptul mort, nefunctional, in favoarea
valorizarii potentialitatilor individului;

O prefigurarea unui consens crescand
privind multiplele forme ale cunoasterii, depasind
campul disciplinar in favoarea unor noi para-
digme guvernate de inter si transdisiciplinaritate;

0 centrarea pe invitare, studentii trebuind
sd dobandeasca un stil personal de a reflecta si de
a interactiona cu domeniul specialitatii;

0 rechestionarea proclamatei echitati a
accesului la educatia superioara.

UNIVERSITY AND THE NEW
CHALLENGES OF THE
(POST)MODERNISM. A STRIGENT
NEED OF DIDACTIC REFLECTION

PhD Mihai NEBUNU
“Constantin Brancusi” University of
Targu-Jiu

Abstract: Whatever is the type of culture
promoted by the university (general, scientific or
professional culture), a fact is certain: the university of
the 21* century is shattered by some basic tendencies,
as extreme challenges. Among the most frequently
invoked ones, there are: the market forces and the
technological progress; the massification of the
services of the university education and also the
alarming decrease of the quality of this high education;
the absence or the insufficiency of the pedagogical
qualification of the high trainers having direct
repercussions on the quality of the didactic
performance.

We add a number of tensions to these facts

above:

= The emergence of the information

society and of the new technology producing and
bearing knowledge, competing with the university;

] The loss of the training monopole. Many
of the private institutions offer different training
classes (online, of different lapses of time,
certificates, short programmes, forming in the
enterprise etc.), and also acknowledged diplomas;

] The re-signification of the “information”
concept by going back to its original “modelling”
meanings. The information/training is now available
due to TIC. The new epistemological report
determined by postmodernism sanctions the
erudition, the dead, broken concept, in favour of
capitalizing the individual’s potentialities;

] The prefiguration of an increasing
consensus regarding the multiple types of
knowledge, crossing the disciplinary field in favour
of some new paradigms governed by inter and trans-
disciplinarity;

] The focus on learning, the students must
gain a personal style of reflecting and interacting
with the speciality field;

= The re-questioning of the proclaimed
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Se poate vorbi, in acest context, de o criza de
legimitate a institutiei universitare ? Prezentul
demers nu isi propune decat sa dreseze un cadru
de reflectie asupra a acestei problematici.

Cuvinte-cheie: universitatea (post)moderna;
deschiderea universitatii; noul public studentesc,
noua para-digma cultural-stiintifica; grupuri de curs
supradimensionate; metode activ-participative; esec
scolar si problema calitatii.

Universitatea (post)modernd, produs
al societatii postindustriale, se dezvoltd in
contextul orizontului tehnostiintei, definit
ca sistem de subordonare a elementelor
materiale (materii prime i magini)
elementelor imateriale
(cunostinte/informatii) 1n  organizarea
societald. O atare evolutie nu se produce
insd fard sinuozitdti. Se vorbeste tot mai
frecvent de o crizda de legitimitate a
universitdtii, mai cu seama dupa anii 1990,
ca urmare a crizelor societale generate la
nivelul capitalismului tarziu. Se specificd o
corelatie intre crizele de ordin societal
postindustrial (vizand capitalismul tarziu) si
crizele de legitimare a educatiei si
institutiei universitare. De la Platon pana de
curand, universitatea traditionalad avea drept
menire acumularea/dezvoltarea cunoasterii
si  transmiterea/legitimarea ei  catre
generatiile urmadatoare prin mecanismele

selectiei culturale. In prezent insa,
societatea spiritului si a inteligentelor
multiple, articulatda  cu artefactele
ganditoare, intr-o veritabild ecologie

cognitiva, tinde sd produca ea 1nsasi, si in
proportie de masd, mai mult decat in trecut,
cunoastere, concurand institutia
traditionald. Intr-unul dintre documentele
programatice ale postmodernitatii, Lyotard
porneste de la constatarea ca ,status-ul
cunoasterii se alterecazd pe masurd ce
societdtile intrd in ceea ce se cunoaste a fi
era postindustriala (cdnd materia este
subordonata informatiei, n.n.) , iar culturile
in ceea ce se defineste ca fiind era
postmoderrnd” (Lyotard, 1984). Aceasta

equity of the access to the higher education.

In this context, may we speak of a legitimacy
crisis of the university institution? The current
approach only wants to handle a reflection frame on
these problems.

Key-words: (post)modern university; the opening of
the university; the new students’ public, the new
cultural-scientific paradigm; oversized class groups;
active-participative methods; school failure and quality
problem.

The (post)ymodern university, a
product of the post-industrial society,
develops in the context of the techno-science
horizon defined as a subordinating system of
the material elements (raw materials and
machines) to the immaterial elements
(knowledge/information) in the societal
organization. Such an evolution is not
produced without sinuosities. We speak more
and more frequently of a legitimacy crisis of
the university, especially after the 90s, as a
consequence of the societal crises at the level
of the late capitalism. It is specified a
correlation between the post-industrial
societal crises (referring to the late
capitalism) and the legitimacy crises of the
university education and institution. From
Plato until recently, the traditional university
was meant to accumulate/develop the
knowledge and its transmission/legitimacy to
the next generations by means of the
mechanisms of the cultural selection. But
nowadays, the society of the spirit and of the
multiple intelligences, articulated by thinking
artefacts, in a real cognitive ecology, tends to
produce itself in a mass proportion, more
than in the past, knowledge, competing with
the traditional institution. In one of the
programmatic documents of postmodernism,
Lyotard starts from the finding that “the
knowledge status goes bad as long as the
societies enter what it is known as the post-
industrial age (when the matter is
subordinated to the information, n.n.) and the
cultures regarding what is defined as the
postmodern age” (Lyotard, 1984). This
“alteration” consists of an “externalization”
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,,alterare” ar consta intr-o ,.externalizare” a
cunoasterii, care nu mai este un scop in sine
in raport cu subiectul cunoasterii, ci o
cunoastere devenitd produs, pentru a fi
comercializata si (re)valorificatd in altfel de
produs, pierzandu-si, prin  reciclare
»valoarea de Intrebuintare”. Este important
de precizat ca in era cunoasterii, mediile
electronice nu modificd doar modul de
transmitere a informatiei, ci  Insusi
continutul conceptului de informatie. A in-
forma nu este doar a transmite, pur si
simplu, date, ci si ,,a forma o idee despre”, a
modela/forma. De unde rezultd ca tehnicile
de procesare/tratare a informatiei comuta
accentul de pe stocare pe functionalizarea
conceptelor, invederdnd cda o strategie
performantd de de-codare a informatiei
optimizeaza rezolvarea de probleme. Privita
astfel, cunoasterea devine un reper
important in  lupta pentru  putere,
specificand controlul informatiei. Distinctia
pertinentd — observa Lyotard (1984) - nu va
mai fi cea dintre cunoastere si ignoranta, ci
cea dintre ,cunoasterea investita” si
,cunoasterea platita”.

Intr-un asemenea context, institutia
universitara 1si pierde rolul privilegiat de
centru ideologic al natiunii, devenind, cum
afirmd F. Botting (1997), un gen de
»corporatie birocratica autonoma”,
asemenea bursei. Existd tendinta de a-i
considera pe studenti drept ,,consumatori”
ai  unor servicii platite  institutiei
universitare ofertante. Elementul care tine
de esenta procesului educativ, servind
formarii bunului public, este aproape
repudiatd, 1n favoarea participarii la
educatie universitarda ca o formd de
investitie privatd. Este de domeniul
evidentei cd studentii sustin tot mai mult
costurile asociate programelor lor de studii,
ceea ce denotd un fenomen nedorit,
invederand ca educatia universitara este pe
cale de a deveni o marfd. Fenomenul nu
este, evident, de sorginte recentd, ci
congenital. Il insoteste pe neoantrop din

-2

neolitic. (Postm)odernitatea “capitalistd” nu

of knowledge that is not purposes itself
anymore in report to the knowledge subject,
but some knowledge become a product in
order to be commercialized and
(re)capitalized in another product, losing
thus, by recycling, “the using value”. It is
important to specify that, in the knowledge
age, the electronic media do not change only
the way of transmitting the information, but
also the content itself of the information
concept. Informing is not only simply
transmitting data, but also “forming an idea
about”, modelling/training. From this, it
results that the techniques of
processing/treating the information switch
the accent from stocking on the concept
functionalising, carrying forth that a
professional strategy of decoding the
information optimises the problem solving.
Being regarded this way, the knowledge
becomes an important reference point in the
fight for power, by specifying the
information control. The pertinent distinction
—notices Lyotard (1984) — will not be the one
between knowledge and ignorance, but the
one between “invested knowledge” and “paid
knowledge”.

In such a context, the university
institution loses its role privileged by an
ideological centre of the nation, becoming, as
F. Botting states (1997), a kind of
“autonomous  bureaucratic  corporation”
similar to the scholarship. There is the
tendency to consider the students as being
“consumers” of some services paid to the
offering university institution. The element
related to the essence of the educative
process, serving to the training of the good
public, is almost repudiated, in favour of
participating to the university education as a
type of private investment. It is obvious that
the students support more and more the costs
associated to their study programmes, fact
that denotes an undesired phenomenon,
carrying forth that the university education is
to become merchandise. Obviously, the
phenomenon is not of a recent source, but it
is congenital. It accompanies the fossil
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face altceva decat sa-1 exacerbeze, opturand
procesul regenerdrii noastre spirituale.
Cunoasterea mecanicistd, produs al acestei
crize socio-ecologice genereaza, in mod
inevitabil, criza spirituala a omului
(post)modern, atat de frecvent invocata de
filozofii disperarii.

Universitatea continud, in ciuda
diferitelor tensiuni si forte ce o macind, un
sistem de educatie bazat pe valorilor altui
secol, aflat intr-un decalaj imens fata de
mutatiile lumii contemporane. Putem iesi
din scoald instruiti nu inci si educati. In
aceastd stranie epoca, ne confruntdm cu o
necesard trecere de sens de la universul
rationalitdtii predominant guvernat de “a
sti” si a “sti sa faci”, spre un univers al
nonrationalitatii aflat in cautarea valorilor
pierdute ale spiritului. Niciodatd o epoca nu
a fost mai indiferentd la problemele
educatiei decat a noastra.

Problematica pregatirii noului public
universitar impune, in contexul actual al
educatiei (post)moderne, mai mult decat
oricand, un alt gen de reflectie didactica,
respectiv, o imperioasd nevoie de
reevaluare a ,,artei universale de a-i Tnvita
pe toti totul” (Comenius), dat fiind ca
invatamantul superior parcurge, in toatad
lumea, un moment de criza, determinat, in
principal, de un intens proces de masificare.

Reflexul acestei democratizari si al
nevoii de reflectie didacticd este insa
reperat cu dificultate/ timiditate, ba chiar,
eminamente ignorat, in mediile universitare,
fiind considerat, de unii, ca o blasfemie,
daca nu un gen de complicitate la un esec
colectiv.

Motivul indignarii 1l constituie
oximoronul ,,didactica universitara”, care ar
asocia, chipurile, termeni incompatibili, pe
care totul 1i opune. Reprosurile vin, mai cu
seama, dinspre gardienii vetustei ,libertati
academice”, care ar fi pusd, asa-zicand, in
pericol de aceasta noua discipling,
considerata a fi sursa tuturor relelor
universitatii recente, de la degradare la
birocratie. Este, In mod tendentios, asimilat

hominid neoantropic being from the
Neolithic. “Capitalist” (post)ymodernism only
exacerbates it, by blocking the process of our
spiritual  regeneration. The mechanistic
knowledge, a product of this social-
ecological crisis, unavoidably generates the
spiritual crisis of the (post)ymodern human
that is so frequently invoked by the
philosophers of desperation.

The university continues, despite the
different tensions and forces grinding it, an
educational system based on the values of
another century placed in a huge disparity in
relation to the mutations of the contemporary
world. We can get out of school instructed,
but not educated, too. In this strange age, we
face a necessary sense passing from the
predominant universe of rationality governed
by “knowing” and ‘“knowing how to do it”,
towards a universe of non-rationality seeking
for the lost values of the spirit. The ages were
never more nonchalant on the educational
problems than our age.

The problems of preparing the new
university public imposes, in the current
context of the (post)modern education, more
than anytime, another kind of didactic
reflection, respectively, an imperious need to
re-evaluate “the wuniversal art to teach
everybody everything” (Comenius), given the
fact that the higher education crosses all over
the world a crisis mainly determined by an
intense process of massification.

The reflex of this democratization and
of the need of didactic reflection 1is
hardly/shyly found, even eminently ignored
in the wuniversity environments, being
considered by some people as a blasphemy,
or even as a type of complicity to a collective
failure.

The reason of the indignation is
constituted by the “university didactics”
oxymoron  that allegedly  associates
incompatible terms that are opposed by
everything. The reproaches come especially
from the guards of the old “academic
freedom” that would be endangered by this
new discipline considered as the source of all

Annals of the ,,Constantin Brancusi” University of Targu Jiu, Education Sciences Series, Issue 3/2010

34



Analele Universititii “Constantin Brancusi” din Targu Jiu, Seria Stiinte ale Educatiei, Nr. 3/2010

»pedagogul” cu ,functionarul”, doi
LHintrusi” care ar fi invadat lumea
academica, contribuind la sub-plantarea/
caderea emblemelor universitatii
traditionale: .intelectualul superior”,
,,creatorul”.

Dar care este, in ultimd instanta,
pozitia universitarilor in raport cu inovatia
pedagogica, destinatda sa facd institutia
universitard, nu doar functionald, ci si
accesibila. Se intelege ca reforma praticilor
pedagogice este importanta atat pentru
studentii in for-mare initiald, cat si pentru
adultii in formare continua. Este, in egala
masurda, adevarat ca sistemul fondat pe
antica alternantd intre cursul magistral si
lucrarile dirijate de seminar, derivate dintr-
o conceptie arhaica a stiintei si a timpului 1n
care  profesorul  detinea  monopolul
transmiteri, trebuie serios revizuit. Nu este
mai putin adevérat ca o atare reformd nu
poate face abstractie de cresterea numarului
de posturi didactice in inva-tamantul
superior, pe masura cererii de educatie
superioara. Dar toate acestea nu sunt
suficiente. Evolutia practicilor pedagogice
in universitate nu poate fi separatd de
reflectia asupra statutului formatorului
cercetdtor, pentru simplul motiv ca o
reforma in educatie nu se poate face fara
actorii care sunt Insarcinati sa o transpuna
pe teren. La urma urmelor, de ce ar fi
nevoie de un altfel de reflectie didactica, de
o pedagogie universitara? Care este, 1n fapt,
realitatea ?

Sunt doua ipoteze. De o parte este
misiunea predarii/formarii, care nu pare a fi,
pentru unii, demna de prea mult interes,
considerata fiind o activitate secundara,
daca nu facultativa, in raport cu cercetarea.
Mai mult, punerea in practicd a solutiilor
pedagogice specifice, care ar trebuie sa
raspunda nevoilor multiple ale studentilor,
este consideratd, in ceea ce 1i priveste pe
universitari, mare consumatoare de timp,
necontabilizat. Drept urmare, activitatea de
cercetare, este cea care are de suferit, daca
avem in vedere si prejudecata potrivit careia

the bad things of the recent university, from
degradation to bureaucracy. The
“pedagogue” is tendentiously assimilated to
the “clerk”, two “intruders” that would have
invaded the academic world, by contributing
to the sub-planting/fall of the symbols of the
traditional ~ university:  “the  superior
intellectual”, “the creator”.

But, finally, what is the academicians’
position in relation to the pedagogic
innovation meant to make the university
institution not only functional, but also
important both for the initially trained
students and for the permanently trained
adults. It is equally true that the system based
on the antique alternation between the
masterly class and the works conducted by
the seminary, derived from an archaic
conception of science and of time when the
professor owned the monopole of
transmission, must be seriously reviewed. It
is not less true that such a reform cannot
ignore the increase of the number of didactic
jobs in the higher education, as the demand
of the higher education increases. But all of
these are not enough. The evolution of the
pedagogic practices in the university cannot
be separated by the reflection of the
investigating trainer’s status for the simple
fact that an educational reform cannot be
done without the actors that have to transpose
it to the field. After all, why would we need
such a didactic reflection, such a university
pedagogy? Whish is actually the reality?

There are two hypotheses. On one
hand, there is the mission to teach/train that
does not seem to deserve, for some people,
too much interest, considered as being a
secondary, even facultative activity in report
to the research. Moreover, the application of
the specific pedagogic solutions that should
respond to the students’ multiple needs is
considered, regarding the academicians, a big
non-administrated time consumer. Therefore,
the researching action is the one that has to
suffer, if we consider also the prejudice
according to which the research, the sciences
are considered “superior”, eminently “noble”
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cercetarea, stiintele sunt considerate
»Lsuperioare”, eminamente ,nobile” i
serioase pentru a se preta la o transpunere in
forma discursului pedagogic, apreciat ca
mediocru si irelevant, din moment ce
recrutarea si avansul in cariera al cadrului
didactic din 1invatamantul superior este
fondat aproape exclusiv pe cercetare.

De aici si imaginea instituitd prin
traditie ~a  formatorului  universitar,
considerat, in genere, un om preocupat
inainte de orice de cercetare si de
producerea de noi cunostinte, cdci aproape
totdeauna cariera unui astfel de profesor
ramane direct legatd de numarul si calitatea
lucrarilor sale. Se avanseaza in carierd
aproape exclusiv in functie de numarul de
articole publicate in diverse reviste de
specialitate. Altfel spus, timpul consacrat
cercetarii (si cautdrii de resurse financiare)
este foarte pretios, ceea ce face ca multi sa
fie tentati a-i acorda prioritate, mai cu
seama In primii ani ai carierei academice,
neglijand in mare masura, timpul acordat
studentului 1n latura sa pedagogica. Nu este
efectiv posibila perfomanta in planul
cercetarii, atunci cind o serie de sarcini
anexe vin sa se adauge activitatii de
predare, fara a face, oficial vorbind parte
din repertoriul de obligatii al formatorului
cercetator. Este si motivul pentru care, in
atare conditii, sarcinile pedagocice, sunt
trecute, in mod tacit, pe plan secund,
interesdnd cu deosebire timpul afectat
cercetdrii, aceasta reprezentind, la modul
prozaic, singurul criteriu in avansarea
profesionald, in timp ce investitia de timp si
efort in procesul pedagogic este putin
vaorizatd, ceea ce ni se pare mai mult decat
aberant.

Rezulta cd o realda reforma a
practicilor pedagogice in universitate nu va
putea fi transpusa in act decat daca va fi
cuplatd cu o redefinire clard a a dublei
misiuni a cadrului universitar. O atare
redefinire iese insd din cadrul acestei
discutii, implicdnd problematica raportului
dintre predare si cercetare. Dar este cert ca

and serious in order to lend themselves to a
transposition in the shape of the pedagogic
speech appreciated as being mediocre and
irrelevant, since the recruitment and the
career advance of the don in the higher
education is almost exclusively based on
research.

From here, it results the image
instituted by tradition of the university trainer
generally considered as a man concerned
before anything of research and of producing
new knowledge because the career of such a
professor almost always remains directly
connected to the number and the quality of
his works. We advance in career almost
exclusively depending on the number of
articles published in different speciality
reviews. In other words, the time devoted to
the research (and to the seek of financial
resources) is very precious, fact that makes
many people be tempted to grant it priority,
especially in the first years of the academic
career, by neglecting very much the time
granted to the student in his pedagogic side.
It is not effectively possible the performance
at the research level when a series of annex
tasks are added to the teaching activity,
without being officially a part of the
obligations repertoire of the researching
trainer. It is also the reason for which, in such
conditions, the pedagogic tasks are tacitly put
on the second place, representing an interest
especially for the time granted to the research
that is prosily the only criterion in the
professional advance while the investment of
time and effort in the pedagogic process is
too little capitalized, fact that is considered
by us as more than aberrant.

It results that a real reform of the
pedagogic practices in the university will not
be able to be transposed in the act unless it is
coupled wired to a clear redefinition of the
don’s double mission. Such a redefinition
comes out from the frame of this discussion,
involving the problems of the report between
teaching and researching. But it is certain
that, without a capitalization in equal parts of
the researching trainer’s double mission, the
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farda o valorizare in parti egale a dublei
misiuni a formatorului cercetétor, procesul
pedagogic va continua sd ramana pentru
incd mult timp o eternd cenusareasa. O
schimbare radicald a perspectivei i-ar putea
determina pe formatorii universitari sa
investeascd in  elaborarea  practicilor
pedagogice inovante, sa dezvolte parcursul
curricular al studentilor lor dacd ar avea
garantia cd aceasta investitie laborioasd ar fi
realmente luatd in con-siderare in
promovarea lor profesionala, fara a impieta
asupra activitatii de cercetare. Vedem aici
una dintre cheile reusitei educatiei
universitare. Ar putea fi eliminatd, pe
aceastd cale, si prejudecata inca profund
inradicinatd, potrivit careia se considerad ca
un bun cercetdtor este, implicit, si un bun
profesor/pedagog. Intr-un anume fel, cel
care participa la producerea cunostintelor ar
trebui, aprioric vorbind, sd fie si cel mai
performant in transmiterea cunostintelor,
din moment ce el este si detindtorul si/sau
producdtorul lor. Nu se intamplda insa
totdeauna astfel, pentru cd educatia
universitara nu este doar transmitere de
cunoastere, ci si, mai ales, constructie de
cunoastere.

Transmiterea  cunostintelor, ca
model de instruire centrat pe profesor, a
putut parea infailibila timp de cateva bune
secole, atat timp cat auditoriul era compus
din studenti putin numerosi, pentru care
obtinerea unei  diplome  universitare
constituia un fel de asigurare pe viata
pentru o profesie anume i o reusitd socialda
pe masurd. De cateva decenii 1nsa, s-au
produs schimbari de substantd la nivelul
educatiei  univer-sitare  (accesul la
universitate a crescut enorm, costurile
asociate programelor de studii se amplifica
in permanentd, piata muncii nu mai ofera
perspective pentru multi absolventi cu
diploma, iar societatea, la randul ei, impune
noi asteptari inva-tdmantului universitar.

In noul context, intervine initiativa
de a institui o noud conceptie (si o noua
pedagogie) vizand instruirea si educatia

pedagogic process will continue to an eternal
cinderella for a long time. A radical change
of the perspective could determine the
university trainers to invest in the elaboration
of the innovating pedagogic practices, to
develop the curricular run of their students if
they had the guaranty that this laborious
investment was actually considered in their
professional promotion, without damaging
the researching activity. On this way, we may
also remove the deep prejudice according to
which it is considered that a good researcher
is implicitly a good teacher/educator. In a
certain way, the one participating to the
knowledge production should a priori the
most professional in transmitting knowledge,
since he is their owner and/or producer. But
this does not happen always because the
higher education is not only knowledge
transmission, but also, especially, knowledge
building.

The knowledge transmission, as a
training model focused on the teacher, could
seem infallible for a few centuries, as long as
the auditory was being composed of not too
many students for whom to obtain a diploma
represented some kind of life insurance for a
certain profession and an equal social
success. But, for a few decades, there were
produced substantial changes at the level of
the high education (the access to the
university has hugely increased, the costs
associated to the study programmes are
permanently emphasized, the work market
does not offer perspectives anymore for
many graduates having diplomas and the
society, at its turn, imposes new expectations
to the higher education.

In the new context, it interferes the
initiative to institute o new conception (and a
new pedagogy) referring to the training and
to the education of the young men/adults.
What should we do in order to develop more
active pedagogies with a school population
not only numerous, but also extremely
heterogeneous? What way should be used in
order to convince the trainers that a high level
of exigency should not be necessarily
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tinerilor/adultilor. Cum ar trebui procedat
pentru a dezvolta pedagogii mai active cu o
populatie scolard nu doar numeroasa, ci si
extrem de eterogena ? Cum ar trebui
convingi formatorii cd un Tnalt nivel de
exigentd nu ar trebui sa se traduca
necesarmente printr-un numar ridicat de
esecuri ? Cum ar trebui favorizatd invatarea
prin cooperare intr-un sistem care de cele
mai multe ori se vrea a fi selectiv? Cum sa
poatd fi promovatd o evaluare a Invatarii
intr-un mod eficace si convenabil, avand in
vedere resursa de timp extrem de restrictiva
alocatd fiecarui student ?

Problemele sunt multiple si
variate. Rezolvarea lor nu poate fi, cum
adeseori se crede, pusa exclusiv pe seama
introducerii noilor tehnologii ale
informatiei $i comunicdrii in educatie, un
veritabil cal troian. Unii profesori, mai
sensibili la  problemele  pedagogiei
universitare, considera util sid urmeze
cursuri de formare in utilizarea retelelor
internet/ intranet  numeroase Intrebari
vizand conceptia despre invatare si modul
de a preda. Un enunt de genul :” Vreau sa-
mi pun suportul de curs pe net” nu este
suficient. El devine pedagogic numai daca
se precizeaza si in ce fel poate fi el efectiv
de ajutor cursantilor. Aici intervine rolul

activ al profesorului, care trebuie, in
virtutea experientei sale, sa-1 ajute pe
student sd lege/structureze informatia

pentru a-si construi propria cunoastere. Un
bun profesor In invatamantul superior nu se
poate limita la a fi exclusiv un bun
cercetator. El trebuie sd fie si o persoana
care investeste timp si competentd psiho-
pedagogica 1n predarea de calitate,
privilegiind ,stiinta de a Invata® si
capacitdtile de adaptare. Prea adesea li se
reproseaza studiilor universitare faptul de a-
1 determina pe studenti sd acumuleze doar
informatii, neglijand modul de a le utiliza.
Nu este, de pilda, simptomaticd marturia
unui fost student la o universitate americana
bine cotata: “ M-am inscris la o universitate
bine cotata, unde toti profesorii veneau din

translated by a high number of failures? How
should we advantage the learning by
cooperation in a system that almost always
tries to be selective? How could we
efficiently and conveniently promote an
evaluation of learning, considering the
extremely restrictive time resource allocated
to each student?

The problems are multiple and
varied. Their solving cannot be exclusively
put, as it is often thought, in charge of the
introduction of the new information and
communication technologies in education, a
real Trojan horse. Some teachers who are
more sensitive regarding the problems of the
university pedagogy, consider as useful to
graduate training classes in using the
internet/intranet networks because many
questions are related to the conception of
learning and of the teaching manner. A
statement like:” I want to put my class
support on the net” is not enough. He
becomes pedagogic only if it is specified how
he could be effectively helpful for the
students. Here it appears the active role of the
teacher who must help the student, under his
experience, to  connect/structure  the
information in order to build his own
knowledge. A good teacher in the higher
education cannot limit at being exclusively a
good researcher. He must be also a person
who invests time and psycho-pedagogic
competence in teaching qualitatively, by
privileging the “science of learning” and the
adaptation abilities. We reproach too often to
the university studies with the fact that they
only determine the students to accumulate
information, by neglecting the way of using
it. For example, it is not symptomatic the
confession of a former student of famous
American university: “I took a ticket at a
famous university where all the professors
were coming from MIT, but the only thing
they did was reading their own
books/courses. I left the university because |
was bored.”

Beyond the techniques of accessing the
information, the new pedagogy forces
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MIT, dar singurul lucru pe care il faceau era
lectura cartilor/cursurilor  proprii. De
plictiseala, am parasit facultatea.”

Dincolo de tehnicile de acces la
informatie, noua pedagogie obliga Ia
antrenarea fiecaruia in a-si structura si
organiza cunostintelor, implicit dezvoltarea
simtului critic. Este vorba de a invata sa
crieterieze calitatile unei informatii, de a
verifica validitatea ei, de a o adapta
obiectului sau de studiu si de a controla
daca rezultatele obtinute sunt fondate pe
argumente obiective. Activitatea personalad
a studentului este singura sursa de energie a
procesului predarii/invatarii. Dacd aceasta
energie este absenta, schimbarea motorului
sau a suspensiei nu va permite niciodata
avansarea masinii.

Nu putem, desigur, uita ca
universitatea ideala, asa cum a fost ca
conceputa de W. von Humboldt, la
inceputul secolului al XIX- lea, este definita
tocmai de  unitatea  cercetarii cu
invatdmantul, un binom, pare-se, prea
frecvent uitat. Drept urmare, idealul unitatii
cercetdrii cu predarea si al raporturilor lor
institutionale si personale ar trebui sa fie si
caracteristica esentiald a  universitatii
actuale. Pe de o parte, pentru ca o atare
unitate este cel mai bun garant al
transmiterii rezultatelor cercetdrii cétre
studenti si cdtre societate, iar pe de alta
parte, pentru ca aceeasi unitate permite
studentilor, dintre care unii vor constitui
generatia emergentd a cercetatorilor de
maine, sa revitalizeze resursele intelectuale
ale natiunii. Asa incat, atentia (si analiza)
acordatda celor doud componente/functii
fundamentale ale organizatiei ar trebui sa
fie la fel de importantd pentru o reflectie
responsabila asupra marilor provocari ale
universitatii recente.

Care sunt, asadar, aceste provocari si
remediile posibile ?

1. Deschiderea universitatii

Generata de afluxul studentilor cétre

everyone to train in structuring and
organizing their knowledge, implicitly in
developing their critical sense. It is about
learning how to classify the qualities of the
information, to check its validity, to adapt it
to his object of study and to control whether
the obtained results are based on objective
arguments. The student’s personal activity is
the only energy source of teaching/learning.
If this energy is absent, the change of the
engine or of the suspension will never allow
the car to go further.

Of course, we cannot forget about
the fact that the ideal university, as it was
conceived by W. von Humboldt, at the
beginning of the 19" century, is defined by
the unity of research and education, a
binominal that seems to be forgotten to often.
As a consequence, the ideal of the unity of
reach and teaching and of the institutional
and personal reports should also be the
essential feature of the current university. On
one hand, because such a unity is the best
guarantor of transmitting the research results
to the students and to the society and, on the
other hand, because the same unity allows the
students, among which some will constitute
the emergent generation of the future
researchers, to revitalize the intellectual
resources of the nation. Thus, the attention
(and the analysis) granted to the two basic
components/functions of the organization
should be equally important for a responsible
reflection on the big challenges of the recent
university.

Therefore, what are these challenges and
the possible remedies?

1. The University Opening

Being generated by the students’ influx
towards the higher education, nowadays the
massification seems to be an ineluctable and
irreversible phenomenon. It is absolutely
obvious the fact that we assist to a process of
losing the sacred feature of the elites. The
myth of the young man zealous for
knowledge, come at the university fountain,
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invatdmantul superior, masificarea ne apare
astdzi ca un fenomen ineluctabil si
ireversibil. Este absolut evident faptul ca
asistam la un proces de desacralizare a
elitelor. Mitul tandrului Insetat de
cunoastere, venit la fantana universitatii, nu
mai este de actualitate. Dintr-un invatdmant
de elitd, cum era considerat panda spre
ultimele decenii ale secolului trecut, cu o
cifra de acces sub 15% pe nivel de varsta,
invatdmantul  superior tinde sa se
transforme acum in invatamant de masa,
intr-un serviciu universal deschis tuturor.
Exista multiple motive pentru care
studentii aleg universitatea. Unii declara ca
sunt interesati de o perspectiva integralista,
convingi ca in societatea cunoasterii nu se
poate intra altfel decat pe poarta
universitatii, altii o fac pentru a evita
somajul, sau pentru a ,,incerca”, pentru ca
,asa face toatd lumea” s.a.m.d. Pe de alta
parte, studentii de azi nu mai sunt
privilegiatii de ieri, cu acces la universitate
din tata in fiu. Cresterea efectivelor este cu
atdt mai puternica cu cat categoria sociala
din care acestia provin este mai joasi. In
absenta unei traditii, pe care nu o gisesc in
familie, ei sunt nevoiti sa descopere o lume
cu care, istoric vorbind, nu sunt obisnuiti.
Profesorii se grabesc sa deplanga, in
special consecintele universitatii de masa
asupra calitatii formarii, fapt ce se reflecta
intr-o continua nevoie de restructurare si
simplificare a programelor si a metodelor.
Se uitd 1nsd cd democratizarea universitdtii
imbraca, wuneori, forma unui proces
pervertit, similar Intr-un anume fel situatiei,

deja devenita un  precedent in
preuniversitar. Daca aici  fenomenul
masificarii a produs ierarhii scolare

(scoli/filiere de elitd, pe de o parte,
scoli/filiere de masa, pe de alta parte), este
acum randul diferitelor institutii/filiere ale
universitatii sa facd obiectul discriminarilor
sociale. Nu ar trebui omis nici faptul cd o
parte din cauze se regdsesc in disfunctiile
de orientare din scoala anterioara, 1in
determinismul cultural, responsabile intr-un

is not up to date anymore. From a hand
picked education, as it was considered until
the last decades of the past century, with a
number of access under 15% at the age level,
the higher education tends to change now
into a mass education, in a universal service
open to everybody.

There are multiple reasons for which
the students choose the university. Some of
them declare that they are interested in an
integral perspective, being convinced that in
the knowledge society we could enter only by
the university gate, others do it in order to
avoid unemployment or to “try” because
“this is why everybody does” and so on. On
the other hand, the students nowadays are not
the ones who were privileged yesterday by
having access to the university from father to
son. The increase of the actual is powerful as
long as the social category they come from is
lower. In the absence of a tradition they do
not find in family, they are forced to discover
a world they are not historically used to.

The professors hurry to regret
especially the consequences of the mass
universities on the training quality, fact that is
reflected in a continuous need of
restructuring and simplifying the
programmes and the methods. But we forget
that the democratization of the university has
sometimes the shape of an abnormal process
similar in some way to the situation that has
already become a precedent in the pre-
university education. If the massification
phenomenon has produced here school
hierarchies (hand picked schools/filiations,
on one hand, mass schools/filiations, on the
other hand), it is now the turn of different
institutions/filiations of the university to
make the object of the social discriminations.
We should not omit either the fact that some
of the causes are found in the orientation
dysfunctions of the previous school, in the
cultural determinism, that are responsible in a
special way for the success in the university.

Such a situation should not be
justified too easily. The undeniably objective
facts that almost all the trainers know/invoke
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mod aparte de reusita in universitate.

O atare situatie nu ar trebui
justificatd cu prea multd usurintd. Faptele,
incontestabil, obiective, pe care mai toti
formatorii le cunosc/invoca, nu pot fi, dupa
opinia noastrd, exclusiv limitate la cresterea

continud a  efectivelor, insuficienta
mijloacelor materiale si  umane = si,
bineinteles,  pasivitatea  aparentd a
studentilor.

Aceste ecarturi sunt semnificative,

pentru ca accesul si reusita in universitate
raman, in ciuda declaratilor demagogice, si
din diferite alte motive, inegale. Largind
cercul aspirantilor, politicile voluntare,
centrate pe ideea ,,masificarii” universitatii,
au antrenat, ca un efect invers,
diversificarea considerabild a profilurilor de
studii. Or, a veni In intdmpinarea unei atat
de mari diversitati, ca nevoi si aspiratii,
constituie deja  una dintre provocarile
majore ale didacticii §i pedagogiei
universitare Tn urmatorii ani.

Pe de alta parte, aceiasi gardieni ai
»turnului de fildes” academic sunt mai putin
dispusi sa reflecteze cu privire Ia
consecintele tuturor acestor evolutii asupra
noii realitdtii umane a vietii universitare,
referind, in special, comunicarea profesor-
student. Aceasta inegalitate a experientelor
trdite, 1intr-o relatie de comuniune
asimetrica, este cea care conduce fatalmente
la ceea ce 1Indeobste putem numi
devalorizarea studentului. De cele mai
multe ori, dialogul real cu cealaltd parte
(mereu incriminatd) nu functioneaza, pe
considerentul ca studentii ar reprezenta o
masad ,,amorfa”, ,agramatda”, gratulatd, de
cele mai multe ori cu stigmatul ,,nulitatii’si
care 1l consumd pe formator pand Ia
»epuizare”. O masa, prin urmare, uniforma,
careia i se remite o informatie uniforma si
care este la fel de uniform evaluatd. Cum
altfel ar putea reactiona o astfel de “masa”,
nu de putine ori lipsitd de ideal, defazata si
demotivatd, dacd nu abhordnd tocmai
sistemul ineficace care a produs-o ?

Nu lipsesc, desigur, nici reprosurile

cannot be, in our opinion, exclusively limited
at the continuous increase of the actual, the
insufficiency of the material and human
means and, of course, the students’ apparent
passivity.

These deviations are significant because
the access and the success in university are
still unequal, in spite of the demagogic
declarations and because of different other
reasons. Enlarging the aspirants’ circle, the
voluntary policies focused on the idea of the
university “massification” have trained, as a
reverse reason, the significant diversification
of the study profiles. But, greeting such a big
diversity, as needs and aspirations, already
represents one of the major challenges of the
university didactics and pedagogy in the
following years.

On the other hand, the same guards
of the academic “ivory tower” are less likely
to reflect on the consequences of all these
evolutions on the new human reality of the
university life, especially referring to the
teacher-student communication. This
inequality of the lived experiences, in a
relation of asymmetrical communion, is the
one that fatally leads to what we may call the
student’s devaluation. The real dialogue to
the other party (that is always incriminates)
does not usually work, basing on the fact that
the students represent an “amorphous”,
“illiterate”, praised mass having most of the
times the stigma of “nullity” and consuming
the trainer until “exhaustion”. Therefore, a
uniform mass to which it is sent uniform
information and that is equally uniformly
evaluated. What other reaction could such a
“mass” have, a mass that often has no ideal,
that is displaced and unmotivated, if not by
hating the inefficient system that had
produced it?

Of course, there are also the reproaches
of the other party. Students reproach the
professors with the fact that they are not
machines that could mechanically register
notes because they have to cut and come
again infinite copied pages and to recite
foreign, meaningless words; with the fact that
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celeilalte parti. Studentii le imputa
profesorilor ¢cd nu sunt magini care sa
inregistreze mecanic notite, trebuind sa
inghitd pe nerasuflate infinite pagini xerox
si sd recite vocabule striine, lipsite de sens;
ca sunt subiecte reflexive care vor sa
inteleaga ceea ce invata si sa se inteleagd pe
sine, ca entitdti unice ce sunt. Se imputa, in
altd ordine de idei, indiferenta profesorilor,
dacda nu chiar dispretul, aroganta,
agresivitatea, care 1i Inhiba ori descurajeaza
pe cursanti. De multe ori, ezoterismul
epatant, generat de caracterul abstract si
excesiv formalizat al prestatiei didactice.
Ne aflam intr-o societate de masa, cu
un acut sentiment al fragilizarii dramatice a
(in)stabilitatii slujbei, deopotriva cu statutul
social conferit prin scolaritate. Ne sunt
puternic afectate nivelul de viata, starile
psihologice (sentimentul utilitatii si al res-
pectabilitdtii), echilibrul personalitatii. Este
o stare de spirit, Intretinutd zilnic, aproape
psihotic, pe toate cdile senzoriale, pe care o
incearca §i o cunosc foarte bine studentii.
Alegandu-si studiile, ei se asteapta la
conditii de Invatare decente si la un acces
rapid la informatie, dar mai cu seama spera
in dezvolarea unor contacte productive,
sustinute de emulatie, pe langa indrumatorii
lor mai varstnici $i mai experimentati. Or,
tocmai la ei cursantii descoperd vechile
stereotipuri ale unui invatdmant livresc,
profund expozitiv, operand selectii masive
pe baza agilitatilor mentale si a memoriei
de scurtda durata, in loc de a contribui la
dobandirea instrumentelor de cunoastere
eficace, menite a-i ghida, si ajuta sa
actioneze si sa reflecteze prin ei insisi,
pentru ca non per scholae discimus, sed per
vita. Sunt cu mult mai productive, de pilda,
apoprierea unor tehnici/ stiluri de munca
intelectuald (fisele de lecturd, proiectul,
portofoliul etc.) si mai economice (ca
resursa de timp), oferta unor referinte
precise si indicarea naturii §i motivele
prefe-rintelor, in locul ,,buchisirii” cursului
magistral indus ca ,,de neinlocuit”, ori a
altor  ,sacrosancte” manuale care spun

they are reflexive subjects who want to
understand what they learn and to understand
themselves, as unique entities. In other
words, it 1s imputed the professors’
indifference and even the abhorrence, the
arrogance, the aggressiveness that inhibit the
students. Many times, the dazzling esoterism
generated by the abstract and excessively
formal feature of the didactic performance.
We are in a mass society with a strong
feeling of the dramatic fragility of the job
(in)stability, and also with the social status
conferred by the schooling. This fact strongly
affects our living standards, our mental
statuses  (the feeling of utility and
respectability), the personality balance. It is a
mood kept daily, almost psychotically on all
the sensorial ways, felt and known very well
by the students. By choosing their studies,
they expect decent learning conditions and a
quick access to information, but especially
they hope to develop certain productive
contacts supported by emulation next to their
older and more experimented tutors. But, just
at them, the students discover the old
stereotypes of a bookish, deeply expositive
education, by operating the massive
selections based on the mental agilities and
on the short-term memory, instead of
contributing to the achievement of the
efficient knowledge tools meant to guide and
to help them to act and reflect by themselves
because non per scholae discimus, sed per
vita. For example, it is more productive to
appropriate  certain techniques/styles of
intellectual work (reading files, project,
portfolio etc.) and more economical ones (as
a time resource), to offer certain specific
references and to indicate the nature and the
reasons of the preferences, instead of
“swotting” the masterly course induced as
“irreplaceable” or other  “sacrosanct”
handbooks that state the same things.

It is more important for the student
that somebody explains him how he should
accomplish a research protocol, for example,
or to edit an article in order to learn how the
information is identified and how the
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aceleasi lucruri.

Mai important e ca studentului sa i
se explice cum ar trebui, de pilda, sa fie
alcatuit un protocol de cercetare ori sa se
redacteze un articol, pentru a invata cum se
identifica informatia si se utilizeazd mai
bine bibliografia etc. Se stie astdzi cd un
demers autentic de invatare este constructie
si nu transmitere de cunostinte, necesitd
interactiunea umana mai mult decat
interactivitatea cu artefactele tehnice, este
un act social plasat intr-un context socio-
cultural, presupune formarea de capacitati
de decizie si actiune, este, altfel spus, un
proiect inzestrat cu sens. Cunoasterea nu
este, cum se crede, apanajul for-matorului.

Enciclopedismul wunora dintre profesori
poate genera admiratie, de nu teama, dar
daca este folosit pentru a ,,domina”

auditoriul, generecazd un gen de ,.epis-
temologie negativa”, opusd spiritului
universitar liber, definit printr-o perpetua
nevoie de cautare umild a adevarului, Intr-o
lume plina de relativitati. Nu de putine ori
prelegerea universitara face din cunostintele
transmise obiecte de exhibitie, mai de graba
decat instrumente de formare si afirmare a
celor ce Invata.

Este momentul ca universitatea,
impregnata, cu sau fard voia ei, de o logica
comerciald, sa accepte/asume noua conditie,
dupa ce in prealabil a refuzat-o si a de-
plans-o. Sa renunte la temerile generate de
asa-zisa invazie a ,,noilor barbari”, definiti
de un profil de motivare, de competente, de
preocupari pentru studiu, foarte departat de
ceea ce era elita de altddata. O acceptare
insd, responsabild si  congtientd, a
fenomenului masificarii atrage dupa sine,
un alt tip de raspuns, in primul rand, de
ordin etic, o re-definire wurgentda a
dimensiunii ei pedagogice, o largire si o
diversificare a misiunii invata-mantului
superior, mai cu seama la nivelul primului
ciclu de studii. Argumentele pe care le
invocam au ca suport valorile cardinale care
fundamenteazd, 1n genere, demersul
didactic si anume, dimensiunea umanista a

bibliography is better used etc. Nowadays, it
is known that an authentic learning approach
means  building and not transmitting
knowledge, it needs more human interaction
than interactivity to the technical artefacts, it
i1s a social act placed in a social-cultural
context, it supposes the forming of abilities of
decision and action, in other words, it is a
meaningful project. Knowledge is not the
trainer’s privilege, as some may think. Some
of the teachers’ encyclopaedism may
generate admiration and even fear but if it is
used in order to “dominate” the auditory, it
generates some kind of  “negative
epistemology” contrary to the free university
spirit defined by a permanent need of humble
seek of the truth, in a world full of
relativities. Many times, the university
lecture makes the transmitted knowledge
exhibition objects rather than tools of training
and affirming the students.

It is the moment for the university
imbued intentionally or not by a commercial
logistics, to accept/assume its new condition,
after it subsequently refused and deplored it.
To give up the fears generated by the so-
called invasion of the “new barbarians”
defined by a profile of motivation, of
competences, of concerns for study very far
away from what was the elite of the past. But
a responsible and conscious acceptance of the
massification phenomenon attracts another
type of response, in the first place, an ethical
one, an urgent redefinition of its pedagogic
size, an enlargement and a diversification of
the higher education mission, especially at
the level of the first study cycle. The
arguments we invoke are supported by the
cardinal values that generally represent the
basis of the didactic approach, namely the
humanist size of the university that is to co-
share for as many as possible the culture, the
crystallized intelligence of  humanity,
basically the social memory, reserving a
space as large as possible for the student’s
person.

A number of factors compete in this
sense. In the first place, it is the social order
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universitatii, care este aceea de a co-partaja
pentru cat mai multi cultura, inteligenta
cristalizatd a umanitatii, in fond, memoria
sociald, rezervind un cat mai larg spatiu
persoanei studentului.

Un numar de factori concurd in acest
sens. In primul rand, este comada sociala de
studii superioare, destul de presantd 1in
prezent, avand in vedere corelatia din ce in
ce mai stransa dintre formare si viitorul
profesional. Statele insele sunt (sau ar
trebuie sd fie) interesate in a intretine o
politica a accesului larg la invatamintulul
superior, con-stiente fiind ca Intr-o
economie a cunoasterii, cu cat o tara se va
decide sd investeascd mai substantial 1n
educatia/calificarea superioard, cu atat
sansa de atingerea a fron-tierele tehnologiei
este mai mare. Sunt, din acest punct de
vedere, cu totul neavenite criticile
indreptate impotriva masificarii universitatii
deschisd cu generozitate tuturor celor ce
doresc sa invete pentru a se face utili
progresului comunitétii lor.

Nu sunt, desigur, excluse efectele
secundare. Sistemele educative care se
deschid brusc unui public eterogen cunosc,
in acelagi timp, si o cotd importanta de esec.
Uni-versitarii nu renuntd usor la exigentele
si stereotipurilor lor de actiune, contrastand
cu noile asteptari si competente de care au
nevoie noii cursanti, atributiile universitatii
nu sunt suficient delimitate, lipsesc
finalitatile clar formulate, structurile sunt
incad pea rigide, precarititile de personal
didactic determina rabatul la calitate. Sunt,
de ase-menea, nu mai putin presante
penuria finaciard, cresterea exponentiald a
cunoasterii, mutatiile de pe piata muncii
s.a.m.d. Toate acestea si Inca multe altele
explica, in mare parte, esecul scolar, ca
performantd scazutd in materie de
cunoastere, deopotrivd cu retragerile pe
parcurs, in contextul masificarii
invatamantului superior, care, departe de a
fi condamnata, cum se obisnuiste, trebuie,
dimpotriva, acceptata si asumata.

of higher studies that is actually quite
pressing, considering the tighter and tighter
correlation between training and the
professional future. The states themselves are
(or they should be) interested in maintaining
a policy of the large access to the higher
education, being conscious that in a
knowledge economy, the more a country
decides to invest more substantially in the
higher education/qualification, the bigger is
the chance to reach the technological
frontiers. From this viewpoint, there are
totally void the criticisms directed against the
university massification generously opened
for the one who are willing to learn in order
to be useful for the progress of their
community.

Of course, there are not excluded the
secondary effects. The educative systems
suddenly opened for a heterogeneous
auditory also know, at the same time, an
important failure rate. The academicians do
not give up easily to their exigencies and
stereotypes of action, by contrasting to the
new expectations and competences the
students need, the university attributions are
not delimited enough, there are no clearly
formulated finalities, the structures are still
too rigid, the didactic staff instabilities
determine the qualitative rebate. Also, there
are equally pressing the financial penury, the
exponential increase, the mutations of the
work market and so on. All of these, and
many others mostly explain the school
failure, as a low performance in matter of
knowledge, at the same time with the retreats
during the year, in the context of the higher
education massification that, far from being
sentenced, as it is used to, must be, on the
contrary, accepted and assumed.

2. Cognodynamics and
Technological Advance

Among the shocks faced by the
(post)ymodern societies, there are, according
to a report of the European Committee, the
informational ~ explosion, the economy
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2. Cogno-dinamica si avansul

tehnologic

Printre socurile cu care se confrunta
societatile (post)moderne, se afla, potrivit
unui raport al Comisiei Europene, explozia
informationald, mondializarea economiei si
progresul tehnologic. S-ar spune ca
termodinamica  secolelor trecute, cu
specificul ei energofag, este substituitd de
un nou suport energetic de tip cogno-

dinamic, referind, evident, energia
informatiei, care alimenteazd puterea
cunoasterii.  Tehnologiile  infor-matiei

penetreazd in profunzime nu doar practicile
muncii i productia, ci si educatia, ca stiinta
a formarii, eliberand omul de sarcinile
rutiniere, oferindu-i, in schimb, libertatea
de a concepe si de a crea: ,,masina forteaza

omul sa se specializeze in
omenesc”’(Fourastié).

La randul ei, filosofia postmodera
proclama, ca  urmare a  crizei
rationalismului,  sfarSitul  proiectului

metafizic, care desparte realitatea in subiect
si obiect, suprimand adeviarata inte-rogatie
asupra Fiintei (Heidegger). Modernismul,
cu origini in Renastere si secolul luminilor,
valorizeaza ratiunea, a cdrei expresie
completd  este stiinta (J.  Locke,
Bacon,Newton, Kant, Hegel). Socictatea
insdsi ajunge sa fie transpusa in discipline
ce o forteaza sa se supuna unor legi similare
celor ce actioneazd in naturd (H.Buckle, A.
Comte, K.Marx). Secolul XX a impus
aplicarea metodei stiintifice la disciplinele
academice. Dar tot modernismul este acela
care a condus la deteriorarea mediului, la
totalitarism in numele stiintei, la razboaie
mondiale uti-lizand tehnologii avansate si la
distrugerea atomicd. Adevarul unic este
desacralizat, deo-potrivd cu autorul sau.
Orice teorie care are pretentia adevarului,
spune Derrida, este ‘“alienatd, disparata,
disonantd”. Cand Isus a fost judecat, Pilat 1-
a iIntrebat: ,,Ce este adevarul” ? Post-
structuralistii considera ca realitatea este un
text, al carui inteles nu este intrinsec, ci se

globalization and the technological progress.
We may say that the thermodynamics of the
past century, with its energy consuming
feature, is substituted by a new energetic
cogno-dynamic support, obviously referring
to the informational energy that caters the
knowledge  power.  The  information
technologies deeply penetrate not only the
work practices and the production, but also
the education, as a forming science, releasing
the man from his usual tasks, offering him in
exchange the freedom to conceive and to
create: ,,the machine forces the man to be a
specialist in the human feature”(Fourastié).
At its turn, the postmodern philosophy
proclaims as a consequence of the
rationalism crisis, the end of the
metaphysical project that divides the reality
in subject and object, by suppressing the real
interrogation on the Being (Heidegger).
Modernism, having its origins in Renaissance
and in enlightment, capitalizes the reason
whose complete expression is science (J.
Locke, Bacon, Newton, Kant, Hegel). The
society itself gets to be transposed in subjects
that force it to obey to some laws similar to
the ones acting in nature (H.Buckle, A.
Comte, K.Marx). The 20™ century imposed
the application of the scientific method at the
academic subjects. But modernism is still the
one that had led to the environment
damaging, to the totalitarian system in the
name of science, to world wars using
advanced technologies and to the atomic
destruction. The wunique truth loses its
sanctity together with its author. Any theory
that claims the truth, says Derrida is
“alienated, disparate, dissonant”. When Jesus
was judged, Pilate asked him: “What is truth”
? The post-structuralists consider that reality
is a text whose meaning is not intrinsic, but it
comes from the interaction with the reader.
The way of reporting to the writing manner
(an effect of a crisis in methodology) is not
the interpretation anymore, but only the
deconstruction, namely the text
demystification.

These mutations that, like Janus’
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desprinde din interactiunea cu cititorul.
Modul de raportare la scriitura (efect al unei
crize in meto-dologie) nu mai este
interpretarea, ci numai deconstructia, adica
demistificarea textului.

Aceste mutatii care, asemenea
fetelor lui Janus, genereaza, deopotriva,
progresul, dar si deriva, pot fi germeni ai
democratizarii, dar si factori de excludere.
Ceea ce inseamnd ca o optica centratd pe
constructia §i reorganizarea continud a
cunostintelor intr-un mediu instrumental-
tehnic adecvat are nevoie de o ecologie
cognitivd care sd articuleze tehnicile de
comunicare, modurile de cunoastere si
interrelationarea  sociald, = opunandu-se
categoric conceptiei bazate pe transmiterea
si acumularea de date preconstituite,
generatda  de  ,,(amfi)teatrul”  clasic
dezobiectualizat si interactional aseptizat.

Intelegem, asadar, din moivele
mentionate, cd paradigma cultural-stiintifica
de pana acum, care a generat diversitatea
stiintelor/disciplinelor i a domeniilor vietii
omenesti, cu sistemele lor de
concepte/semne, este pe cale de a falimenta
modul tra-ditional de cunoastere/educatie,
neputdnd oferi un veritabil centru-nucleu
spiritual unificator. Este meritul unor D.
Bohm, Fritjof Capra, Stanislav Grof s.a.,de
a fi propus , in prelungirea reflectiilor
amintite, o noua paradigma, pe cale de a se
impune, denumita de el modul holotropic de
constiintd, preconizat a oferi tocmai o astfel
de centrare arhetipald a intregii vieti
omenesti pe un limbaj comun menit a
institui relatii mult mai profunde si mai
productive intre diferitele
domenii/discipline ale stiintei si edu-catiei.
Rezultd cd aceasta tendintd multirelationala
de constructie a cunoasterii holo-dinamice
are nevoie de o pedagogie integratoare, care
sa identifice, In contextul noilor paradigme
ale stiintei moderne, o epistemologie
centratd pe subiectul cunoscétor, cu totul
opusa epistemologiilor factuitatii modelului
stiintific dominant

faces, generate both progress and leeway,
they may be germs of the democratization but
also excluding factors. Fact that means that
optics focused on the continuous
reorganization and building of knowledge in
an adequate instrumental-technical
environment needs a cognitive ecology to
articulate the communication techniques, the
knowledge ways and the social interrelations,
being categorically the contrary of the
conception based on pre-constituted data
transmission and accumulation generated by
the classical “(amphi)theatre” that loses its
objective feature and that is interactionally
sterilized.

Therefore, we understand for the
mentioned reasons that the cultural-scientific
paradigm until now that generated the
diversity of the sciences/subjects and of the
fields of the human life, with their systems of
concepts/signs, is going to bankrupt the
traditional way of knowing/educating,
without being a real spiritual unifying centre-
nucleus. It is the accomplishment of D.
Bohm, Fritjof Capra, Stanislav Grof and so
on to have suggested, in the prolongation of
the mentioned reflections, a new paradigm
that is to be impose, called by him the
holotropic way of consciousness, stipulated
to offer just such an archetypal focus of the
entire human life on a common language
meant to institute much deeper and more
productive relationships between different
fields/subjects of science and education. It
results that this multi-relational tendency of
building the holo-dynamic knowledge needs
an integrating pedagogy that should identify,
in the context of the new paradigms of the
modern science, an epistemology focused on
the knowing subject, totally on the contrary
of the epistemologies of the egotism of the
dominating scientific model.

2. The
Process”

University  “Fast-food

The method applies to the
consumption society standardized in all the
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2. , Fastfoodizarea” universitatii

Metafora se aplica societdtilor de
consum standardizate in toate domeniile
(munca, economie, divertisment, cultura,
formatie etc.), ca ideologie ce vehiculeaza
modelul ideal al societatii emblematice a
reusitei  pentru  toti. Dimensiunile
,.fastfoodizarii” sociale (eficacitatea,
prevalenta  cantitdtii,  predictibilitatea,
controlul) nu ocolesc, evident, nici
universitatea, ,,mcdonaldizand-o0”, spun
unii; accesibilizdnd-o, raspund altii.

Putem considera universitatea (si, in
genere, educatia) ca oferd un serviciu
comercial ca oricare altul ? A devenit ea o
imensa institutie-uzind, care genereaza in
serie produsul uman, dupad regulile marii
eficacitati si ale costurilor celor mai reduse
sub presiunea nivelatoare a agentilor fast-
foodizarii? Raspunsul este, bineinteles,
negativ, dupa cum o confirmd numerosi
oameni ai scolii, formatori si cursanti
deopotriva, care incrimineaza
,mcdonaldizarea” educatiei. Dar cred ei toti
acestia in ceea ce spun cu adevarat ? In
subtext, ideea este cd invatarea trebuie sa se
producd rapid, fara efort, atdt cat este
necesar pentru a obtine creditele necesare si
diplomele, scop in care teh-nologiile sunt
din plin exploatate. ,,Stiinta-hamburger”
este invatarea fara efort, fara reflectie si
fara implicare personala. Nici cariera
universitarda nu este scutitd de primatul
rezultatului imediat ; publicatul mult si
rapid este etalonul masurii sale.

Dezbaterea, altminteri fara un capat
de solutie, este alimentata de boom-ul
comertului  (inter)national de servicii
educative, din ultimele doud decenii, in
special in domeniul Tnvatdmantului superior
si al formarii profesionale. Aceste sectoare
au devenit importante surse de profit pentru
furnizorii unor astfel de servicii, chiar si
pentru universitatile publice din ce in ce
mai putin finantate de stat si mai saracite. $i
gama furnizorilor se extinde. Universitatile
traditionale si institutiilor de invatdmant

fields (work, economy, entertainment,
culture, training etc.), as an ideology that
vehicle the ideal model of the emblematic
society of the success of everybody. The
sizes of the social “fast-food” process
(effectiveness,  quantitative  prevalence,
predictability, control) obviously do not
avoid university either, by making it all
“mcdonald”, some say; by making it
accessible, others.

May we consider university (and
generally the education) as offering a
commercial service like any other? Has it
become itself a huge institution-industry
generating in series the human product,
according to the rules of the great
effectiveness and of the lowest costs under
the levelling pressure of the fast-food agents?
The answer is negative, of course, as it is
confirmed by several school people, trainers
and students at the same time, who
incriminate the “mcdonald” transformation
process of the education. But do they all truly
believe in what they say? In the subtext, the
idea is that the learning must produce
quickly, with no effort, as much as it is
necessary in order to obtain the needed
credits and diplomas, a purpose where the
technologies are fully exploited. “The
hamburger-science” is the learning with no
effort, no reflection and no personal
involvement. The university career is not
dispensed either of the primate of the
immediate result: the big and fast publishing
is the reference point of its size.

The debate, that actually has no
solution, is catered by the boom of the
(inter)national commerce of educative
services of the last two decades, especially in
the field of the higher education and of the
professional training. These sectors have
become important profit sources for the
suppliers of certain services, even for the
public universities that are less and less
financed by the state and more impoverished.
The supplier’s game also extends. The
traditional universities and the higher
education institutions are strongly competed
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superior sunt puternic concurate de actorii
virtuali specializati in e-learning, diverse
organizatii cu scopuri (mascat) declarate
nelucrative, diverse grupuri media s.a.m.d.
In ciuda unor evolutii favorabile industriei
si ,,profitului” privat, sunt inca multe voci
care vin in  apdrarea  universitatii
independente fatd de mediile industriale,
economice si politice, In numele ,,libertatii
economice”.

4. Supradimensionarea grupurilor
de cursanti

Sistemul traditional de nvatamant
superior, prin excelentd elitist, se adresa
unei populatii studentesti restranse. Seriile
de curs si grupele de seminar cuprindeau un
numdr rezonabil de cursanti, testele erau
rare si nu interveneau decat in finalul unor
cursuri, prezentindu-se cel mai adesea in
forma unui set de intrebari, la care trebuia
sd se raspundd intr-un interval de cel mult
trei ore. Cea mai mare parte a timpului se
con-suma 1in biblioteci, bine echipate,
oferind mult spatiu si multd informatie. Este
peisajul care facea deliciul spiritual al
studentilor de alta data.

Dar acest sistem nu mai poate
functiona incepand cu noul secol. Cursurile
tinute in fata unor grupuri
supradimensionate au devenit norma, iar
sedintele de seminar in grupe restranse,
polemicile aprinse, conversatiile individuale
sunt tot mai rare. Explicatia: resursele
alocate insuficiente, incapabile de a sustine
functionarea universitatii de masa. Pe de
alta parte, institutia exercitd presiuni tot mai
stresante asupra cadrelor didactice, privind

activitatile de cercetare, publicatiile,
diversele proiecte europene, fapt ce, in mod
evident, contribuie la reducerea

preocuparilor pentru predare si activizare a
cursantilor, la disponibilitatea pentru
dialog. Universitatea traditionald putea
functiona bine tocmai pentru ca promova un
dialog mult mai flexibil si mai personalizat,
cu un material uman selectat, dispunind de

by the virtual actors specialized in e-learning,
different organization declared (in a masked
way) as non-working, different media groups
and so on. In spite of certain evolutions
favourable to the industry and to the private
“profit”, there are still many voices defending
the wuniversity independent from the
industrial, economical and political media in
the name of the “economical freedom”.

4. Oversizement of the Students’
Groups

The traditional system of higher
education, elitist par excellence, addressed to
a more restraint students’ population. The
class series and the seminary groups
contained a reasonable number of students,
the tests were rare and interfered only in the
end of some courses, presenting the more
often as a question set that should have had
the answers in a lapse of time of maximum
three hours. The biggest part of the time was
spent in well equipped libraries offering
much space and much information. It was the
landscape making the spiritual delight of the
students of yore.

But this system cannot work anymore
starting with the new century. The classes
kept in front of certain oversized groups have
become the norm and the seminary sessions
in restraint groups, the hot polemics, the
individual conversations are rarer and rarer.
Explanation: insufficient allocated resources
unable to support the working of the mass
university. On the other hand, the institution
exerts more and more stressing pressures on
the dons regarding the researching activities,
the publications, the different European
projects, a fact that obviously contributes to
the diminution of the concerns for teaching
and activation of the students, at the
availability for dialogue. The traditional
university could work well just because it
promoted a much more flexible and more
personalized dialogue, with a selected human
material, owning varied and satisfying
reading sources.
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surse  de  lectura
indestulatoare.
Explozia numarului de studenti nu
numai ca amplificdi mai vechile carente
inerente institutiei traditionale, centratd pe
metode expozitive, dar face emergente dis-
functii noi deficiente 1in clarificarea
obiectivelor, lipsa de feedback, absenta
consilierii vizand ameliorarea metodelor de
lucru, insuficienta fondului de carte,
suprasolicitatd de cititori interesati simultan
de aceleasi continuturi, deficitul de dialog,
dificultdti 1n ges-tionarea intravarietatii
specifice i motivarea studentilior in
absenta contactelor personale cu profesorii
s.a.m.d. Intr-o asemena situatie,
atentia/invatarea se reduce considerabil.
Obiectivele formarii de nivel 1nalt, implica
intelegerea, aplicarea, gandirea critica, cu
mult dincolo de simpla reproducere si
descriere. In grupurile mari, studentii se
simt pierduti, au senzatia de fi doar niste
numere Intr-un catalog sau o lista.
Remediile posibile, 1n contextul
lucrului cu grupuri supradimensionate,
vizeaza strategiile de control (de ex., lipsa
de feedback poate fi contracarata prin
utilizarea rationald a testelor cu alegere
duald sau multipla, a instruirii, programate,
asistate etc.) si strategiile de munca
independentd (de ex. dificultitile de
formulare a obiectivelor cursului pot fi
eliminate prin invatarea bazatd pe
probleme), ori chiar combinarea lor. Locul
vechilor metodelor de tip expozitiv, avand
in centru, prelegerea, poate fi luat de ex-
punerile de tip structurat (prin care
expunerea clasica este fractionatd in unitati
mici, urmate sau precedate de discutii in
grupe de 3-4 studenti). In situatiile in care
exigentele lecturii scad, iar studentii
realizeazd ca, de fapt, lungile liste
bibliografice recomandate sunt mai mult
cerinte formale decat reale, de cele mai
multe ori din motive obiective, pot fi
redactate diverse module (packages)
centrate pe probleme, care sd Inlocuiasca/
restructureze, 1n calitate de nuclee

diversificate  si

The explosion of the students’
number not only emphasize the older
deficiencies inherent to the traditional
institutions, being focused on exposing
methods, but also makes new dysfunctions
emergent: deficiencies in clarifying the
objectives, the lack of feedback, the absence
of conciliation related to the improvement of
the work methods, the insufficiency of the
book basis overdemanded by readers
simultaneously interested in the same
contents, the dialogue deficit, difficulties in
administrating the specific intra-variety and
the students’ motivation in the absence of the
personal contacts to the professors and so on.
In such a situation, the attention/learning is
considerably reduced. The objectives of the
high level training involve the understanding,
the application, the critical thinking, far
beyond the simple reproduction and
description. In big groups, the students feel
lost, the feel like they are only numbers in a
catalogue or a list.

The possible remedies, in context of
the work with oversized groups, refer to the
control strategies (for example, the lack of
feedback may be counteracted by the rational
use of the dual or multiple choice tests, of the
programmed, assisted instruction etc.) and
the independent work strategies (for example,
the difficulties of formulating the objectives
of the class may be removed by the learning
based on problems), or even to their
combination. The place of the old exposing
methods focused on the lecture may be taken
by structured expositions (by means of which
the classical exposition is fractioned in small
units followed or preceded by discussions in
groups of 3-4 students). In the situations
where the reading exigencies decrease and
the students realize that the recommended
long references lists are actually more like
formal requirements than real ones, mostly
because of objective reasons, we may edit
different packages focused on problems that
should replace/restructure as significant
nucleuses the idiosyncratic exposition of the
traditional class, by introducing some
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semnificante, expunerea idiosincrazica a
cursului tra-ditional, prin introducerea unor
exercitii, a unor chestionare
autoadministrate, texte rele-vante excerptate
din referentialul bibliografic adiacent
disciplinei. Textul antologic are functie
semnalizanta, ii poate ajuta pe cursanti, in
absenta lecturii integrale a unor lucrari, de
multe ori indisponibile, sa gaseasca rapid
firul conducétor epistemologic definind
intrega gandire a autorului, In functie de
care vor putea fi corect evaluati. In alti
termeni, impachetarea informatiei permite
accentuarea anumitor aspecte, dramatizarea
altora, ofe-rind intrari multiple in aceleasi
continuturi modular (re)structurate.

In plus, pentru multi cursanti si
pentru formatorii lor retelele inter si
intranet au devenit surse importante de
documentare, fara a neglija, evident, cartea,
stravechiul con-fident al intimitatilor
noastre de spirit. Dar iluzia raspunsului
imediat accesibil nu este de duratd, pentru
ca si  cautarea/documentarea  trebuie
invatata.

Astfel de remedii, alaturi de altele,
pot fi solutii eficace de lucru in conditiile
masificarii/supraaglomerarii invatdmantului
superior si au ca efect un mai bun mana-
gement al cursului pentru grupe mari de
cursanti, indicdnd nu numai cd mai vechile
metode pedagogice sunt supuse unei
dinamici continue, dar trebuie inventate
altele care sa se plieze noilor evolutii din
arealul academic, implicit din mediul
societal.

Recursul  la metode  activ-
participative §i evaluative inovante

In ciuda profundelor lor radacini, de
la Socrate la Rousseau, metodele active au
fost judecate ca fiind nedemne de mediul
academic. Avand insd in vedere masi-
ficarea acestui tip de Invatdmant, afluxul
noului public studentesc si sub presiunea
transformadrilor radicale pe care le cunosc
pedagogiile nivelurilor scolare precedente

exercises, some self-administrated
questionnaires, relevant text extracted from
the bibliography adjacent to the subject. The
anthological text has a signalling function, it
may help the students, in the absence of the
integral reading of certain works that are
often unavailable, to find quickly the
epistemological leading wire defining the
entire author’s thinking, depending on which
they will be correctly evaluated. In other
terms, the information packing allows the
emphasizing of certain aspects, the
dramatization of others, by offering multiple
entrances in  the same  modularly
(re)structured contents.

In addition, for many students and
their trainers, the inter and intranet networks
have become important sources of
documentation, without neglecting,
obviously, the book, the old confident of our
spiritual intimacies. But the illusion of the
immediately accessible answer does not last
because the seek/documentation must also be
learnt.

Such remedies, together with others,
may be efficient work solutions in the
conditions of the massification/overcrowding
of the higher education and they have has an
effect a better management of the class for
big groups of students, by indicating not only
that the older pedagogic methods are
submitted to a continuous dynamics, but we
must invent others according to the new
evolutions of the academic area, implicitly of
the societal environment.

Using the Active-Participative and
Innovating Evaluative Methods

In spite of their deep roots, from
Socrates to Rousseau, the active methods
were judged as undignified for the academic
environment. But, considering  the
massification of this educational type, the
influx of the new students’ auditory and
under the pressure of the radical
transformations known by the pedagogies of
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(abordarea prin competente), invatdmantul
superior se afld 1n situatia de a se interesa §i
el de strategiile invatarii active, ca urmare a
observatiilor repetate asupra ,,cunostintelor
moarte” ale studentilor, a acelor cunostinte
atat de  frecvent  incriminate  ca
nefunctionale, pe care studentii nu le pot
mobiliza pentru a gandi si a actiona in
diverse contexte reale de viatd, desi, cel
putin in aparentd, ele au putut fi probate
prin diferite examene. Or, metodele activ-
participative, in curs de a fi aclimatizate in
mediul universitar de masa, nu numai ca
dezvoltd tocmai aceste cunostinte/concepte
mobilizabile, imediat operationale, dar
asigura  si  continuitatea  didacticilor
specifice  invdtamantul  preuniversitar,
predominant bazate pe metode activ-
participative si In Tnvatdmantul academic de
masa.

Astfel incat, actualmente, si la acest
palier, in multe sisteme academice din
lume, se multiplica experientele inovante,
in jurul catorva tipuri de metode, intre care
relevante sunt pedagogia proiectului (nu
neapdrat pentru disciplinele traditionale),

invatarea prin actiune, invdtarea prin
cercetare, metoda studiului de caz,
invatarea colaborativa, pedagogia

situatiilor-problemd, metoda dezbaterilor,
invatarea prin rezolvare de probleme,
inventica s. a. m.d. Toate aceste metode
(mai cu seamd, peda-gogia prin proiecte,
metoda studiului de caz, Invdtarea prin
cercetare, actiune, prin rezolvarea de
probleme) cunosc un succes fulgurant,
devenind un fel de panaceu al didacticii
moderne.

Avand in vedere faptul ca exista
continuturi informative si formative, cérora
trebuie sa le corespunda, implicit, obiective
informative si formative, este extrem de
important ca studentii sd fie solicitati sa
participe, in functie de cerintele instruirii:
activ (cand obiectivele si continutul sunt
formative) si mai putin activ (cand
continutul si obiectivele sunt preponderent
informative). In functie de obiective si

the previous school levels (the approach by
competences), the higher education is in the
situation of being interested in the strategies
of the active learning, as a consequence of
the repeated observations on the students’
“dead knowledge”, that knowledge so
frequently incriminated as non-functional that
the students cannot mobilize in order to think
and act in different real contexts of life even
if, at least apparently, they could be proved
by different exams. But, the active-
participative methods that are going to be

acclimated in the mass  university
environment not only develop these
mobilizable , immediately operational

knowledge/concepts but they also provide the
continuity of the didactics specific to the pre-
university education, mainly based on active-
participative methods and in the academic
mass education.

Therefore, currently, at this level, in
many academic systems in the world, we
multiply the innovating experiences around
some types of methods among which the
relevant ones are the project pedagogy (not
necessarily for the traditional subjects), the
learning by action, the learning by research,
the method of the case study, the
collaborative learning, the pedagogy of the
problem-situations, the method of the
debates, the learning by solving problems,
the invention science and so on. All these
methods (especially the project pedagogy, the
method of the case study, the learning by
research, action, by solving problems) have a
great success, becoming some kind of
panacea of the modern didactics.

Considering the fact that there are
informative and training contents according
to which there must be implicitly informative
and training objectives, it is extremely
important for the students to be asked to
participate, depending on the instruction
requirements: active (when the objectives and
the content are training) and less active
(when the content and the objectives are
preponderantly informative). Depending on
the objectives and the content, the selected
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continut, metodele selectate vor fi : metode
informative ( de ex. prelegerea magistrala)
si metode formative ( de ex. simularea).
Esential este sd poata fi corelate, in functie
de obiective, continuturi si psi-hologia
studentului, metodele, mijloacele  si
materialele didactice, fapt ce tocmai
defineste strategia didacta. Dacad se au in
vedere mutatiile care pun universitatea
recenta 1n fata misiunilor ei fundamentale,
respectiv a genera/crea cunoastere, a o
transmite si forma gandirea/ personalitatea
autonoma, atunci ea trebuie sa aleaga, la
nivelul practicilor pedagogice, intre
filozofia unui invdtamant centrat pe
profesor, de tip reproductiv (specifica
traditiei universitare) §i centrarea pe
student, ca filozofie a
schimbarii/transformarii (spe-cifica
universitatii actuale de masa).

Nu vorbim, desigur, de o solutie
miracol, care ar tamadui toate neajunsurile
inerente  universitatii de masa, dar
multiplele experiente intreprinse au ardtat
cd ori de cate ori s-a recurs la metode
active, studentii esantioanelor
experimentale nu numai cd au invatat mai
mult §i mai temeinic, opunandu-se nvatarii
reproductive, dar au devenit mai puternic
motivati §i mai angajati, mai responsabili.
Cunostintele lor, chiar daca mai reduse
decat in cazul studentilor clasici, s-au
dovedit, in schimb, mai durabile si mai
profunde. Capacitatea de a identifica si de a
rezolva probleme s-a transferat in ,,viata de
toate zilele”, concomitent cu abandonul
studiilor si fenomenul esecului scolar. Este,
pe de altd parte, adevarat ca transferul
metodelor activ-participative si centrarea pe
student, la nivelul filierelor non-selective si
cu mari efective, raman totusi insuficient
cercetate si deci mai putin predictive.

Dar recursul la metode activ-
participative in invatdmantul universitar
atrage dupa sine o revizuire de fond a
instrumentarului de evaluare, in sensul
congruentei metodelor de evaluare cu
principiile pedagogiei active, pentru ca ceea

method will be: informative methods (for
example, the masterly lecture) and training
methods (for example, the simulation). It is
essentially for them to be able to be
correlated depending on the student’s
objectives, contents and psychology, the
didactic means and materials, a fact that
defines the didactic strategy. If we consider
the mutations that put the recent university in
front of its basic missions, respectively
generating/creating knowledge, transmitting
and training the autonomous
thinking/personality, then it must choose, at
the level of the pedagogic practices, between
the philosophy of an education focused on
the professor, a reproductive one (specific to
the university tradition) and of an education
focused on the student, as a philosophy of
change/transformation (specific to the current
mass university).

Of course, we are not speaking of a
miraculous solution that would solve all the
deficiencies inherent to the mass university,
but the multiple accomplished experiences
have shown that anytime we used active
methods, the students of the experimental
samples not only learnt more and solider, on
the contrary of the reproductive learning, but
they also became strongly motivated and
more committed, more responsible. Their
knowledge, even if they are more reduced for
the classic students, proved to be more
sustainable and deeper, in exchange. The
ability to identify and solve problems has
been transferred in ,the daily life”, at the
same time with abandoning the studies and
the school failure phenomenon. On the other
hand, it is true that the transfer of the active-
participative methods and the focus on the
student, at the level of the non-selective
filiations and with great actual, remain still
insufficiently researched, so, less predictive.

But the use of the active-participative
methods in the higher education attracts a
basic review of  the evaluation
instrumentation, in the sense of the
congruence of the evaluation methods with
the principles of the active pedagogy because
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ce, efectiv, 1i de-ruteazd pe adeptii acestei
aclimatizari metodologice (pedagogia prin
proiecte, invatarea prin cercetare, actiune,
prin rezolvarea de probleme etc.), precum si
pe studentii aderenti, este ireductibila
discordantd dintre strategiile inovante ale
invatarii §i procedurile tra-ditionale de
evaluare. Reciproca este, deopotriva,
valabild. Studentii constata, de prea multe
ori, cd demersurile didactice active, uzand
de metode inovante, nu i ajutd in aceeasi
masurd 1n a reusi la examenele de tip clasic,
care continud sd ramand, Tn mod paradoxal,
centrate mai mult pe redarea/restituirea
cunostintelor decat pe integrarea/ aplicarea
lor. In alt sens, practicile traditionale de
evaluare nu pot dezvolta la studenti
competente de inalt nivel, acelea pe care
universitatea a cautat dintotdeauna sa le
pro-moveze si pe care societatea cunoasterii
le reclama. Nici competentele pe care le
asteaptd angajatorii §i care se cer pe piata
muncii, desi sunt considerate de catre
studenti ca principalele achizitii ce ar trebui
dobandite pe parcursul studiilor, nu sunt
acelea care intrd in joc 1n examenele
universitare traditionale. Aceste competente
complexe, derivind din know-how-ul
cognitiv si din atitudinile deja dezvoltate
prin exercitiul metodelor activ-participative
sunt cu atat mai mult potentate daca stau la
baza practicilor de evaluare ca experiente
de pilotaj al formarii studentului.

Foarte frecvent 1nsd evaluarea
universitard este asociatd cu produsul finit
al pro-cesului de 1invatare, reducandu-se
strict la masurare, notare si acceptul social
al calificativelor acordate. Totul in functie
de un numadr, de o nota, o simpla conventie,
care nu spune nimic, absolut nimic relevant
despre ecuatia psihicd a celui evaluat, de
vreme ce nu se poate preta nici unui
rationament de tip matematic. Nu putem, de
pilda, face media lui 1 dintr-un esantion cu
trei din altd masurare §i sd spunem ca
studentul este clasat pe pozitia 2. Eroarea
consta — si e de mirare ca nu se semnalizata
ca atare — in a se opera cu numere, utilizate

what effectively confuses the adepts of this
methodological  acclimatisation  (project
pedagogy, learning by research, action, by
solving problems etc.), and also the adherent
students, is the irreducible discordance
between the innovating strategies of learning
and the traditional procedures of evaluation.
The reverse is also valid. The students find
out too many times that the active didactic
approaches using innovating methods do not
help them that much to succeed in the classic
exams that continue to be focused,
paradoxically, on the their
rendering/restitution rather than on their
integration/application. In other sense, the
traditional practices of evaluation cannot
develop at the students high level
competences, those that the university always
wanted to promote and that are reclaimed by
the knowledge society. The competences
expected by the employers and that are
required on the work markets, even if they
are considered by the students as main
achievements that should be gained during
the studies, are not either the ones entering in
the game in the traditional university exams.
These complex competences deriving from
the cognitive know-how and from the already
developed attitudes by the exertion of the
active-participative  methods are more
potenced if they stay at the basis of the
evaluation practices as pilot experiences of
the student’s training.

But the university evaluation is very
frequently associated to the finite product of
the learning process, strictly reducing to
measuring, noting and the social accept of the
given marks. Everything depends on a
number, a mark, a simple convention that
says nothing, absolutely nothing relevant on
the mental equation of the evaluated person
as long as it cannot lend itself to any
mathematical reasoning. For example, we
cannot calculate the average of 1 of a sample
with three of other measuring and say then
that the student has the second position. The
error consists — and it is amazing that it is not
signalized as such— of operating with
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ca simboluri/conventii, ca §i cum ar fi
numerele insele. O astfel de eva-uare a
procesului de invatare, redusd la simple
conventii, nu are nimic a face cu utilizarea
numadrului 1n sensul sdu matematic, pentru a
spune ceva credibil despre
faptul/evenimentul masurat. Or, evaluarea
inovanta, ca proces corelativ, in deplin
acord cu Invatarea activa, este mult mai
mult decat stabilirea unei note, a unui
calificativ de ,trecere” de tipul ,atestat/
neatestat”, sau ordonarea studentilor pe o
lista, conform unei scheme de reusita. Nu
inseamnd, cu toate acestea, ca trebuie
schimbate metodele sau tehnicile de
evaluare, ci filozofia, scopurile si modurile
in care se utilzeazd si se aplica aceste
metode.

3. Eliminarea esecului scolar si
problema calitatii

Mondializarea economiei si a pietei
muncii, care pretind o fortd de munca din ce
in ce mai Inalt calificata, conjugata cu big-
bangul tehnologiilor, au facut din ,,educatia
fara frontiere” o realitate. Intr-un atare
context, finalitatea cea mai evidentd a
universitatii este aceea de a genera
cunoastere, de a o transmite si a forma
competente de nivel inalt. A asigura
cursantilor cunostinte temeinice si actuale
intr-un domeniu de cunoastere stiintific
si/sau profesional dat, a-i ajuta sa
stabileasca conexiuni dintre cele mai
diverse i mai productive intr-o lume
definitd ca fiind, prin excelentd, a
complexitatii, sd-si con-struiascd o stiintd
proprie, pe care sa o aplice in rezolvarea
problemelor, a le dezvolta capacitati de

gandire  criticd,  atitudini  superioare
(incredere 1in resursele proprii, auto-
disciplind, gestionarea schimbdrii etc.)

s.a.m.d., toate acestea conduc la ideea ca
formarea stiintifica si/sau profesionala trece
necesarmente prin contactul strans cu
cercetarea. Pro-ductia de stiintd si formarea
vor trebui, prin urmare, sd asigure

numbers used as symbols/conventions, like
there were the numbers themselves. Such an
evaluation of the learning process, reduced at
simple conventions has nothing to do with
the use of the number in its mathematical
sense in order to say something plausible
about the measured fact/event. But, the
innovating evaluation, as a correlative
process, fully according to the active
learning, is much more than the
establishment of a mark, of a pass mark such
as  ‘“confirmed/non-confirmed” or the
students’ range on a list, according to a
success scheme. However, it does not mean
that we should change the evaluation
methods or techniques, but the philosophy,
the purposes and the ways these methods are
used and applied.

3. Removing the School Failure and
the Quality Problem

The globalization of the economy and
of the work market that claim a higher and
higher qualified manpower, conjugated to the
technologies big-gang, have made the
“education with no frontiers” a reality. In
such a context, the most obvious finality is
the one of generating knowledge, of
transmitting it and of training high level
competences. Providing solid and current
knowledge to the students in a given
scientific and/or professional knowledge
field, helping them to establish the most
different and productive connections in a
world defined as Dbelonging to the
complexity, par excellence, to build their own
science they could apply in solving the
problems, developing for them abilities of
critical thinking, superior attitudes (trust in
their own  resources, auto-discipline,
administrating the change etc.) and so on, all
of these lead to the idea that the scientific
and/or  professional  training  passes
necessarily through the tight contact with the
research. Therefore, the science production
and the training will have to provide the
continuity, by meeting in the same traditional
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continuitatea, intdlnindu-se in acelasi spatiu
traditional deja consacrat.

Acest punct de vedere, care ar trebui
sd stea la originea universitatii moderne, nu
este, credem, i1ncd suficient de profund
constientizat in planul politicilor actuale
vizand Invatamantul superior, intr-un timp
in care toti trebuie sd-si aproprie
clarificarile stiintei fara de care orice
profesiune nu poate fi decat obscura. Nu se
pot, in acelasi timp, neglija selectia si
cultivarea elitei, pentru care se organizeaza
activitatea stiintifici. In toate cazurile,
scopul suprem al universitatii, de atatea ori
confirmat 1n trecut, nu mai putin viabil in
prezent, este acela de a forma spirite
suficient de flexibile pentru a gasi
raspunsuri  inedite (i imediate) la
evenimente oricat de imprevizibile.

Daca se acceptda o asemenea
intelegere a  misiunii  invatamantului
superior, se va vedea imediat ca nu exista
nici un motiv de opozitie intre ceea ce a
consacrat traditia universitara si
mutatiile/exigentele de profesionalizare pe
care societatea le impune fin prezent
universitatii, dincolo de incercdrile de
discreditare a institutiei si a publicului ei,
careila nu de putine ori 1 se imputa
,utilitarismul servil” si ,,mcdonaldizarea”.

Pe de altd parte, un invatamant
superior aspirdnd sda ramana performant nu
poate face abstractie de fixarea wunor
indicatori de calitate, in functie de un numar
de variabile (institutionale, contextuale, de
proces, de produs etc.), care trebuie sd se
afle in strdnsd corelatie cu obiectivele
fundamentale ale universitatii. Pentru ca, in
fapt, scopul prim al unui program de studii
universitar nu se reduce cu totul la evitarea
abandonului, prin ,,pro-movarea de masa” si
»eliberarea diplomei, in absenta notiunii de
excelenta. Tot astfel cum a se margini la
evitarea fabricarii unor produse
,honconforme”nu poate fi o virtute
pedagogica. Internationalizarea, la randul
ei, contribuie dacd nu la crearea, cel putin la
extinderea rapidd a acestei manii

space that is already consecrated.

This viewpoint that should stay at the
origins of the modern university is not, we
think so, deeply realized enough at the level
of the current policies referring to the higher
education, in a time where everyone must
appropriate the science clarifications without
which any profession may be only obscure.
We cannot neglect at the same time the elite
selection and cultivation for which the
scientific activity is organized. In all the
cases, the supreme purpose of the university,
confirmed so many times in the past, not less
viable in the present, is to train spirits flexible
enough to find unprecedented (and
immediate) answers for events, no matter
how unpredictable they are.

If we accept such an understanding of
the higher education mission, we will
immediately see that there is no opposition
reason between what consecrated the
university tradition and the
professionalization mutations/exigencies the
society currently imposes to the university,
beyond the attempts to discredit its
institutions and auditory to whom we often
impute “the servile utilitarian feature” and
“the mcdonald process”.

On the other hand, a higher education
aspiring to stay professional cannot ignore
the establishment of certain quality indexes,
depending on a number of variables
(institutional ones, contextual ones, variables
of a process, of a product etc.), that must be
in a tight correlation with the basic objectives
of the university. Because the first purpose of
a university study programme is not actually
reduced totally at avoiding the abandon, by
the “mass promotion” and by “granting a
diploma”, in the absence of the excellence
notion. In the same way, limiting at avoiding
the fabrication of certain “non-compliant”
products cannot be a pedagogic virtue. At its
turn, the internationalization contributes to
the creation or at least to the quick extension
of this evaluating mania.

The current obsession of the quality
evaluation is indissolubly related to the
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evaluatoare.

Obsesia actuald a evaludrii calitatii
este indisolubil legatd de evolutia
conceptiei insdsi asupra universitatii.

Universitatea nu mai poate fi o venerabila
institutie culturala izolata, care, prin unicele
sale obiective ,,universale” de creatie de
stiintd, transcende spatiul si timpul. Daca va
continua sa ramana astfel, indoieli serioase
vor plana asupra capacitatii sale de a
actiona in consens cu ceea ce societatea
asteaptd de la ea. Din momentul in care
invatdmantul superior devine (sau ar trebui
sd devind) motorul reformei radicale a
societatii, mobilitdtile sociale (ca fond
aptitudinal inalt valorizat al natiunii) nu pot
trece decat prin portile larg deschise ale
universitatii. Nu Intdmplator, guvernele
actuale uzeazd de instrumente de control
riguros al utilizarii finantarii publice de
catre universitate.

Trebuind, prin urmare, sa
functioneze intr-o logicd de ordin
economic, uni-versitatii i se pretinde sa se
inspire din demersurile de evaluare utilizate
in  Intre-prindere. Criteriile  1nsele
(satisfactia clientului, reducerea
eoririlor/esecurilor etc.) — se spune - ar
trebui importate ca atare. Dar aceste criterii
nu pot fi ad-litteram trans-ferate, cum se
incearca, in masurarea educatiei din foarte
multe motive asupra cdrora nu insistam.
Mai mult, chiar daca evaluarea ia in
considerare criterii direct legate de calitatea
invatarii, problemele interpretarii nu dispar.
Nu de putine ori calitatea eva-luarii
studentilor depinde de strategiile de
evaluare adoptate. O evaluare de tip des-
chis, de pilda, (care preupune un elaborat
scris: eseu, studiu de caz, portofoliu,
disertatie etc) favorizeazd o abordare cu
mult mai profunda a continuturilor decat un
test cu alegere multipld, economic sub
aspectul resursei de timp, dar mult mai
super-ficial si simplificator, denotand fapte
nu semnificatii. Efectele cele mai benefice
ale formarii, de orice natura ar fi ea, sunt, in
ultimd instantd, greu, dacd nu imposibil de

conception evolution on the university itself.
The wuniversity cannot be an isolated
venerable cultural institution that, by its
unique “‘universal” objectives of science
creation, transcends the space and the time. If
it continues to stay like this, serious doubts
will plane on its ability to act in consensus
with what society expects from it. Since the
higher education becomes (or should
become) the engine of the radical reform of
the society, the social mobilities (as a high
capitalized aptitude basis of the nation) can
pass only through the largely open gates of
the university. Not accidentally, the current
governments use rigorous control tools of
using the public financing by the university.
Therefore, it must work in an
economical logistics, the university is
claimed to inspire from the evaluation
approaches used in the industry. The criteria
themselves (the client’s satisfaction, the
reduction of the errors/failures etc.) — some
may say- should be imported as such. But
these criteria cannot be ad litteram
transferred, as some try, in the educational
measuring for so many reasons on which we
are not insisting. Moreover, even if the
evaluation considers criteria directly related
to the learning quality, the problems of the
interpretation do not disappear. The students’
quality evaluation often depends on the
adopted evaluation strategies. For example,
an open evaluation (supposing a written
work: essay, case study, portfolio,
dissertation etc) favours a much deeper
approach of the contents than a multiple
choice test, economical under the aspect of
the time resource, but much more superficial
and simplifying, denoting facts, not
significations. The most beneficial effects of
the any type of training are finally hard or
even impossible to measure. Even if the
formal education trends to be as standardized
as possible and the curriculum finds its bases
in reasonable schemes focused on relevant
objectives approached by means of the
standardized methods of accomplishment and
evaluation. And even if the subjects are
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masurat. Chiar dacd educatia formala tinde
sa fie cat mai standardizata, iar curri-culum-
ul isi afla fundamentele in scheme rationale
centrate pe obiective relevante abordate
prin prisma metodelor de realizare si de
evaluare standardizate. Si chiar daca
disciplinele sunt compactate 1in arii
curriculare care fac posibile abordari mai
com-plexe  si  integratoare. Marile
dimensiuni ale omului, definite de valorile
sale perene (binele, adevarul, frumosul) nu
sunt entitati cuantificabile si deci nu pot fi
standardizate, aflandu-se, in ultima
instanta, in centrul discursului educational.
Nu putem, de aceea, trece totusi
peste numeroasele critici la adresa evaluarii
calitatii In educatia universitara. Ele trebuie
luate in calcul, pentru a evita efectele
nedorite. Daca, 1n genere, beneficiile
evaludrii calitatii se cunosc, desi nu sunt
totdeauna suficient de relevante, mai putin
se stie despre efectele lor perverse. Mai
intdi, cad demersul se poate dovedi opresiv
pentru cel care il suportd, In calitate de
entitate  evaluatd, Intrucat dezvolta
comportamente si o cultura a conformitatii.
In al doilea rand, pentru ci invatamantul nu
va putea fi niciodatd un proces integral
planificabil, masurabil, astfel incat sd se
poata stabili o legatura directd intre inputu-
uri §i  output-uri. Este un fenomen
multidimensional, proteic, caracterizat prin
indeterminare  specificd,  imprevizibil,
incert, provizoriu si impersonal, in sensul in
care explicarea rezultatelor nu se reduce la
factorii situatiei. Cum sd i1 putem, intr-
adevar, evalua pe elevi/studentii pentru a
vedea dacd au devenit mai adaptabili, mai
inclinati pentru studiu, mai inventivi $i mai
creativi etc., fiind vorba de emergente ale
intregii vietii ? Chiar dacd, pana la urma,
nimic din ceea ce se Intampld in interiorul
sistemului nostru neuronal nu este irational,
devenind comprehensibil ca urmare a
conjunctiei imprevizibile a diferitelor serii
autonome de evenimente/procese definite
ca atractor straniu. Este cert ca una dintre
functiile majore ale universitatii, care scapa

compacted in curricular areas that make
possible more complex and integrating
approaches. The great human sizes defined
by his perennial values (good, truth, beauty)
are not quantifiable entities so they cannot be
standardized, being finally in the centre of the
educational speech.

This is why we cannot get over the
numerous criticisms on the quality evaluation
in the higher education. They must be
considered in order to avoid the undesired
effects. If the benefices of the quality
evaluation are generally known, even if they
are not always relevant enough, we know less
about their pervert effects. In the first place,
the approach may prove to be oppressive for
the one that suffers it, as an evaluated entity,
whereas it develops behaviours and a culture
of the compliance. In the second place, the
education will never be a planned, measured
integral process, so that there could be
established a direct connection between
inputs and outputs. It is a multidimensional,
protean phenomenon featured by specific
non-determination, it is unpredictable,
uncertain, temporary and impersonal, namely
the results explanation is not reduced at the
situation factors. How could we really
evaluate the pupils/students in order to see if
they became more adaptable, more inclined
towards study, more inventive and more
creative etc., being about emergencies of the
entire life? Even if, finally, nothing that
happens inside our neuronal system is
irrational, by becoming comprehensible as a
consequence of the unpredictable conjunction
of the different autonomous series of
events/processes defined as a strange
attractor. It is certain that one of the major
functions of the university that escapes from
any attempt of measuring resides
incontestably in the professor’s ability to
equip the student with all the utilities he need
in order to develop new ideas, not only to
manipulate others’ ideas. As a consequence,
the educational systems, implicitly the higher
education would prove to be much more
supple and efficient if instead of a general-
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oricdrei tentative de masurare, rezida incon-
testabil in capacitatea profesorului de a-1
echipa pe student cu toate utilitatile de care
are nevoie pentru dezvolta idei noi, §i nu
doar pentru le manipula pe cele ale altora.
Drept urmare, sistemele de educatie,
implicit, invatdmantul superior s-ar dovedi
mult mai suple si mai eficace daca, in locul
unei ,,proiectdri” general-uniforme (chiar si
cu derogarile descentralizatoare de rigoare
in virtutea principiului autonomiei), al
clasi-ficarilor aberante si al spiritului
excesiv analitic, ar adopta modele de
instruire bazate pe ceea ce noile paradigme
ale cunoasterii/actiunii considerd a fi modul
holotropic de con-stiintd, nu mai putin
valabile si in lumea educatiei.

Ni se pare, prin urmare, cu totul
fortat, si, pand la wurmd, cu totul
improductiv, a opune evaluarea cantitativa,
de tip industrial, de care se abuzeaza atat de
mult In ultimul timp, logicii haosului
natural, pentru a controla functionarea celui
mai dinamic $i mai complex sistem care
este Tnvatdmantul, tocmai datoritd faptului
ca el nu functioneaza niciodata intr-un
context stabil cu schimbari lente,
susceptibile de a fi previzualizate, si deci de
a identifica, la nivel institutional, corelatii
lineare intre cauze si rezultate. Timpul
educatiei clasice este linear, procustian si
destructurant, dat fiind ¢4 modelele
instructiv-educative astfel promovate nu tin

seama de fluctuatiile temporale, de
dimensiunea subiectivd a constructului
uman, de efectele imprevizibile si

complexitatea proceselor instruirii. Timpul
educatiei moderne, in schimb, este
distorsionat, non-linear, neuronal, guvernat
fiind de legile constructiei/deconstructiei,
invederand cd invatarea, ca si spiritul, vin
din haosul generator de informatie si
complexitate. Dincolo de ele sunt de banuit
o multime de variabile indefinite, in virtutea
carora suntem liberi si unici, im-posibil de
,format(at)” (si de ,,evaluat”) cu mijloacele
clasice stiute. Or, teoriile Invatarii/ formarii/
evaludrii §i modelele instruirii In voga

uniform “projection” (even with the formal

decentralizing  derogations under the
autonomy principle) of the aberrant
classifications and of the excessively

analytical spirit, they adopted instruction
models based on what the new paradigms of
knowledge/action consider the holotropic
way of consciousness that are also valid in
the educational world.

We think that it is totally forced and,
after all, totally unproductive to oppose the
quantitative, industrial evaluation that is so
abused lately to the logistics of the natural
chaos, in order to control the working of the
most dynamic and complex system that is the
education just because of the fact that he
never works in a stable context with slow
changes susceptible of being previewed and
so, to identify at the institutional level linear
correlations between causes and results. The
time of the classic education is linear,
procrustean and destructive, given the fact
that the instructive-educative models that are
thus promoted do not consider the temporal
fluctuations, the subjective size of the human
construction, the unpredictable effects and
the complexity of the instruction processes.
In exchange, the time of the modern
education is distorted, non-linear, neuronal,
governed by the laws of
construction/deconstruction, carrying forth
that the learning, just like the spirit, come
from the chaos generating information and
complexity. Beyond them, we may suspect a
lot of undefined variables under which we are
free and unique, impossible to “train
(format)” (and to,,evaluate”) with the classic
known means. But, the theories of
learning/training/evaluating and the models
of the modern instruction ignore, in spite of
all the intentional declarations, just the
working of the “invisible” feature in our
being, the fantasy feature that cannot be
“measured”, not even approximately, with
the setsquare and the compass, under the fact
that the chaos generating being is not
exclusively governed by determinist logistics.
The “projectors” of human constructions, the
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ignord, 1n ciuda atator declaratii de intentii,
tocmai functionarea ,invizibilului” din
fiinta noastra, fantasmaticul ce nu se lasa
»masurat”, nici macar aproximat, cu echerul
si compasul, in virtutea faptului cd haosul
generator de fiintd nu este exclusiv guvernat
de logici deterministe. ,Proiectantii” de
constructe umane, ,planificatorii”  §i
reformatorii de orice fel de sisteme
ideologice, implicit, educationale, nu se vor
mai putea regasi, din aceste motive, Intr-o
lume care este, deopotrivda haotica si
determinista. Pretinsa »revolutie
coperniciana” a taxonomiei obiectivelor din
educatie (Bloom, Krathwohl, Harrow s.a.),
nu este, in realitate, privitd In lumina noii
filozofii a complexitatii, decat ca un alt
naufragiu educational, pe langa atatea altele
cate s-au savarsit in istoria doctrinelor
pedagogice. ,,Omul nou”, ori de cate ori s-a
voit a fi astfel ,proiectat”,” construit”
indiferent de ideologiile care il sanctifica,
nu s-a dovedit a fi, in fapt, si de fiecare
data, decat un simulacru, o fiinta
,,gaunoasa §i trista”’, un experiment efectiv
ratat al revolutiilor sociale esuate.
Consideram, de aceea, ca aceasta
manie de a masura totul, in educatie, prin
recursul extrem la tehnicitate pe termen
scurt, nu este decat expresia unui refugiu
vis-a-vis de incertitudinile viitorului, de
lipsa de proiecte fiabile a societatilor
moderne, fara insa a dezavua evaluarea cu
masurd, si numai intre limitele ce 1i sunt
recunoscute, ca proces corelativ al
predarii/invatarii. Dacd intr-o lume a
eficacitatii si a efectivitatii, toti putem fi de
acord asupra faptului ca produsul uman
trebuie sa fie performant, nimeni nu detine
insd un raspuns cert cu privire la intrebarea
pentru a face ce ? si, mai ales, pentru cand
? Cand prezentul insusi ne apare ca
imprevizibil, nelinistit si nelinistitor, cum
am putea avea, in afara unor proiectii vagi,
o imagine a viitorului ? Este ceea ce
explicd, probabil, talcul unor butate atat de
frecvent auzite, fie ele de provenienta sacra:
,»cel din urma vor fi cei dintdi” ori profana :

“planners’ and the reformers of any
ideological, implicitly educational systems
will not be able to be found, for these
reasons, in a world that is at the same time
chaotic and determinist. The claimed
“Copernican revolution” of the taxonomy of
the objectives in education (Bloom,
Krathwohl, Harrow etc.), is actually regarded
in the light of the new complexity philosophy
just like another educational wreck, beside all
the others accomplished in the history of the
pedagogic doctrines. “The new man”,
anytime we wanted to “project”, “build” him,
no matter the ideologies that sanctify him,
always proved to be only a travesty, a
“hollow and sad” being, an effectively failed
experiment of the failed social revolutions.

That is why we consider that this
mania of measuring everything, in education,
by extremely using the technique on a short
term, is only the expression of a refugee
opposite the future uncertainties, the lack of
secure projects of the modern societies,
without disowning the measured evaluation
and only between its acknowledged limits, as
a correlative process of teaching/learning. If
in a world of effectiveness and efficacy we
may agree on the fact that the human product
must be professional, nobody has a certain
answer related on the question what to do?
and especially for when? When the present
itself seems to be unpredictable, impatient
and anxious, how could we have, beside
certain ambiguous projections, an image of
the future? Probably, it is what explains the
meaning of certain quotes so frequently
heard, either they have sacred origins: “the
last ones will be the first ones” or they have
profane origins: “the prize-winning pupils in
school are the twicers in life”. If we can
accept the plurality of the reality levels, we
surely need a plurality of the perception
levels (B.Nicolescu).
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»premiantii scolii sunt repetentii vietii”.
Daca putem accepta pluralitatea nivelurilor
de realitate, avem, cu siguranta, nevoie si de
o pluralitate a nivelurilor de perceptie
(B.Nicolescu).
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