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INVATAREA LIMBILOR STRAINE —
O SEMIOZA DINAMICA
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Rezumat: Acest articol prezinta schimbarile
care au avut loc in predarea limbilor straine, ca
urmare a interactiunilor cu cateva alte campuri.
Studierea, ca un proces de informare, se refera la
semiotica in sensul ca atunci cand studiem o limba
vom realiza structuri de sens, in mintea noastra. In
prezent, didactica reprezinta o alta activitate care
consta in traducerea obiectelor de cunostere in
semne (studiere) si a semnelor in obiecte de
cunoastere (descoperire). In alte cuvinte, discursul
didactic corespunde unui proces semiotic,
prelungit, de internalizare si externalizare a
sistemelor de inteles.

Se pare ca interactiunea didacticii limbilor
straine cu semiotica este benefica, date fiind
imbogatirea si dinamismul practicilor de invatare
din clasa; acest lucru trebuia sa se intample, mai
devreme sau mai tarziu, dat fiind faptul ca natura
procesului didactic, comunicativ, se axeaza pe
diverse sisteme de semne.
straine,
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Predarea limbilor strdine a evoluat
semnificativ ca urmare a interactiunilor cu
alte domenii. Cea mai importanta
schimbare s-a produs prin introducerea
componentei pragmatice. Aceastd situatie
se explica prin complementaritatea dintre
semioticad cu una din cele trei ramuri ale
sale - pragmatica si educatie:

Transmiterea  cunostintelor  este
aproape exclusiv realizata  prin
intermediul semnelor, in special de
naturd lingvistica; formarea
deprinderilor are loc in cele mai multe
cazuri prin manipularea de semne.
Stapdnirea actului predarii este, prin
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Abstract: This article presents the changes
that have occurred in the teaching of foreign
languages following the interactions with several
other fields. Learning, as an information-treatment
process, refers to semiotics in the sense that when
studying a language we create structures of meaning
in our brains. Nowadays, didactics is just another
activity consisting of translating objects of
knowledge into signs (learning) and signs into
objects of knowledge (discovery). In other words,
the didactic discourse corresponds to an extensive
semiotic ~ process  of  internalization  and
externalization of systems of meanings.

It seems that the interaction of the didactics
of foreign languages with semiotics is highly
beneficial, given the enrichment and dynamisation
of teaching practices in the classroom; this was
meant to happen, sooner or later, given that the
nature of the didactic process, essentially
communicative, is based on the handling of
different systems of signs.
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Foreign language teaching has
greatly evolved as a result of the
interactions with several other fields. The
most significant change has occurred with
the insertion of the pragmatic component.
This new situation is explained by the
complementarity between semiotics with
one of its three branches namely pragmatics
and education:

“The transmission of knowledge is
almost exclusively performed via signs,
especially  linguistic in nature; the
acquisition of know-how is very often
realized through the manipulation of signs.
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urmare, in mare parte confundata cu
producerea rationala §i controlata a
semnelor si cu o bund cunoastere a
proceselor lor de interpretare. (Marty, C.

et Marty, R., 99 réponses sur la
Sémiotique, CRDP/CDDP Languedoc-
Roussillon).

Organizarea procesului de invatare

a unei noi limbi strdine se va face in

functie de considerentele noastre despre

dobéndirea de cunostinte:

- fie ca un set de comportamente
dobandite, cum ar fi maturizarea
treptatd a unei structuri specializate;

- fie ca punerea 1n aplicare a dispozitiilor
sau a unei competente innascute.

Didactica predarii limbilor straine
isi propune sd ia in considerare si sa
analizeze toate dimensiunile si implicatiile
acestui proces. Acest lucru a dus la

stabilirea unui veritabile filozofii a

educatiei in care verbul ,,a Invata” este

perceput la diferite grade (Reboul, O.,

Qu’est qu’apprendre? Pour une

philosophie de [’enseignement, PUF,

1980):

a fnvata ca = informatie = rezultat -
informatie (Inteleg cd va sosi mdine, ca
sora ta a castigat concursul)

a invata sd = rezultat - deprindere (Invat
sa 1not, sd vorbesc franceza, sd traiesc,
etc.)

a Invata — intrazitiv = studiu = rezultat -
comprehensiune (Invat la scoald, in fiecare
zi, cantand)

Procesul de 1invatare a unei limbi
straine se situeaza la cel de-al doilea nivel,
cel al deprinderilor, delimitate de
informatie si studiu. Acesta nu este auto-
suficient, functiondnd ca informatie
necesara pentru studiu sau comunicarea cu
celalalt. Astazi, invatam o limba strdind, cu
scopul bine definit de a face ceva cu ea.

The mastering of the teaching act is
therefore largely confounded with the
rational and controlled production of
signs and with a good knowledge of their
interpretation processes. (Marty, C. et
Marty, R., 99 réponses sur la Sémiotique,
CRDP/CDDP Languedoc-Roussillon)

The organization of the learning
process of a new foreign language will be
based on our considerations about the
acquisition of knowledge:

- either as a set of acquired behaviours
such as the gradual maturation of a
specialized structure;

- or as the implementation of provisions
or an innate “competence”.

The didactics of foreign languages

aims to take into consideration all
dimensions of this process and analyze all
its implications. This has led to the

establishment of a genuine “philosophy of
education” which envisages the verb
“learn” with varying degrees: (Reboul, O.,
Qu’est qu’apprendre ? Pour une
philosophie de [’enseignement, PUF, 1980)

learn that = information &
information (I  hear

result - piece of
that he comes

tomorrow, that his sister has won the
contest.
learn to = rezultat — learning - know-how

(I learn how to swim, talk French, live, etc.)

learn - intransitive = study = result -
comprehension (I learn at school, every
day, singing)

The process of learning a foreign
language is placed at the second level, that
of the comprehension, delimited by the
information and study. It is not self-
sufficient, functioning as necessary data for
the study or communication with the other.
Today, we learn a language with the well-
defined aim of doing something out of it.
This happens because we do not learn only
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Acest lucru se Intampla pentru cd nu
invatdm doar ceea ce avem in vedere intr-o
prima etapa, in cazul nostru noua limba, ci
de asemenea, ceva a carui valoare este
incontestabild. Contactul cu o limba straina
oferda accesul la o mentalitate diferita, care
apartine in parte elevului §i conduce la
crearea unei conceptii pluraliste valoroase.
O alta contributie consta in interiorizarea
unor tehnici de asimilare a cunostintelor,
care pot fi puse in aplicare in cazul
invatarii limbilor striine. In general, orice
proces de invitare necesitd un efort ce
contribuie la organizarea de noi retele de
cunostinte. Acest proces constd 1In
dobandirea unor structuri cognitive si
active, reconstructia continud a unui intreg.
(Gréve, M. de et Passel, F. wvan,
Linguistique et enseignement des langues
étrangeres, Labor-Nathan, 1968, p. 55).

invégarea, ca proces de tratare a
informatiei face trimitere la semioticd, In
sensul ca atunci cand asimildm ceva credm
structuri de semnificatii in creierele nostre.
Complementaritatea este, de asemenea,
prezentd la nivel conceptelor pe care le
trateazd. Cognitia, invatarea i informatia
sunt doar cateva exemple de notiuni
abstracte pe care aceste doud stiinte sunt
interesate sa le studieze.

C. S. Peirce considerda ca
semiotica constituie instrumentul si insesi
natura Invatdmantului in calitatea sa de
filozofie de reprezentare, de actiune
continud §i proces. Organizarea sa
corespunde cercetarii didactice curente
care nu mai percepe elevul sau studentul ca
pe un simplu receptor pasiv de informatii,
ci mai degraba activ §i implicat 1in
constructia cunostintelor sale. In viziunea
semioticii lui Peirce, receptarea
cunostintelor reprezintd un act individual
si subiectiv de producere a acestora.
Gerard Deledalle 1isi imagineaza acest
proces sub forma schemei urmatoare:

what we envisage, in our case the new
language, but we also learn something
whose value is indisputable. The contact
with a foreign language provides access to a
different mentality that partly belongs to the
learner and is conducive to setting up a
pluralistic and very enriching design.
Another contribution consists of the
internalization of the techniques of
knowledge appropriation, that can be
implemented in the case of language
learning. Generally, any learning process
requires an effort contributing to the
organization of new  networks of
knowledge. This process represents the
acquisition of cognitive and active
structures, the continuous reconstruction of
a whole. (Gréve, M. de et Passel, F. van,
Linguistique et enseignement des langues
étrangeres, Labor-Nathan, 1968, p. 55).

Learning, as a process of
information-treatment, refers to semiotics in
the sense that when we assimilate
something we create structures of meanings
in our brains. The complementarity is also
present at the level of the concepts they
treat. Cognition, learning and information
are just some examples of abstract notions
these two sciences are interested in
studying.

According to C. S. Peirce, semiotics
constitutes the instrument and nature of
education as a philosophy of representation
in terms of a process and continuous-action.
Its organization correspond to the current
didactic thinking that no longer perceives
the learner as a mere passive receiver of
information but rather active and involved
in the construction of his knowledge.
Peircean semiotics views the reception of
knowledge as an individual and subjective
act of knowledge production. Gerard
Deledalle imagines this process as
represented by the following scheme:
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Obiectul

sau ceea ce receptorul intelege din ceea

ce 1se spune

Representamenul
sau expresia cunostintelor
profesorului

Interpretantul
sau interpretarea
acestei expresii

The objet

or what the receiver understands of what

The representamen
or the expression of the teacher’s
knowledge

Accesul receptorului la obiect trece
prin interpretantul, singular sau plural,
atribuit expresiei cunoasterii (semnul sau
Representamenul). Din moment ce nu
impartasesc aceeasi experientd a obiectului
avand asadar interpretdri diferite, distanta
dintre cunostintele profesorului (O) si cele ale
elevilor (O') este considerabila.

he is heing told

The interpretant
or the interpretation
of this expression

The receiver’s access to the object
passes through the interpreter, singular or
plural, given to the expression of knowledge
(the sign or Representamen). Since they do
not have the same experience of the object
and thus different interpretations, the distance
between the teacher's knowledge (O) and that
of learners (O') is considerable.
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Daca 1in acceptiunea

traditionala,
scopul invatamantului era acela de a apropia
cunostintele elevului (O’) de cele ale cadrelor

didactice (O), in prezent -eforturile se
concentreazd pe modul in care O si O’
reprezintd produsele unor semioze diferite. A
preda ceva cuiva inseamnda a-l ajuta sa
construiasca cunostintele care maine nu vor fi
nici O, nici O’, ci altceva, produse ale
competentei si libertatii sale.

Elevilor de astazi li se cere sa-si
creeze propriile cunostinte si semnificatii

printr-un proces de semioze multiple,
intotdeauna altele. (Deledalle, G.,
“Application de la sémiotique comme

philosophie aux sciences de 1’éducation”, en
Degrés : Enseigner la sémiologie, no. 77). In
acest sens, didactica nu este altceva decat o
activitate de traducere a obiectelor de
cunoastere Tn semne (Invatarea) si a semnelor
in obiecte de cunoastere (descoperirea). Cu
alte cuvinte, discursul didactic corespunde
unui amplu proces de interiorizare si
exteriorizare a sistemelor de semnificatii.

S-a observat ca semiotica poate
imbogati didactica limbilor strdine in cel
putin trei directii:

- la nivelul verbului ,,a cunoaste” se vor
implementa  concepte  si  modele
operationale de transmitere si receptare a
discursurilor;

- la nivelul verbului ,a vrea”, se va
modifica climatul clasei si ,,imaginile”
cunoasterii;

- lanivelul verbelor ,,a trebui” si ,,a putea”,
se va crea un instrument de analizd si
interventie cu privire la procesul
pedagogic in sine; se considera ca atare

RRCERCEEPEEE

If from a traditional point of view, the
aim of education was to bring closer the
knowledge of the learner (O’) and that of the
teacher (O), nowadays the efforts focus on
the manner in which O and O’ are the
products of different semioses. Teaching
someone something means teaching him how
to build knowledge that tomorrow will be
neither O nor O’ but something else, products
of his competence and freedom.

Today’s learners are asked to create
their own knowledge and meanings through a
process of multiple semioses, always
different (Deledalle, G., “Application de la
sémiotique comme philosophie aux sciences
de DI’éducation”, en Degrés : Enseigner la
semiologie, no. 77). In this sense, didactics is
nothing else than an activity consisting of
translating objects of knowledge into signs
(learning) and signs into objects of
knowledge (discovery). In other words, the
didactic  discourse corresponds to an
extensive process of internalization and
externalization of systems of meanings.

It was observed that semiotics can
enrich the didactics of foreign languages in
three directions: (Fontanille, J., ”Editorial” de
langue  frangaise 61, Sémiotique et
enseignement du frangais,1984)

- at the level of “know”, we implement
concepts and operational models of the
transmission and reception of discourses;

- at the level of “want”, we modify the
climate of the classroom and “images” of
knowledge;

- at the levels of “must” and “can”, we
create a tool of analysis and intervention
with regard to the pedagogical process
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»progresul narativ inregistrat de clasa”,
,,intersubiectivitatea pedagogica”,
»jocurile de putere si discurs”.

Putem vorbi de o didactica semiotica,
dat fiind ca, in contextul pedagogic se recurge
la un anumit tip de comunicare, care In mod
similar discursului dramatic, actualizeaza
simultan anumite sisteme semiotice: codurile
vestimentare, comportamentale si de limbaj,
cuvinte, timp si spatiu semiotizate, astfel
incat toate aspectele semioticii, inclusiv
proxemica si cinetica pot fi folositoare. Toate
tipurile de semne sunt implicate in
comunicarea didactica, care este, la fel ca
celelalte tipuri de comunicare, ,,multicanala”.
Kerbrat-Orecchioni a facut urmatoarea
clasificare a semnelor:

- semne lingvistice: verbale (vocabular
si sintaxa);
- semne non-lingvistice:
- vocale sau prozodice
(intonatia, accentele de intensitate,
pauza, viteza) - corporo-
vizuale:
- statice (morfotip, Imbracaminte,
etc: intregul ,,look™)
- cinetica rapida si lentd (date
proxemice, posturd, mimogestica)
- olfactive, termice, tactile. (Kerbrat, O.,
“Nouvelle

communication et analyse
conversationnelle”, Langue
frangaise 70, 1986)

Aceastd schema prezintd numai factorii

implicati in contextul comunicarii orale. Dar,
in cadrul unei ore de limba straina,
componenta scrisd este, de asemenea,
prezentd, fapt care aduce in discutie toate
tipurile de grafii: productii scrise ale
profesorului si elevilor, texte, scheme, tabele,
imagini, grafice, diagrame, etc. Alte sisteme
de semne vizuale sunt de asemenea prezente:
forma, culoarea, suportul material, iluminatul,
aranjamentul, etc.

Din perspectiva mai larga a confruntarii cu
evenimente discursive din afara clasei rezulta
o serie de opozitii care defininesc, in termeni
de discurs, ritualul limbajului clasei:

itself; considering, as such, the “narrative
progress of the class”, the pedagogical
intersubjectivity”, “the power and speech
games’’;

We can talk of a semiotic didactics
given that within the pedagogical context we
recur to a certain type of communication,
which similarly to the dramatic discourse,
simultaneously actualises several semiotic
systems: dress, behavioural and language
codes, words, semiotised time and space so
that all aspects of semiotics, including
proxemics and kinetics can be of service. All
types of signs are involved within the didactic
communication which is, like other types of

communication “multichannel”. Kerbrat-
Orecchioni makes the following
classification:

- linguistic signs - verbal (vocabulary and
syntax)

- non-linguistic signs

- vocal or prosody (intonation, accents of
intensity, pause, speed)

- corporo-visual

- static (morphotype, clothing, etc..: The
entire “look™)

- fast and slow kinetics (proxemic data,
posture, mimogesture)

- olfactory, thermal, tactile. (Kerbrat, O.,
“Nouvelle communication et analyse
conversationnelle”, Langue frangaise 70,
1986)

This schema presents the factors
involved only in the context of oral
communication. But within a language class,
the written component is also present, fact
that brings about all kinds of graphics:
productions written by the teacher and
learners, texts, schemes, tables, pictures,
charts, diagrams, etc. Other systems of visual
signs are also present: shape, colour, support
material, lighting, spatial arrangement, etc.

In a broader perspective of the
confrontation with discursive outside-class
events, it follows a series of oppositions
defining, in terms of discourse, the “ritual” of
the language class:
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- discursul secund, asimilat, exterior
clasei/discursul matern, natural, dobandit
in copilarie, datoritd interactiunilor de zi
cu zi cu un mediu ecologic cu multiple
fatete;

- discursul moderat, retinut, bine definit al
clasei/discursul spontan din exteriorul
clasei;

- discursul fictiv, conventional si ritualizat
al clasei/ discursul ,,autentic” care ne
permite sd ne exprimam liber, 1In
conformitate cu intentiile comunicative;

- discursul circular si  autonom al
clasei/discursul real, in ton cu lumea si
vorbind despre ea. (Coste, D., Les
discours naturels de la classe, FDM, 183,
1984)

Dupa cum putem observa se opereaza o
denaturalizare a discursurilor in interiorul
clasei prin intermediul ritualizarii astfel incat
putem sa le descriem in termeni de ,,natural”
si ,,metanatural”. Aceasta nu implicd nici o
pierdere, in sens negativ, ci o preluare a unui
comportament cultural, esential pentru
formarea fiintei civilizate. Avand in vedere
importanta ~ dimensiunii ~ formative  a
procesului de predare, profesorii, aflati in
posesia unor astfel de date, ar trebui sa
actioneze, prin toate mijloacele, in scopul
educdrii acestei competente discursive 1n
limba straina.

Semiotica este, de asemenea,
reflectatd 1n didacticd datoritd prezentei
textului care ,,este considerat ca un semn,
structura ierarhica de niveluri de semnificatii,
sistem autonom s§i auto-reglementat, inchis si
deschis retelei de relatii intra si inter-textuale.
Se pare ca interactiunea didacticii limbilor
straine cu semiotica este extrem de benefica,
avandu-se in vedere Imbogdtirea  si
dinamizarea practicilor de predare la clasa;
acest lucru era menit sd se intdmple, mai
devreme sau mai tarziu, dat fiind ca natura
procesului didactic, in esentd comunicativ, se
bazeaza pe manipularea diferitelor sisteme de
semne.

- second discourse, assimilated, exterior to
the classroom/“maternal”, natural
discourse, acquired in childhood due to
daily interactions with a multifaceted
ecological environment;

- moderate, restrained, well-considered
discourse of the class/“spontaneous”
discourse from outside;

- fictional, conventional and ritualized
discourse of the class / “authentic”
discourse allowing us to express
ourselves freely, in agreement with the
communicative intentions;

- circular and autonomic discourse of the
class/“real” discourse in tune with the
world and speaking about it. (Coste, D.,
Les discours naturels de la classe, FDM,
183, 1984)

As we can notice, a denaturalization
of discourses is operated within the class by
means of ritualisation, so that we could
describe them in terms of “natural” and
“metanaturals”. This does not imply any loss
in the negative sense, but an acquisition of a
cultural behaviour, essential for the formation
of the civilized being. Given the importance
of the formative dimension of teaching,
teachers, in possession of such data, should
act, by all means, in order to educate this
discursive competence in foreign language.

Semiotics is also reflected in didactics

due to the presence of the text which “is
considered as a sign, hierarchical structure of
levels of meaning, autonomous and self-
regulated system, closed and open to the
tissue of Dboth intra-and inter-textual
relationships.
It seems that the interaction of the didactics
of foreign languages with semiotics is highly
beneficial, given the enrichment and
dynamisation of teaching practices in the
classroom; this was meant to happen, sooner
or later, given that the nature of the didactic
process, essentially communicative, is based
on the handling of different systems of signs.
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