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Abstract: Ca parte integranta a
procesului instructiv-educativ, evaluarea
educationala reflecta eficacitatea si eficienta
demersurilor didactice, asigurdnd cunoasterea,
reglarea  s§i  optimizarea  procesului  de
invagamant. Aflate intr-o relatie de coevolutie,
predarea, invatarea si evaluarea actioneaza
sistemic, fiecare proces avand efecte asupra
celorlalte doua. Cele mai cunoscute efecte ale
evaluarii asupra predarii i invagarii  sunt
consemnate n literatura de specialitate sub
denumirea de efectul feedback §i efectul
backwash. Efectul FEEDBACK se concretizeazd
in informatiile furnizate de cdtre demersurile
evaluative  profesorilor  §i  elevilor, cu
repercusiuni asupra predarii §i invagarii. Efectul
backwash desemneaza ,,influenta exercitata de
examene asupra curriculumului”

Cuvinte cheie: evaluare, autoevaluare,
instruire, curriculum, metode

Evaluarea sau examinarea, reprezinta
actul didactic complex, integrat intregului
proces de invatamdnt, care urmareste
masurarea cantitatii cunostintelor dobandite,
ca si valoarea, nivelul, performantele si
eficienta acestora la un moment dat, oferind
solutii de perfectionare a actului didactic. A
evalua rezultatele scolare inseamna a
determina mdsura in care obiectivele
programului de instruire au fost atinse,
precum si eficienta metodelor de predare-
invatare. Aceasta este punctul de final
dintr-o succesiune de actiuni cum sunt:
stabilirea scopurilor pedagogice,
proiectarea §i executarea programului de
realizare a scopurilor §i mdsurarea
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Abstract: As an integral part of the
instructive-educational process, the educational
assessment reflects the effectiveness and efficiency
of didactic approaches, ensuring the knowledge,
regulation and optimization of the educational
process. In a co-evolution relationship, teaching,
learning and evaluation act systemically, each
process having effects on the other two. The most
well-known effects of assessment on teaching and
learning are reported in the literature as the
feedback effect and the backwash effect. The effect
of FEEDBACK is reflected in the information
provided by evaluative approaches to teachers
and pupils, with repercussions on teaching and
learning. The backwash effect designates the
"influence of exams on the curriculum”
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Assessment or examination is the
complex didactic act that is integrated with
the whole educational process, which aims at
measuring the amount of knowledge gained,
as well as their value, level, performance and
efficiency at a given time, offering solutions
for improving the didactic act. Evaluating
school results means determining the
extent to which the objectives of the
training program have been achieved and
the effectiveness of teaching-learning
methods. This is the endpoint of a
succession of actions such as: establishing
pedagogical goals, designing and executing
the goal-achievement program, and
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rezultatelor aplicarii programului.

CATEVA CONSIDERENTE DESPRE
CURRICULUM

Daca din perspectiva istorica termenul
desemna un plan de invatamant, n prezent
este  definit ca un fintreg program sau
parcurs de invitare.

Termenul de curriculum poate fi
definit ca ansamblu de actiuni planificate
pentru a suscita instructia, incluzand
definirea  obiectivelor inviatimantului,
continuturile, strategiile si metodele
(inclusiv. cele  vizéand evaluarea),
materialele (incluzind si  manualele
scolare) si dispozitivele de formare a
cadrelor didactice (De Landsheere, 1992).

Profesorul Dan Potolea analizeaza
doua modele structurale ale curriculum-ului:

» modelul triunghiular care include
finalitatile educationale, continuturile
instruirii si timpul de
instruire/invatare, si

» modelul pentagonal care conserva
componentele modelului triunghiular
la care se adauga strategiile de
predare-invatare si strategiile de
evaluare.

De ce sunt importante aceste precizari
asupra curriculumului?

Deoarece evaluarea trebuie abordata in
stransa legatura cu finalitatile educationale,
continuturile si strategiile de predare-
invatare, la care s-ar putea adauga — potrivit
unor pedagogi — mijloacele de invatamant si
timpul scolar. Orice modificare la nivelul
uneia dintre componentele curriculumului, va
genera in mod logic, transformari, ajustéri la
nivelul procesului de predare - invatare -
evaluare.

Reprezentdnd o activitate de mare
complexitate, evaluarea subsumeaza, in fapt,
doua demersuri, dupa cum urmeaza:

a) mai intéi, o activitate de masurare

care trebuie sa fie foarte riguroasa
si foarte precisa,

measuring the results of

implementation.

program

SOME CONSIDERATIONS OF THE
CURRICULUM

If from the historical perspective the
term designates a curriculum, it is currently
defined as a whole program or learning path.

The curriculum term can be defined as
a set of actions planned to undertake the
training, including the definition of
educational objectives, content, strategies
and methods (including those for
evaluation), materials (including textbooks)
and teacher training devices (De
Landsheere , 1992).

Professor Dan Potolea analyzes two
structural models of the curriculum:

1 Triangular model that includes
educational endings, training content and
learning / learning time, and

1 the pentagonal model that preserves the
components of the triangular model plus the
teaching-learning  strategies and  the
evaluation strategies.

Why are these clarifications important
to the curriculum?

As the evaluation needs to be tackled
in close connection with the educational
goals, content and strategies of teaching-
learning, which could be added - according
to teachers - the means of education and
school time. Any change in one of the
components of the curriculum will logically
generate transformations, adjustments to the
teaching-learning-evaluation process.

Representing a highly complex
activity, the evaluation includes, in fact, two
steps as follows:

o firstly, a measurement activity that
must be very rigorous and very
precise;

e secondly, an appreciation activity
which must give the current meanings
with respect to the information
obtained through the first step.
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b) in al doilea rand, o activitate de
apreciere care trebuie sa acorde
semnificatiile curente vis -a - Vis
de informatiile obtinute prin
intermediul primului demers.

La modul general, masurarea
presupune o descriere  cantitativda a
comportamentelor formate la elevi in urma
realizarii instruirii.

Aprecierea presupune dimpotriva
emiterea unor judecdti de valoare in legatura
cu aceste comportamente $i, cum usor se
poate anticipa, ea este consecutiva masurarii.

Tn concluzie, evaluarea presupune
imbinarea celor doud demersuri si, pentru a
deveni relevanta, fiecare dintre acestea
trebuie sa se realizeze la nivel optim.

La ora actuald, se asistd la o
extindere a activitatilor evaluative, aceasta
concretizandu-se in doua directii, $i anume:

1) mai intadi, o extindere in privinta
elementelor sau a variabilelor care
fac obiectul activitatilor evaluative;
traditional, evaluarea viza numai
rezultatele obtinute de elevi in
activitatea de instruire, dar, la ora
actuala, evaluarea s-a extins atat de
mult Tncat se pot evalua nu numai
elemente  ale  procesului  de
invatamant (obiective, continuturi,
metode, stiluri didactice etc.), ci si
unitati scolare si chiar sisteme de
invatamant pentru care exista deja
tehnici evaluative §i instrumente
foarte bine puse la punct;

2) 1n al doilea rand, extinderea vizeaza
institutiile care pot realiza activitati
evaluative; traditional, evaluarea era
realizata aproape in exclusivitate de
catre scoala, putandu-se vorbi chiar
de un monopol al acesteia asupra
acestei activitati, dar, acum, pe langa
aceastd institufie s-au adaugat si
altele, fie ca este vorba de unitati
economice §i sociale care sunt direct
interesate  de  competentele  si
capacitatile viitorilor lor angajati, fie

In general, measurement involves a
quantitative description of behaviors formed
by the pupils following the training.

The appreciation presupposes, on the
contrary, the issuing of valuable judgments
about these behaviors and, as easily can be
anticipated, it is the consequence of the
measurement.

In conclusion, the evaluation involves
the merging of the two approaches and, to
become relevant, each of these must be done
at the optimum level.

At present, there is an extension of the
evaluation activities, which is reflected in two
directions, namely:

1) first, an extension of the elements or
variables subject to evaluation activities; The
evaluation only focused on the results
obtained by the pupils in the training activity,
but the evaluation has so far expanded so
much that not only the elements of the
learning  process  (objectives,  content,
methods, teaching styles, etc.) can be
assessed, But also school units and even
educational systems for which evaluation

techniques  and very  well-designed
instruments already exist;
2) Secondly, enlargement targets

institutions that can carry out evaluative
activities; Traditionally, the evaluation was
carried out almost exclusively by the school,
and even a monopoly on this activity could be
talked about, but now, besides this institution,
others have been added, be it economic and
social units Who are directly interested in the
skills and capabilities of their future
employees, or by some research institutes
interested in the impact of different sciences
on pupils or students, or simply by some
communities (villages, communes, cities)
who are interested in seeing How the financial
resources that they have allocated for the
proper functioning of the educational units
operating within them have been used in the
educational plan.

The fact that educational activities are
currently carried out by other institutions is
also a good thing because, in the new context,

Annals of the ,,Constantin Brancusi” University of Targu Jiu, Education Sciences Series, Issue 4/2016

29



Analele Universititii “Constantin Brincusi” din Targu Jiu, Seria Stiinte ale Educatiei, Nr. 4/2016

de unele institute de cercetare care
sunt  interesate  de  impactul
diverselor stiinte asupra elevilor sau
studentilor, fie pur si simplu, de
unele comunitati (sate, comune,
orage) care sunt interesate sa vada
cum au fost valorificate in plan
educational resursele financiare pe

care le-au alocat pentru buna
functionare a  unitatilor de
invatamant care 1isi  desfisoara

activitatea in interiorul acestora.

Faptul ca la ora actuald activitatile
educative sunt realizate si de alte institutii,
este un lucru imbucurator, pentru ca, in noul
context, unitatile educative, in calitate de
institutii de formare, au o sansd in plus sa
primeasca confirmarea modalitatii in care au
realizat evaluarea indivizilor care au facut
obiectul diverselor programe de instruire.

Obiectivele educationale reprezinta,
neindoielnic, o variabila fundamentala a
procesului de 1invatamant, concretizand
intentiile care se au in vedere 1n organizarea
activitatii instructiveducative, fie ca este
vorba de luarea in considerare a intregului
sistem de 1Invatamant, fie de anumite
segmente ale acestuia, fie de activitatea
directd, nemijlocitd, pe care o desfasoara
cadrele didactice cu diferitele categorii de
elevi.

In functie de natura obiectivelor, se
configureaza toate celelalte elemente, fie ca
este vorba de continuturile procesului de
invatamant, de metodele de instruire
folosite, de modalitatile de organizare a
instruirii etc.

. De exemplu, daca intr-un anumit

moment al instruirii, obiectivele
educationale sunt predominant cognitive,
acest lucru va influenta  distinct

continuturile, in sensul cd ele pot fi mai
voluminoase in privinta cantititii si pot
avea un grad mai mare de
conceptualizare. Apoi, aceleasi obiective
vor avea un impact distinct §i asupra

educational  establishments, as training
institutions, have a chance to receive
confirmation of the way in which they carried
out the evaluation Individuals who have been
the subject of various training programmes.

Educational objectives are
undoubtedly a fundamental variable of the
educational  process, materializing the
intentions that are envisaged in the
organization of the educational activity,
whether it is the consideration of the entire
education system or of certain segments of it,
or of the activity Direct, direct, that teachers
do with the different categories of students.

Depending on the nature of the
objectives, all other elements are configured,
be it the content of the learning process, the
training methods used, the training
arrangements, etc.

For example, if at some point in the
training, educational objectives  are
predominantly cognitive, this will have a
distinct influence on content, in that they may
be more voluminous in quantity and more
conceptual.

Then the same objectives will also
have a distinct impact on training methods,
because some methods that are appropriate in
the present case should be selected, the most
appropriate are the exposure methods which,
on the one hand, facilitate the transmission of
a large volume of Knowledge and information
on the time unit and, on the other hand,
facilitates the transmission of content with a
high degree of abstraction that can not be
assimilated by students through personal
effort.

The same objectives will also be on
how to organize the training, which means
that the most appropriate forms of training
organization should be the front-end ones,
because in their case a broadcaster or source
has a large amount of knowledge on the unit
of time. Determination in the chain could be
continued with  forms of  didactic
communication, which means that in the
present case the most appropriate form of
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metodelor de instruire, deoarece trebuie
selectate anumite metode care sunt adecvate
in cazul de fatd cele mai indicate, cele mai
potrivite sunt metodele expozitive care, pe
de o parte, faciliteaza transmiterea unui
volum mare de cunostinte si informatii pe
unitatea de timp, iar pe de altd parte,
faciliteaza transmiterea unor continuturi cu
grad mare de abstractizare care nu ar putea
fi asimilate de elevi printr-un efort personal.
Aceleasi obiective se vor repercuta
si asupra modalitatilor de organizare a
instruirii ceea ce inseamna ca formele cele
mai adecvate de organizare a instruirii ar
trebui sa fie cele de tip frontal deoarece, in
cazul acestora, un emitator sau o sursa un
volum mare de cunostinte pe unitatea de
timp. Determinarea in lan{ ar putea fi
continuatd cu formele de comunicare
didactica, ceea ce Inseamna cd, in cazul de
fata, forma de comunicare cea mai
potrivita este cea de tip unidirectional Tn
cadrul careia fluxurile de informatie sunt
predominant venite dinspre emitator (sau
sursa care transmite) existand riscul ca
procesul de comunicare sa se lateralizeze
daca feedback-ul este absent Tn totalitate.
Daca in alt moment al instruirii
obiectivele educationale sunt preponderent
afective sau afectiv-atitudinale, situatia va fi
total diferita fatda de cea descrisd anterior
deoarece, In noua situatie nu trebuie sa se
mai faca apel la continuturi care, din punct
de vedere cantitativ, sunt mai voluminoase
si se situeaza la un nivel mai Tnalt de
conceptualizare, ci la continuturi care
trezesc n randul elevilor un ecou afectiv
deosebit, care au menirea sa 1i sensibilizeze
in mai mare masura si, in final, ca o
rezultanta, sa determine formarea unor
atitudini, convingeri, sentimente etc.
Impactul acestor obiective se resimte si la
nivelul metodelor de instruire deoarece, in
noua situatie, metodele expozitive devin
inoperante si ineficiente pentru ca nu se pot
forma la elevi convingeri si atitudini prin
intermediul expunerilor sau prelegerilor,
motiv pentru care va trebui sd se opteze

communication is the one-way type in which
information flows are predominantly coming
from the transmitter (or the transmitting
source), With the risk that the communication
process will be lateral if the feedback is
totally absent.

If at any other time of the training the
educational objectives are predominantly
affective or affective-attitudinal, the situation
will be totally different from the one
described above, because in the new situation
there should be no call for content that is
quantitatively more And is at a higher level of
conceptualization, but to content that awakens
the pupils a special emotional echo, which are
meant to make them more aware and in the
end as a result, to determine the formation of
attitudes, beliefs, feelings, etc.

The impact of these objectives is also
felt at the level of training methods because,
in the new situation, exposure methods
become inoperable and ineffective because
they can not form beliefs and attitudes by
students through exposures or lectures, which
is why they will have to opt for other methods
such as: conversation, case study,
brainstorming that, by their very nature,
stimulates students' initiatives, creative spirit,
motivation that they invest in teaching-
learning.

Continuing the analysis we can see that
changes must also be made regarding the
ways of organizing the training in the sense
that this time the predominant activity will no
longer be the front type, but the activities
organized by groups or even individually, and
this will take place And the communication
process whose configuration will have to be
changed by moving towards a predominantly
multidirectional communication in which
exchanges between pupils and teachers are
made easier, thus facilitating the process of
knowledge that forms the basis of attitudes,
beliefs and feelings .

These two examples were, to our mind,
sufficient to demonstrate how, depending on
the nature and specificity of the educational
objectives, all other elements or variables of
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pentru alte metode cum ar fi: convorbirea,
studiul de caz, brainstormingul care, prin
specificul lor, stimuleaza initiativele
elevilor, spiritul creator, motivatia pe
care o investesc in desfasurarea activitatii
de predare-invatare.

Continuénd analiza se poate constata
ca trebuie operate schimbari si in legatura
cu modalitatile de organizare a instruirii in
sensul cd de aceastd datd activitatea
predominanta nu va mai fi cea de tip frontal,
ci activitatile organizate pe grupe sau chiar
individual, urmand ca acest lucru sa se
repercuteze §i  asupra procesului de
comunicare a carui configuratie va trebui
schimbata trecandu-se la o comunicare
predominant multidirectionala in care
schimburile dintre elevi si profesor se fac cu
mai multd usurinta, facilitdnd astfel procesul
de cunoastere care sta la baza formarii unor
atitudini, convingeri si sentimente.

Aceste doua exemple au fost,
credem, suficiente pentru a demonstra cum,
in functie de natura si specificul obiectivelor
educationale, trebuie sclectate toate celelalte
elemente sau variabile ale procesului de
invatamant, afirmatie care poate fi
vizualizatd prin  intermediul  schemei
urmatoare:

OBIECTIVE
CONTINUTURI
METODE DE INSTRUIRE
MIJLOACE DE iNVATAMANT
MODALITATI DE ORGANIZARE A
INSTRUIRII
MODALITATI SI FORME DE
EVALUARE

INAINTE de inceperea efectiva a
instruirii ceea ce contribuie semnificativ si la
amplificarea motivatiei elevilor pentru acest
gen de activitate, deoarece ei interiorizeaza
exigentele pe care trebuie sd le onoreze atat
pe parcursul instruirii (in cadrul evaluarii
continue, formative), cat si la sfarsitul
acesteia, prin intermediul evaluarii sumative
sau cumulative.

the educational process must be selected, an
affirmation that can be visualized through the
following scheme:
OBJECTIVES
CONTENTS
TRAINING METHODS
MEANS OF EDUCATION
TRAINING ORGANIZATION
METHODS
MODALITIES AND FORMS OF
EVALUATION

BEFORE the actual start of the training,
which significantly contributes to the
amplification of the motivation of the students
for this type of activity, because they
internalize the exigencies they have to meet
both during the training (in the formative
evaluation) and at the end of it, Through
summative or cumulative assessment.

OBSERVATIONS:

() It should be noted that each category of
evaluation methods presents both advantages
and limits, so none of them should be used
exclusively, because in this case the
assessment of the results obtained by the
students would be affected.

0 The evaluation methods are
complementary, without being able to say that
the traditional methods are "overcome" and
the alternative ones are the only
methodological reference;

[1 They should be used in close connection
with the educational objectives concerned and
according to the type of learning outcomes /
nature of the assessed acquisitions (skills and
knowledge);

EVALUATION METHODS MUST OFFER
TO THE TEACHER AND THE SUBJECTS
OF THE EVALUATION RELEVANT
INFORMATION REGARDING THEIR
LEVEL OF PREPARATION AND IMPACT
ON THE QUALITY OF THE EDUCATION
PROCESS.

SELF- EVALUATION
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OBSERVATI!I:

» se impune mentiunea cd fiecare
categorie de metode de evaluare
prezintd atat avantaje, cat si limite,
astfel incat nici una dintre ele nu
trebuie utilizata exclusiv, deoarece, in

acest caz, aprecierea rezultatelor
obtinute de elevi ar fi afectata.
» metodele de evaluare sunt

complementare, fara a se putea afirma
ca metodele traditionale  sunt
»depdsite”, iar cele alternative
reprezinta unicul reper metodologic;

P ele trebuie utilizate in stransa legaturad
cu obiectivele educationale vizate si
in acord cu tipul de rezultate ale
Invatarii/ natura achizitiilor evaluate
(competente si cunostinte);

METODELE DE EVALUARE TREBUIE
SA  OFERE ATAT CADRULUI
DIDACTIC, CAT SI SUBIECTILOR
EVALUARII INFORMATII RELEVANTE
CU PRIVIRE LA NIVELUL DE
PREGATIRE A ACESTORA, SI, IMPLICIT
LA CALITATEA PROCESULUI DE
INVATAMANT.

AUTOEVALUAREA

Autoevaluarea este intr-o legatura
directd cu noile orientdri din didactica
contemporana, cand se pune tot mai mult
accent pe dezvoltarea metacognitiei prin
implicarea tot mai evidentd a elevului in a
reflecta asupra proceselor sale de invatare si,
implicit, asupra obstacolelor care o
obstructioneaza.

In privinta definirii sale, R. Legendre
(1993, p. 118) o considera ,,a fi procesul prin
care un subiect este determinat sd realizeze o
judecatd asupra calitatii parcursului sau, a
activitatii si achizitiilor sale, vis-— A-vis de
obiective predefinite, acest demers facandu-
se dupa criterii precise de apreciere”.
»Aprecierea facuta de profesor si
interiorizata prin explicatii acoperitoare

Self-evaluation is in direct connection
with the new orientations in contemporary
didactics, when more emphasis is placed on
the development of metacognition by the
student's ever more obvious involvement in
reflecting on his learning processes and,
implicitly, on the obstacles that obstruct it.

In terms of its definition, R. Legendre
(1993, p. 118) considers it "the process by
which a subject is determined to make a
judgment on the quality of its course, its
activity and its acquisition, In terms of
predefined objectives, this approach is done
according to precise criteria of appreciation. ™

""The assessment made by the teacher
and internalized by explanatory notes by
the student (student) become self-appraisal.
Its import increases by its effects on (...) the
student's effort. The teacher’s note has the
control function and the control admitted
and internalized by the pupil becomes self-
control. "Cf. Vasile Pavelcu: Principles of
docimology. Introduction to Exam Science.
EAD, Bucharest, 1968, p. 64.

Analyzing the previous definition, it
follows that self-evaluation contains two
fundamental characteristics which, in essence,
condition its realization, namely:

e the need for the pupil to be clearly
aware of the subject of the assessment,
which  may be an objective,
competence or specific element;

e the need for these distinct criteria to
have been previously communicated.

For the formation of self-assessment
skills, the teacher should:

e present to students the standards, the
evaluation  objectives and  the
performance levels;

e clearly formulate expectations, be
objective, consistent,

e encourage students to ask self-
reflective questions and write their
answers in the self-assessment sheet;

e encourage assessment within the
group or the whole class;

Like most learning activities, self-

Annals of the ,,Constantin Brancusi” University of Targu Jiu, Education Sciences Series, Issue 4/2016

33



Analele Universititii “Constantin Brincusi” din Targu Jiu, Seria Stiinte ale Educatiei, Nr. 4/2016

de citre elev(student) devin autoapreciere.
Importata acesteia creste prin efectele
asupra(...)  efortului  elevului. Nota
profesorului are functia de control, iar
controlul admis si interiorizat de elev,
devine auto-control.” Cf. Vasile Pavelcu:
Principii de docimologie. Introducere in
stiinta examindrii.E.D.P., Bucuresti, 1968.

pag. 64.
Analizéndu-se definitia anterioara,
rezultd  cd autoevaluarea contine doua

caracteristici fundamentale care, in fond,
conditioneaza si realizarea ei, si anume:

P necesitatea ca elevul sd cunoascid in
mod evident obiectul evaluarii, care
poate fi un obiectiv, o competenta sau
un element specific;

P necesitatea ca aceste criterii distincte
sa-i fi fost comunicate anterior.

Pentru formarea deprinderilor de
autoevaluare, profesorul trebuie:
P si prezinte elevilor standardele |,
obiectivele de evaluare si nivelele de
performanta;

P sa-si formuleze clar asteptarile, sa fie
obiectiv, consecvent,

» si incurajeze elevii sd-si pund
intrebari de tip autoreflexiv si sa-si
consemneze raspunsurile in fisa de
autoevaluare;

» sd incurajeze evaluarea in cadrul
grupului sau al Tntregii clase;

La fel ca majoritatea activitatilor de
invatare, autoevaluarea este o abilitate care
trebuie  formata.Autoevaluarea este un
element esential din procesul de evaluare Si
ajuta elevul sa se orienteze intr-un domeniu
dat; 1i ofera informatii despre ce a realizat Si
ce trebuie sa mai realizeze. La fel de
important este faptul ca, atunci cand elevii
participa la activitati de autoevaluare, au
ocazia de a reflecta la modul in care invata si
in ce fel invata cel mai eficient;

»Autoevaluarea este posibilda i

evaluation is a skill that needs to be formed.

Self-evaluation is an essential element
of the evaluation process and helps the learner
to orientate in a given field; Gives him
information about what he has done and what
he has to do. Equally important is that when
students  participate in  self-evaluation
activities they have the opportunity to reflect
on how they learn and how they learn the
most effectively;

"Self-evaluation is possible and
necessary because it serves self-knowledge
(self-knowledge) and the development of self-
consciousness (self-consciousness), essential
aspects that will enable each one to discover
in time the meaning of his own value, a
prerequisite for any overshoot; a readiness to
look at permanent education, which involves
engaging the individual not only in the
process of their own training, but also in
evaluating their own training to become self-
refinement. " (loan Cerghit, 2002, p312).

By reporting this to the assessment
functions, many specialists appreciate that
self-evaluation is a very important means of
making training, improving it by introducing
changes to its course.

Regarding the forms by which self-
evaluation can be achieved, M. Laurier (2005,
pp. 134-135) considers that they can be quite
different, namely:

e a student makes an analysis of the
mistakes his teacher has encircled in a
text and concludes that he will need to
pay more attention to a specific
category of grammatical errors;

e a primary school pupil flashes a figure
on its sheet according to a given color
code to indicate that it is more or less
satisfied with the work it performs in
solving an exercise in mathematics;

e a student scores his contribution to a
team project on a sheet (page) that
accompanies the final document;

e a student at the end of the secondary
cycle refers (makes a report) to the
sample evaluation grid to re-examine
the argumentative text he will teach;
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necesard Intrucat serveste  cunoasterii
(perceperii) de sine (autocunoasterii) si
dezvoltarii constiintei de sine

(autoconstiintei), aspecte esentiale ce vor da
posibilitatea, cu timpul, fiecdruia sa
descopere sensul propriei valori, premisa
necesara oricdrei depasiri; o disponibilitate
privitd in perspectiva educatiei permanente,
care presupune angajarea individului nu
numai in procesul propriei formari, ci si in
actiunea de evaluare a propriei formari
pentru a deveni capabili de
autoperfectionare”. (Ioan Cerghit,
2002,p312).

Raportand aceasta modalitate la
functiile evaluarii, mai multi specialisti
apreciaza cd autoevaluarea se constituie intr-
un mijloc foarte important pentru realizarea
reglarii instruirii, a ameliorarii acesteia, prin
introducerea unor modificari In modul ei de
desfasurare.

In privinta formelor prin care se poate
realiza autoevaluarea, M. Laurier (2005, pp.
134 - 135) considera ca acestea pot fi destul
de diferite si anume:

e un elev face analiza greselilor pe care
profesorul sau le-a incercuit intr-un text
si trage concluzia cd va trebui sd acorde
atentie sporitd unei categorii specifice de
erori gramaticale;

e un elev din ciclul primar coloreaza o
figura pe foaia sa potrivit unui cod de
culori dat, pentru a indica faptul cd este
mai mult sau mai putin satisfacut de
activitatea pe care o presteazd in
rezolvarea unui exercitiu la matematica;

e un elev face bilantul contributiei sale la
un proiect de echipa pe o foaie (pagind)
care insoteste documentul final;

e un elev de la sfarsitul ciclului secundar se
refera (face un raport) la grila de evaluare
a probei pentru a reexamina textul
argumentativ pe care 1l va preda;

e un stagiar in stiinte medicale face un
retur reflexiv asupra experientei sale din
ultimele zile, comentand interventiile sale
Cu ocazia unui seminar de stagiu;

un elev a carui atitudine in clasa este

e a trainee in medical science makes a
reflective return on his experience in
recent days, commenting on his
interventions at an internship seminar;

e A student whose classroom negative is
in communication communicates with
his teacher to identify solutions to
improve the situation.

While  acknowledging that  self-
evaluation has a number of advantages for the
subsequent cognitive evolution of students, it
must be realized that this alternative
assessment mode does not develop on its own
if the teacher does not create the situations
that favor it, and obviously in the case Where
students have no motivation to get involved in
self-evaluation.

As a consequence, the teacher must, on
the one hand, initiate students into self-
evaluation activities so that it becomes more
refined from one stage to the next, and on the
other hand, identify the levers Through which
students become more motivated for this type
of activity.

Pros and cons of complementary or
alternative evaluation methods

Supplementary evaluation methods have
the following advantages:

e can be used both to evaluate the
process and the products made by

students;
e capture both behavioral
objectifications of the cognitive

domain, as well as of affective and
psychomotor domains;

e gives pupils the opportunity to
creatively apply their knowledge and
skills in new and varied situations;

e reduces the degree of emotional
tension, compared to traditional
methods.

The complementary evaluation methods
have the following disadvantages:

e are time consuming;

e some methods do not have a high
degree of objectivity, which causes
repercussions on the fidelity of the
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negativa comunica cu profesorul sdu pentru a
identifica solutii de ameliorare a situatiei.

Admitandu-se faptul cd autoevaluarea
prezinta o serie de avantaje pentru evolutia
cognitiva ulterioara a elevilor, trebuie sd se
constientizeze totusi ca aceasta modalitate de
evaluare alternativa nu se dezvolta de la sine,
daca profesorul nu creaza situatiile care s-0
favorizeze si, evident, in cazul in care elevii
nu au nici motivagia necesara pentru a se
implica intr-un demers autoevaluativ.

In consecintd, cadrul didactic trebuie,
pe de o parte, sd-i initieze pe elevi in
activitati de autoevaluare astfel incat aceasta
sa devina tot mai rafinatd de la o etapa la alta
a instruirii, iar, pe de alta parte, sa identifice
si parghiile prin intermediul cérora elevii sa
devind tot mai motivati pentru acest gen de
activitate.

Pro si contra metodelor complementare
sau alternative de evaluare

Metodele complementare de evaluare
prezinta urmatoarele avantaje:
» pot fi utilizate atat pentru
evaluarea procesului, cat si a
produselor realizate de elevi;

» surprind  atit  obiectivari
comportamentale ale
domeniului cognitiv, cét si ale

domeniilor afectiv si
psihomotor;

P oferd elevului posibilitatea de
a aplica in mod creativ
cunostintele si  deprinderile
insugite, Tn situatii noi si
variate;

» reduc gradul de tensiune

emotionald, in comparatie cu
metodele traditionale.

Metodele complementare de evaluare
prezintd urmatoarele dezavantaje:
» sunt mari consumatoare de
timp;

evaluation.

Self-evaluation is an approach that
performs a system of adjustment / self-
regulation of any system, and experience
shows that when evaluative and / or self-
evaluating approaches do not occur, the
activity in question deviates to the state in
which it ceases to be useful.

Growing  self-evaluation  capacity
becomes necessary for reasons related to the
organization of school activity.

Several procedures can be used to build
self-evaluation capabilities such as:

* "mutual marking" in the sense of consulting
colleagues of the evaluated student;

« "controlled self-management”, through
which the evaluated self-assessed the results,
motivating.

"Self-evaluation is  possible and
necessary because it serves self-knowledge
(self-knowledge) and the development of self-
consciousness (self-consciousness), essential
aspects that will enable each one to discover
in time the meaning of his own value, a
prerequisite for any overshoot; A readiness to
look at permanent education, which involves
engaging the individual not only in the
process of their own training, but also in
evaluating their own training to become self-
refinement. " (loan Cerghit, 2002, p312).

The integrated approach to learning and
the use of alternative evaluation methods
stimulate the creation of a relationship of
collaboration, trust and mutual respect both
between teacher and pupils, as well as
between students. The pupil does not feel
"controlled” but supported. The teacher must
be more a organizer of the learning situations
and a link between student and society,

mediating and facilitating access to
information. Its sides: teaching-learning-
evaluation.

The use of alternative assessment
methods encourages the creation of a
pleasant, relaxed learning environment,
students being assessed in the usual learning
environment through contextualized tasks;
performs experiments, develops projects,
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» uncle metode nu au o cotd
ridicatd de obiectivitate, ceea
ce provoacd repercusiuni
asupra fidelitatii evaluarii.

Autoevaluarea este un demers care
indeplineste o functie de reglare/ autoreglare

a oricarui sistem, iar experienta ne
demonstreaza faptul c¢d atunci cand
demersurile evaluatoare si/ sau

autoevaluatoare nu se produc, activitatea in
cauza se deregleaza pana la starea in care ea
inceteaza de a mai fi utila.

Cultivarea capacitatii autoevaluative
devine necesara din considerente care privesc
organizarea activitatii scolare.

Pentru a forma capacitati autoevaluative se
pot folosi mai multe proceduri cum ar fi:

,hotarea reciproca”, in sens de
consultare a colegilor elevului
evaluat;

« autonotarea controlatd”, prin
intermediul careia cel evaluat si-a
autoevaluat rezultatele, motivand.

»Autoevaluarea este posibila  si
necesara Intrucat serveste  cunoasterii
(perceperii) de sine (autocunoasterii) si
dezvoltarii constiintei de sine
(autoconstiintei), aspecte esentiale ce vor da
posibilitatea, cu timpul, fiecaruia sa
descopere sensul propriei valori, premisa
necesard oricdrei depasiri; o disponibilitate
privita in perspectiva educatiei permanente,
care presupune angajarea individului nu
numai n procesul propriei formari, ci si in
actiunea de evaluare a propriei formari

pentru a deveni capabili de
autoperfectionare”. (Ioan Cerghit,
2002,p312).

Abordarea integratd a invatarii si
utilizarea metodelor alternative de evaluare
stimuleaza crearea unei relatii de colaborare,
de incredere si respect reciproc atat intre
invatator si elevi, cat si intre elevi. Elevul nu
se simte ,,controlat", ci sprijinit. Profesorul
trebuie sa fie mai mult un organizator al
situatiillor de invatare si un element de

compiles portfolios, these are both training
tasks and evaluation tests.

It is important for students to understand
the evaluation criteria, the evaluation process,
in order to reflect on their achievements,
explain them and find ways to progress.
Students do not have to be evaluated against
each other, the purpose is not to hierarchize
them, but to see their progress, progress, and
acquisitions.

Elements of deontology in the evaluation
process

Evaluation is a process that, besides
involving concrete subjects and effects on the
mind and consciousness of students, involves
almost all cases and value judgments,
referring to moral values and character traits.

A school note or a qualifier often
expresses not only "pure” performances and
"abilities”  of intelligence, memory,
imagination, knowledge, skills, etc., but also
moral qualities, possessions of will and
character : Seriousness / unreliability, strong
will / weak will, fairness / inaccuracy, etc.

School appraisal also has far wider
socio-moral implications. It targets parents,
the social community, the relationships
between teachers, the interest society has
towards the results of the evaluation process.

The evaluation may be correct or
incorrect not only in terms of logical truth or
correctness, but also ethically.

The subjectivism of the teacher is often
questioned, and it is not often referred to as
the cause of many imbalances that occur at
the level of the educational process.
Manifestations of subjectivism are also
reflected in the act of evaluation, in the
criteria used, in the "teacher's personal
equation™.

The deontology of evaluation has as a
reference a set of values that can be
considered essential for the evaluation process

e Values that are important to the
Valuer
e Values that are important to the rated

Annals of the ,,Constantin Brancusi” University of Targu Jiu, Education Sciences Series, Issue 4/2016

37



Analele Universititii “Constantin Brincusi” din Targu Jiu, Seria Stiinte ale Educatiei, Nr. 4/2016

legaturd intre elev si societate, care mediaza
si  faciliteaza accesul Ila informatie.
Implicarea elevilor in procesul didactic
trebuie realizatd in toate laturile acestuia:
predare-invatare-evaluare.

Utilizarea metodelor alternative de
evaluare incurajeaza crearea unui climat de
invatare placut, relaxat, elevii fiind evaluati
in mediul obisnuit de invatare, prin sarcini
contextualizate;  realizeaza  experimente,
elaboreaza proiecte, alcatuiesc portofolii,
acestea fiind 1n acelasi timp sarcini de
instruire si probe de evaluare. Este important
ca elevii sa inteleagd criteriile de evaluare,
procesul evaluativ, pentru a putea reflecta
asupra performantelor obtinute, a le explica
si a gasi modalitati de progres. Elevii nu
trebuie evaluati unii in raport cu ceilalti,
scopul nu este de a-i ierarhiza, ci de a vedea
evolutia, progresul, achizitiile acestora.

Elemente de deontologie Tn procesul de
evaluare

Evaluarea este un proces care, pe langa
faptul ca implica subiecti concreti si are
efecte in mintea si constiinta elevilor, implica
aproape 1in toate cazurile si judecdti de
valoare, raportare la valori morale si la
insugiri de caracter. O notda scolard sau un
calificativ exprima, de cele mai multe ori, nu
numai peformante si capacitati ,,pure” de
tipul inteligentd, memorie, imaginatie,
cunostinte, deprinderi etc., ci si calitati de
ordin moral, insusiri de vointd si caracter
cum sunt: seriozitate/ neseriozitate, vointa
puternicd/  vointd slabd, corectitudine/
incorectitudine etc.

Evaluarea scolara are, de asemenea,
implicatii social-morale mult mai largi. Ea
vizeaza parintii, comunitatea sociala, relatiile
dintre profesori, interesul pe care societatea il
manifestd fatd de rezultatele procesului
evaluativ.

Evaluarea poate fi corectd sau
incorectd nu numai sub raportul adevarului
sau corectitudinii logice, dar si sub aspect
etic. Subiectivismul profesorului este adesea
pus in discutie si nu arareori el este invocat

one

Values that are important in relation to
the evaluation process itself

values that are important to society
both in the long run and in the short
term

Objective and subjective in evaluation

An appreciation is said to be objective
when it corresponds to the object,
when it is not influenced and does not
bear the mark of the person who does
it, when it changes only when
changing the object and not the
changes of attitude of the subject
towards the object of appreciation.
The objective character is related to
the subject's relation to the subject, a
relationship from which the subject
can not be excluded.

When estimating the objectivity of an
assessment, it is precisely the extent to
which the assessment is influenced by
the subject that it does. In this context,
an evaluation is objective, not in the
sense that it is external and
independent in relation to the
evaluator, but in the sense that its
influence does not distort the objective
data on the basis of which the
assessment is made.

Subjectivism is of human nature and
creates the risk that never two
evaluators will be in a perfect
consensus in giving notes and / or
scores.

Errors in evaluation and scoring

We call the evaluation errors that
category of errors generated by the
fact that between the evaluation
methods, instruments and techniques,
on the one hand, and the results of the
evaluation, on the other hand,
interjects the subjective filter of the
evaluating person

In the case of school evaluation, the
subjective errors of evaluation are
basically manifested by distorting the
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drept cauza a multor dezechilibre ce se
produc la nivelul procesului educational.
Manifestarile de subiectivism se reflecta, de
asemenea, in actul evaludrii, in criteriile
folosite, in ,ecuatia  personald a
profesorului”.

Deontologia evaluarii are ca referential
un set de valori ce pot fi considerate esentiale
pentru procesul evaluative

» valori care sunt importante pentru
evaluator

» valori care sunt importante pentru cel
evaluat

» valori care sunt importante in raport
cu procesul insusi al evaluarii

P valori care sunt importante pentru
societate atat pe termen lung cat si pe
termen scurt

Obiectiv si subiectiv n evaluare

P Despre 0 apreciere se spune cd este
obiectivda atunci cand corespunde
obiectului, cand nu este influentata si
nu poartd amprenta celui care o face,
cind nu se schimba decat la
schimbarea obiectului si nu la
modificarile de atitudine a subiectului
fata de obiectul aprecierii. Caracterul
obiectiv tine de relatia subiectului cu
obiectul, relatie din care subiectul nu
poate fi in nici un caz exclus.

» Atunci cand se estimeaza
obiectivitatea unei evaluari, se
urmareste tocmai masura in care
evaluarea este sau nu influentata de
subiectul care o face. Tn acest context,
o evaluare este obiectiva nu in sensul
ca este exterioard si independenta in
raport cu evaluatorul, ci in sensul ca
influentele acestuia nu distorsioneaza
datele obiective pe baza cédrora se
face evaluarea.

» Subiectivismul tine de natura umana
si creeaza riscul ca niciodatd doi
evaluatori sa nu fie Intr-un consens

relationship between the actual level
of pupils' performance and the level of
the grade, mark or score awarded by
the teacher, the evaluator. In fact, the
level and dynamics of the marks
awarded do not reflect faithfully the
level and dynamics of student
performance.
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perfect in acordarea notelor si/ sau
punctajelor.

Erori in evaluare si notare

» Numim erori de evaluare acea
categorie de erori generate de situatia
ca intre metodele, instrumentele si
tehnicile de evaluare, pe de o parte, si
rezultatele evaluarii, pe de alta parte,
se intercaleaza filtrul subiectiv al
persoanei care face evaluarea

» in cazul evaludrii scolare, erorile
subiective de evaluare se manifesta
practic prin distorsionarea relatiei
dintre nivelul real al performantelor
elevilor si nivelul calificativului,
notei sau punctajelor acordate de
profesor, de evaluator. In fapt, se
ajunge ca nivelul si dinamica notelor
acordate sda nu mai reflecte fidel
nivelul si dinamica performantelor
elevilor.

BIBLIOGRAFIE

1. Cucos C., (2008), Teoria si metodologia
evaluarii, lasi, Editura Polirom

2. Lisievici, P., (2002), Evaluarea 1in
invagamant. Teorie, practica,
instrumente, Bucuresti, Editura Aramis

3. Manolescu, M., (2002), Evaluarea
scolara-un contract pedagogic,
Bucuresti, Editura Fundatiei Culturale,
,,D. Bolintineanu

4. Radu, I. T., (1981), Teorie si practica in
evaluarea  eficientei  invatamantului,
Bucuresti, E.D.P

5. Radu, I. T., (2000), Evaluarea 1n
procesul didactic, Bucuresti, E.D.P

Annals of the ,,Constantin Brancusi” University of Targu Jiu, Education Sciences Series, Issue 4/2016

20





